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Introduction
This scheme of work looks at strategies for studying drama skills that students 
will find useful for exploring and creating Drama throughout KS3 and KS4. It is 
aimed at students who are considering a certification award in Drama, and is 
useful to utilise for all exam board specifications.

Learning objectives
By the end of this scheme students will have learnt:

 f To explore drama through a variety of starting points
 f To demonstrate an understanding of drama strategies and skills
 f To know and understand lighting colours
 f To demonstrate skills through an improvised play
 f To understand and demonstrate how to develop own and others’ work
 f To assess own work and work of others.

Resources
All the text used is listed in the Resources numbered 1 to 4 at the end of this 
scheme of work. Resource 1 is a student booklet that can be used:

 f To consolidate learning
 f To check what the student understands of the work covered
 f To set homework tasks
 f For teacher assessment of the student
 f For student self- and peer-assessment.

Resource 1 can be used as part of the Plenary at the end of a lesson.

Lesson 1: Still image
Learning objectives
By the end of the lesson students will have learnt:

 f To understand how still image can be used to create and enhance drama
 f To create story and character through improvisation
 f To understand the importance of having an objective for characters
 f To understand how the dialogue created needs to be purposeful.

Starter activity
Objectives
Resource 4, slides 1 to 2.
Discuss with students the lesson plans for this scheme on pp. 2 and 3 of Resource 
1. Set the lesson objectives: Resource 4, slide 2.

Still image
Resource 4, slide 3.

In pairs. One is a sculptor, the other is a model. The sculptor is asked to create 
one of the following with the model:

 f An upset baby
 f An angry old man
 f A mischievous monkey
 f A surprised woman.

The sculptor is responsible for giving instruction and helping the model to 
form a still image of one of the listed characters. They should think about how 
expression, pose and stance should reflect all the characteristics of the chosen 
character.

Included in this scheme of work is 
the opportunity for students who are 
interested in the more technical/design 
aspect of drama to focus on that area.

Key words:
 f Prop
 f Still image
 f Improvisation
 f Marking the moment.

Resources
 f Resource 1, pp. 4 to 5
 f Resource 4, slides 1 to 6
 f Props (enough for one prop per group 

of 2 or 3).

Katherine Noble took up teaching in 
a secondary school after spending 
time practising drama and acquiring 
her actor’s Equity card. Her focus 
over the last ten years has been the 
responsibility for creating and delivering 
Drama to KS3 and KS4.

Skills
Katherine Noble
KS3/4
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Improvisation
Students should now be given a prop (one prop per group).

Discuss with students possible questions about a prop. For example:
 f What is the prop used for?
 f Who does the prop belong to?
 f What happened/happens when the prop was/is used?

After groups have agreed on ideas about the prop, they should discuss ideas for 
a still image that represents the start of their story. Students should create a still 
image that is inspired by the prop.

Improvisation (cont)
Slide 4, Resource 4. Students are to improvise a play that shows:

 f The story after the still image was created
 f Deliberate voice and movements of characters
 f The objectives of characters.

Character objectives
Resource 4, slide 5. Instruct students that when they have their story and 
characters, each character must have at least one objective from this list:

 f To steal the prop and prevent it from being used
 f To use the prop for things other than its intended use
 f To keep an eye on the prop and prevent it from being stolen.

Marking the moment
Students should create another still image to mark a moment of importance in 
their play.

Plenary
Select students to show their work to class.

Resource 4, slide 6. Ask students to put their hands up to the correct answer on 
the slide.

Ask the class for a response from the following:
 f How did the character objectives affect the dialogue in your play?
 f How did the character objectives affect the movement of your character?

Students should complete pp. 4 and 5 of Resource 1.

Lesson 2: Role Play
Learning objectives
By the end of the lesson students will have learnt:

 f To understand cross-cutting
 f To understand how variations of a play can be created quickly
 f To understand role play and be able to make suggestions for uses outside of 
Drama

 f To understand how Conscience Alley can be used to develop characters and story.

Starter activity
Recap Lesson 1.

Cross-cutting and improvisation
Cross-cutting is when we chop up the order of a play and reassemble it in a new 
order. Tell students that they will be using a style of cross-cutting in the following 
exercise.

Resource 3, slide 8; Lesson 2 Objectives.
Resource 3, slide 9.
In groups of 3 to 5, students should discuss an idea for a one-minute play based 

on an advert or a film that they all know well.
They should not spend very long discussing what they are going to do. After 

five minutes tell students that they should be acting their improvisation through.
After students appear to know their plays well, they should demonstrate them 

to an audience with a nominated student from another group to be in control of 
the play.

The nominated student should shout out any of the following commands:
 f Play
 f Fast-forward
 f Rewind

Extension task
Students create a flashback to show the 
events leading up to the first still image 
that was created.

Key words:
 f Cross-cutting
 f Improvisation
 f Role play
 f Conscience Alley.

Resources
 f Resource 1, p. 6
 f Resource 3, slides 7 to 10

Slide 9 has a link to The Fast Show 
snippet of an improvised game that is 
very similar to the next task.
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 f Pause
 f Slow
 f Stop
 f Mute.

Aim to spend less than 5 minutes on each performance.

Role play
Resource 3, slide 9. A role play is used to work through a dilemma of some kind 
and the audience are learners or observers rather than an ‘audience’.

In each task students should: show the age of their character through voice and 
movement, create special characteristics that make their character stand out.

Students should improvise a role play based on either:
 f A family disagreement (no physical fights; focus on the verbal and expression)
 f Complaining in a shop
 f A job interview
 f Being wrongly accused of something.

Conscience Alley
Select a group to show their role play to the class. Each character should come 
up with a question regarding the dilemma in their role play and how it can be 
resolved for them.

Then ask the audience to form two equal lines facing each other. Send each 
character from the play just performed to walk between the lines of students. As 
the character passes a student on either side, those students each suggest a short 
answer to the character’s question.

Students can then continue to repeat the task until all the characters have 
been heard.

Different endings
Improvise two different endings; one that shows a positive ending, the other 
showing a negative ending.

Plenary
Select a group to demonstrate their alternative endings.

Students should be invited to constructively comment on the best solution for 
the plays that are seen.

Discussion
Resource 3, slide 10. Ask students to vote on the correct answer.

Ask the class for a response to the following:
 f What is cross-cutting?

Students should complete p. 6 of Resource 1.

Lesson 3: The Ventriloquist
Learning objectives
By the end of the lesson students will have learnt:

 f To understand and apply multi-role
 f To develop character further through thought-tracking and hot seating
 f To understand the difference between a monologue and a soliloquy
 f To apply a monologue or a soliloquy to their improvisation.

Starter activity
Recap previous lessons.

Warm-up: Ventriloquist
Students will be working in pairs or in a maximum of three. One student will play 
a ventriloquist; the other student/s will play the ventriloquist’s doll. Students 
should first decide the doll’s character, emotions and problem. Students must 
interact with what is being said in character. The doll characters say their own 
lines but it should look like the ventriloquist is throwing their voice.

Students should swap roles after 5–10 minutes.
Suggestions:

 f The doll can’t get his/her love to like him/her
 f The doll thinks he/she is the most beautiful/handsome person in the world
 f The doll is jealous of another doll
 f The doll is an old person

If the class is large, try putting two 
groups together to perform and run the 
Conscience Alley exercise for each other.

Key words:
 f Multi-role
 f Monologue
 f Soliloquy
 f Thought-tracking
 f Hot seating.

Resources
 f Resource 1, pp. 7, 8 and 9
 f Resource 3, slides 11 to 17.
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 f The doll is an animal
 f The doll is six years old.

Students choose which improvisation they will work on to perform.
Students should stay in character with movement and voice during the 

following exercises.

Hot seating
Students should join another group. Each group should perform their chosen 
improvisations to the other. They should then compile some relevant questions 
that they can ask of each character from the other group. They can write these 
on p. 7 of Resource 1. Students must stay in the character of the doll or the 
ventriloquist when answering questions.

Thought-tracking
Students should then return to working in individual groups. They should select 
a suitable moment in their improvisation to demonstrate the thoughts of the 
dummy and the thoughts of the ventriloquist. Students should speak in character 
as if they were speaking to the audience when speaking their character’s thoughts 
at the chosen moment.

Monologue and soliloquy
A monologue is a speech by one character that can be heard by all present. 
A soliloquy is a speech by one person that is not intended to be heard by other 
actors in the play.

Students should continue with the ventriloquist improvisation to:
 f Create a monologue for the ventriloquist.
 f Create a soliloquy for the doll.

Students may find that they already have a lot of material to fulfil the above 
task. They should find an appropriate place in their improvisation to use the 
monologue and soliloquy.

Plenary
Select student groups to perform their plays using monologue and soliloquy.

Invite constructive feedback from observing students.
Ask students to vote for the correct answers to slides 15 and 16 of Resource 3.

Lesson 4: A short play
Learning objectives
By the end of the lesson students will have learnt:

 f To understand and perform a short script
 f To demonstrate the intentions of the playwright
 f To understand and participate in forum theatre
 f To demonstrate understanding of chorus and prologue.

Starter activity
Resource 3, slide 17. Set objectives. Recap previous work.

A Midsummer Night’s Dream
Resource 3, slide 18. Either let students see a production of A Midsummer Night’s 
Dream or introduce them to the background and reason for The Labourers’ play 
within it.

Read through The Labourers’ play as a whole class. Stop at points in the play to 
check that students understand what is going on.

Students should now work in cast sizes. They should select which characters 
they are playing.

Remind them that their character’s movement and voice should reflect the 
person that they are playing.

They should ‘walk through’ and script score any added instructions that they 
feel appropriate in order to remind themselves. They should focus on mapping 
out any movement.

Chorus
A chorus is a group of actors who describe and comment on the main action 
during a play. Used in Greek theatre, the chorus can respond using speech, sound, 
dance, song and music.

Homework
All students should complete Resource 
1, pp. 7, 8 and 9.

Resources
 f Resource 1, pp. 10, 11 and 12
 f Resource 2, A Midsummer Night’s 

Dream (The Labourers’ play) by 
William Shakespeare

 f Resource 3, slides 17 to 21.

Key words:
 f Script
 f William Shakespeare
 f Script scoring
 f Prologue
 f Chorus.[
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Slide 18, Resource 3. Ask students to identify which characters are playing the 

chorus and to explain the purpose of the chorus in The Labourer’s play.

Prologue
Slide 19, Resource 3. A prologue establishes the background of a story and is used 
to open a play.

Ask students to identify the differences between a prologue and a narrator.
Students should continue to work on their plays ready for performing.

Plenary
Select student groups to show their plays. Ask observing students to comment 
constructively on how the performance could be improved.

Slide 20, Resource 3. Ask the class for a response to the following:
 f What can a chorus do in a play?
 f For what is a prologue used?
 f For what is William Shakespeare famous?

Lesson 5: Physical Theatre
Learning objectives
By the end of the lesson students will have learnt:

 f To understand the genre of Physical Theatre
 f To understand how the deliberate use of space and levels create meaning
 f To learn and understand Robert Plutchik’s Wheel of Emotions
 f To demonstrate contrasts.

Starter activity: Time
Resource 3, slides 21 and 22. Ask students to think of as many words or sayings as 
they can that they associate with the word ‘Time’. See mind map Resource 1, p. 13.

Examples: ‘Tea Time’, ‘Clock’, ‘A stitch in time saves nine’.

Physical Theatre
Students are to use Physical Theatre to demonstrate a performance about time. 
Explain that Physical Theatre is focused on drama through movement.

Resource 3, slide 23. In groups of 4/5 students should employ movement to 
create a performance about time. They should think about the words they used in 
their mind map to help them.

For example, they could each be the component of an alarm clock; they could 
create a performance about being ‘late’; they could use a saying about time as 
inspiration.

Space and levels
Resource 3, slide 24. Tell students that you are looking for a performance that uses 
different levels and different spaces to demonstrate their idea of time.

Soundscape
Resource 3, Slide 25. Each character has a word or sound or phrase that represents 
their part in the performance (a soundscape). Students decide how these sounds/
words/or phrases are spoken (all together, said once, repeated, solo, etc.).

Contrasts
Explain that a contrast is something notably different from something else; 
opposite in meaning.

Students should complete the mind map on Resource 1, p.13 with ideas of 
where contrasts could be shown in their performance.

Wheel of Emotions
Resource 3, slide 26; Resource 1, p. 14

Robert Plutchik was a psychologist who created the Wheel of Emotions to 
demonstrate how emotions were related.

Resource 3, slide 27. Using Plutchik’s Wheel of Emotions, students are to select 
and apply an emotion to their character that contrasts with at least one other 
in their group. Students need to consider how emotion might affect their voice, 
movement and interaction with other characters.

Students should then rehearse and develop their ‘Time’ performances to run 
without fault.

Homework
Students should complete Resource 1, 
pp. 10, 11 and 12.

Key words:
 f Physical Theatre
 f Improvise
 f Symbolism
 f Soundscape
 f Robert Plutchik
 f Wheel of Emotions
 f Contrast
 f Space and levels

Resources
 f Resource 1, pp. 13 to 15
 f Resource 3, slides 21 to 27.

Give students time to focus their ideas 
before moving on to each task.
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Plenary
Select students to perform their Physical Theatre piece.

Ask the class for a response to the following:
 f What effect did deliberate use of contrasts have on your performance piece?
 f How is Physical Theatre different from other forms of drama?

Lesson 6: Lighting, sound and costume
Learning objectives
By the end of the lesson students will have learnt:

 f To understand and be able to explain why they have chosen specific colours of 
lighting

 f To be able to describe how they expect lighting choices to be used and their 
purpose

 f To plan lighting/sound for a specific performance.

Starter activity: The colours of light
Resource 3, slide 28.

Explain to students that the slide represents the primary and secondary 
colours of light. When there is black, there is no colour of light because light is 
absent. When there is white, it is all the colours of light together.

Students should then complete the task on p. 16 of Resource 1.
Ask students to consider what colours mean. Which colour would we pick if we 

wanted to demonstrate love symbolically through light?
Students should then discuss and label the colours and what they think they 

represent.
Slide 30, Resource 3. What colours would they choose for the following:

 f Indoors
 f Outdoors
 f Night
 f Morning
 f Sunny
 f The supernatural
 f The sea
 f Cold
 f Hot
 f Love
 f Rage, etc.

Students should write the words next to the colour by which they think it would 
be respresented.

Demonstration
Resource 3, slide 31

Shine a coloured light on the white board and then ask a student to stand in 
the light. You should be able to demonstrate that the shadow of the student will 
be the light’s opposite colour.

Lighting and Physical Theatre
Discuss with students how lighting can be used to mark the moment in a play or 
performance.

Students should now discuss in their Physical Theatre groups from the last 
lesson, a key moment that they could use lighting to highlight.

They should then complete the first task in Resource 1, p. 17.
Using the script from The Labourers’ play, students should plan the first four 

lighting instructions on the cue sheet on p. 17 of Resource 1. They should take 
into account where the play is set, the mood and the time of day.

Design
On pp. 18 and 19 of Resource 1, students have a choice to design lighting for the 
Physical Theatre piece or The Labourers’ play. Then on pp. 20 and 21 of Resource 1 
they can plan sound effects and design costume.

Plenary
Resource 3, slide 32.

Ask students the following:
 f In light is black a colour or the absence of colour?

Homework
Students should complete pp. 13 to 15 
of Resource 1.

Key words:
 f Lighting
 f Symbolism
 f Colour
 f Cue
 f Marking the moment
 f Sound effect
 f Costume.

Resources
 f Resource 1, pp. 16 to 22
 f Resource 2, The Labourers’ play from 

A Midsummer Night’s Dream
 f Resource 3, slides 28 to 31
 f Stage lights
 f Sound recorder/player.

This activity assumes you have lighting 
with primary coloured gels and that they 
are pointed at a white surface.
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 f How could you mark the moment with light?
 f What would be an appropriate colour for a moonlit evening?
 f What is a cue?

Lesson 7: Performances and evaluation
Learning objectives
By the end of the lesson students will have learnt:

 f To perform a short drama piece
 f To demonstrate skills from previous lessons
 f To evaluate their own work and the work of others
 f To set their own targets for learning.

Wheel of Emotions task
Resource 3, slide 33. Students are to be in groups of 4/5. They are to use as many 
skills as possible in an improvised play that uses Robert Plutchik’s Wheel of 
Emotions as a starting point. They are free to create an abstract or classical style 
of performance. They must use at least one word from the wheel and they must 
demonstrate a minimum of two skills used during this scheme of work. They have 
20 minutes to improvise a performance piece.

Allot about 5 minutes for each group; students will present their plays to an 
audience.

Audience task
Students should aim to provide a written and oral analysis of the plays, using 
appropriate language and theatre vocabulary to suggest improvements. See pp. 24 
and 25 of Resource 1.

Students should be respectful audience members.
Students should observe each play carefully and decide on their favourite 

performance by judging the quality and standard of the performance by the 
standards set out in the Drama Objectives.

Evaluate
Students should then write about their own work in Resource 1, pp. 26 to 27 and 
answer the following questions:

 f What have you found the most difficult to do in this topic? Why?
 f What did you do well? Explain.
 f On what do you need to focus in order to improve/achieve your targets? 
(Write three targets one each for creating/making, performing and evaluating/
responding.)

Plenary
Choose students to give examples of written comments and performance reviews.

Ask for feedback regarding what students have learnt over the whole scheme.
 f Did they enjoy the work?
 f Would they like anything included in the scheme that wasn’t covered this 
time?

 f Would they like to see any other changes to the scheme of work?
 f What did they learn?
 f What was their favourite aspect of the scheme?

Students are to complete Resource 1 neatly, using the expected standard of 
grammar and spelling.

Homework
Students should complete pp. 16 to 
21 of Resource 1. The next lesson is an 
evaluation.

Resources
 f Student targets taken from the 

appropriate key stage Drama 
objectives

 f Description of effort levels
 f Resource 1, pp. 14 and 23 to 27
 f Resource 3, slides 33 and 34.

Key words:
 f Audience
 f Performance
 f Evaluation.
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RESOURCES

Resource 1: Skills Publisher booklet

9 

What were the movement and voice 
 characteristics that you used in the 
 ventriloquist improvisation? 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

Why is voice important? 

_______________________________ 

_______________________________

_______________________________ 

11 

A Midsummer Night’s dream  
(The labourer’s play)  

by William Shakespeare. 
 

Write a summary of the play performed 
by the labourers for the wedding. 
 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

Which characters act as a Chorus? 

_______________________________

_______________________________

_______________________________

_______________________________ 

8 

What did you find out during the  
hot-seating exercise? 
_______________________________

_______________________________

_______________________________

_______________________________ 

How did you develop the ventriloquist task 
into a monologue/soliloquy? 
_______________________________

_______________________________

_______________________________

_______________________________ 

What is the difference between a  
monologue and a soliloquy? 
_______________________________

_______________________________

_______________________________ 
10 

What is a Chorus in a play used for? 
_______________________________

_______________________________

_______________________________

_______________________________ 

 
How is script scoring used? 

_______________________________

_______________________________

_______________________________

_______________________________ 

 

What is a Prologue? 

_______________________________

_______________________________

2 

Skills 
Contents 

4 and 5           Lesson 1   Prop 
Still Image 
Improvisation 
Marking the moment 

6 Lesson 2 Cross-cutting 
Improvisation 
Role play 
Conscience Alley 

7, 8 and 9 Lesson 3 Multi-role 
Monologue 
Soliloquy 
Thought tracking 
Hot-seating 

10, 11 and 
12 

Lesson 4 Script 
William Shakespeare 
Script Scoring 
Prologue 
Chorus 

13, 14 and 
15 

Lesson 5 Physical Theatre 
Improvise 
Symbolism 
Sound Scape 
Robert Plutchik 
Wheel of Emotion 
Contrast 
Space and Levels 

6 

Describe your improvisation. (Remote control task). 

_______________________________

_______________________________

_______________________________

_______________________________ 

What is cross-cutting? 
_______________________________

_______________________________ 

What did you discover from the remote 
control exercise? 
_______________________________

_______________________________

_______________________________ 

What is a role play? 
 
_______________________________ 

  

SKILLS 
DRAMA 

Name            Group  

5 

 
_______________________________

_______________________________

_______________________________

_______________________________ 

 
What was your character’s objective? 
_______________________________

_______________________________

_______________________________ 

 
What special qualities did you apply to 
your character’s movement and voice?  
_______________________________

_______________________________

_______________________________ 

4 

What was your prop?  _______________ 
 
Explain how you created your still  
Image. 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

 
What is an improvisation? 
_______________________________

_______________________________ 

 
Describe your improvised play. 

3 

Page 

16, 17, 18, 
19   

Lesson 6 Lighting 
Symbolism 
Colour 
Cue 
Marking the moment 
 

20 Lesson 6 Sound effect 
Cue 

21 and 22 Lesson 6 Costume 

14 and 23 Lesson 7 Improvisation 
Wheel of Emotion 
Performance 

24 and 25 Lesson 7 Evaluate others 

26 and 27 Lesson 7 Evaluate yourself 

7 

Describe your Ventriloquist improvisation. 
________________________________

________________________________

________________________________

________________________________ 

Explain multi-role. 
________________________________

________________________________ 

How did you use thought tracking ? 

________________________________

________________________________ 

 
Write down questions you can ask in the 
hot-seating exercise. 
 
________________________________

1

5 74 6

9 118 10

32
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21 

Design and label a costume for a character 
in the Physical theatre piece, or 
The Labourer’s play from Shakespeare’s A 
Midsummer night’s dream. 

23 

Improvise your own play using the Wheel 
of Emotion (as a starting point) and other 
skills from this scheme of work. 
Describe the process and your play using 
keywords. 
 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

20 

Score sheet for sound effects. 

 
Explain any use of sound effects and  
explain why you used them.  
_______________________________

_______________________________

_______________________________

_______________________________

Cue# Sound Count Action/Speech/
instructions 

    

    

    

    

22 

Explain why you made the costume design 
choices. 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

14 

Robert Plutchik’s Wheel of Emotion 
 

 

serenity 

Joy 

Ec-

Optimism Love 

Acceptance 

Trust 

Admiration 

Terror Fear 

Submission 

Awe 

Amazement 

Surprise 

Distraction 

Disapproval 

Grief 

Sadness 

Pensiveness 

Remorse 

Loathing 

Disgust 

Boredom 

Contempt 

Rage Anger 
Annoyance 

Aggressiveness 

Vigilance 

Anticipation 

Interest 

Apprehension 

12 

Describe how you would improve the/your    

performance of The Labourers’ play. 

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

18 

Draw a plan of your lighting set design 
with labels. 

 
 
 
 
Stage   

 

                    
 
                                 Lights 

13 

Mind map words that you associate with 
Time. 

 
 

 

 

 

 

 

 

 

Mind map how you can show contrasts in 
your physical theatre. Use 
levels, space, sound vol-
ume, move- ment size, 
words etc. 

 

Time 

 

17 

Select a key moment from your physical 
theatre piece. Describe how you could 
mark the moment using lighting. 
 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

Cue# Light # Count Area Action/Speech/
instructions 

     

     

     

     

16 

Colour in and label the light diagram 

15 

What word did you choose for the  
Time performance? 
 
_______________________________ 
 
What was the effect of applying  
contrasts? 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

How is physical Theatre different from 
other styles of theatre? 
_______________________________

_______________________________

19 

Explain why you have chosen specific  
aspects of lighting. For example; give a 
reason for colour choices/spot lights/
blackouts etc., as well as a description for 
how you expect them to be used and their 
purpose. 
 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

13

17 1916 18

21 2320 22

151412
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26 

What have you found the most difficult to 

do in this topic? 

Why? 

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________ 

_______________________________ 

_______________________________

_______________________________

_______________________________

_______________________________

24 

Peer Assessment 
 Group/

Name 
——————– 

Performance 
grade 

——————— 

Comments 
 

—————————— 
 

25 

Discuss a performance that you were im-
pressed by, and give reasons for your 
choice. (This can be a group or a 
 person) Did you recognise any of the skill 
taught in this scheme of work? 
 
_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

_______________________________

28 

Drama 

27 

Creating 
 
 
 
Performing 
 
 
 
Evaluating 
 
  
 
 
 
Effort 
Level 
 

        

Self Assessment 
Look at your personal targets and 
at the sheet giving the level 
 Descriptions. 
 
Are you on track to achieving 
your minimum acceptable 
grade? 
□ Yes? 
□ No? 
What do you need to focus on 
in improving/reaching your  
targets? 
Write down your answer. 
 
_________________________

_________________________

_________________________

_________________________

_________________________

_________________________
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Resource 2: The Labourers’ Play from A Midsummer Night’s Dream
THESEUS
Let him approach.

Flourish of trumpets

Enter QUINCE for the Prologue

Prologue
If we offend, it is with our good will. 
That you should think, we come not to offend, 
But with good will. To show our simple skill, 
That is the true beginning of our end. 
Consider then we come but in despite. 
We do not come as minding to contest you, 
Our true intent is. All for your delight 
We are not here. That you should here repent you, 
The actors are at hand and by their show 
You shall know all that you are like to know.

THESEUS
This fellow doth not stand upon points.

LYSANDER
He hath rid his prologue like a rough colt; he knows 
not the stop. A good moral, my lord: it is not 
enough to speak, but to speak true.

HIPPOLYTA
Indeed he hath played on his prologue like a child 
on a recorder; a sound, but not in government.

THESEUS
His speech, was like a tangled chain; nothing 
impaired, but all disordered. Who is next?

Enter Pyramus and Thisbe, Wall, Moonshine, and Lion

Prologue
Gentles, perchance you wonder at this show; 
But wonder on, till truth make all things plain. 
This man is Pyramus, if you would know; 
This beauteous lady Thisby is certain. 
This man, with lime and rough-cast, doth present 
Wall, that vile Wall which did these lovers sunder; 
And through Wall’s chink, poor souls, they are content 
To whisper. At the which let no man wonder. 
This man, with lanthorn, dog, and bush of thorn, 
Presenteth Moonshine; for, if you will know, 
By moonshine did these lovers think no scorn 
To meet at Ninus’ tomb, there, there to woo. 
This grisly beast, which Lion hight by name, 
The trusty Thisby, coming first by night, 
Did scare away, or rather did affright; 
And, as she fled, her mantle she did fall, 
Which Lion vile with bloody mouth did stain. 
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Anon comes Pyramus, sweet youth and tall, 
And finds his trusty Thisby’s mantle slain: 
Whereat, with blade, with bloody blameful blade, 
He bravely broach’d is boiling bloody breast; 
And Thisby, tarrying in mulberry shade, 
His dagger drew, and died. For all the rest, 
Let Lion, Moonshine, Wall, and lovers twain 
At large discourse, while here they do remain.

Exeunt Prologue, Thisbe, Lion, and Moonshine

THESEUS
I wonder if the lion be to speak.

DEMETRIUS
No wonder, my lord: one lion may, when many asses do.

Wall
In this same interlude it doth befall 
That I, one Snout by name, present a wall; 
And such a wall, as I would have you think, 
That had in it a crannied hole or chink, 
Through which the lovers, Pyramus and Thisby, 
Did whisper often very secretly. 
This loam, this rough-cast and this stone doth show 
That I am that same wall; the truth is so: 
And this the cranny is, right and sinister, 
Through which the fearful lovers are to whisper.

THESEUS
Would you desire lime and hair to speak better?

DEMETRIUS
It is the wittiest partition that ever I heard 
discourse, my lord.

Enter Pyramus

THESEUS
Pyramus draws near the wall: silence!

Pyramus
O grim-look’d night! O night with hue so black! 
O night, which ever art when day is not! 
O night, O night! alack, alack, alack, 
I fear my Thisby’s promise is forgot! 
And thou, O wall, O sweet, O lovely wall, 
That stand’st between her father’s ground and mine! 
Thou wall, O wall, O sweet and lovely wall, 
Show me thy chink, to blink through with mine eyne!

Wall holds up his fingers

Thanks, courteous wall: Jove shield thee well for this! 
But what see I? No Thisby do I see. 
O wicked wall, through whom I see no bliss! 
Cursed be thy stones for thus deceiving me!
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THESEUS
The wall, methinks, being sensible, should curse again.

Pyramus
No, in truth, sir, he should not. ‘Deceiving me’ 
is Thisby’s cue: she is to enter now, and I am to 
spy her through the wall. You shall see, it will 
fall pat as I told you. Yonder she comes.

Enter Thisbe

Thisbe
O wall, full often hast thou heard my moans, 
For parting my fair Pyramus and me! 
My cherry lips have often kiss’d thy stones, 
Thy stones with lime and hair knit up in thee.

Pyramus
I see a voice: now will I to the chink, 
To spy an I can hear my Thisby’s face. Thisby!

Thisbe
My love thou art, my love I think.

Pyramus
Think what thou wilt, I am thy lover’s grace; 
And, like Limander, am I trusty still.

Thisbe
And I like Helen, till the Fates me kill.

Pyramus
Not Shafalus to Procrus was so true.

Thisbe
As Shafalus to Procrus, I to you.

Pyramus
O kiss me through the hole of this vile wall!

Thisbe
I kiss the wall’s hole, not your lips at all.

Pyramus
Wilt thou at Ninny’s tomb meet me straightway?

Thisbe
‘Tide life, ‘tide death, I come without delay.

Exeunt Pyramus and Thisbe

Wall
Thus have I, Wall, my part discharged so; 
And, being done, thus Wall away doth go.

Exit

THESEUS
Now is the mural down between the two neighbours.
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DEMETRIUS
No remedy, my lord, when walls are so wilful to hear 
without warning.

HIPPOLYTA
This is the silliest stuff that ever I heard.

THESEUS
The best in this kind are but shadows; and the worst 
are no worse, if imagination amend them.

HIPPOLYTA
It must be your imagination then, and not theirs.

THESEUS
If we imagine no worse of them than they of 
themselves, they may pass for excellent men. Here 
come two noble beasts in, a man and a lion.

Enter Lion and Moonshine

Lion
You, ladies, you, whose gentle hearts do fear 
The smallest monstrous mouse that creeps on floor, 
May now perchance both quake and tremble here, 
When lion rough in wildest rage doth roar. 
Then know that I, one Snug the joiner, am 
A lion-fell, nor else no lion’s dam; 
For, if I should as lion come in strife 
Into this place, ‘twere pity on my life.

THESEUS
A very gentle beast, of a good conscience.

DEMETRIUS
The very best at a beast, my lord, that e’er I saw.

LYSANDER
This lion is a very fox for his valour.

THESEUS
True; and a goose for his discretion.

DEMETRIUS
Not so, my lord; for his valour cannot carry his 
discretion; and the fox carries the goose.

THESEUS
His discretion, I am sure, cannot carry his valour; 
for the goose carries not the fox. It is well: 
leave it to his discretion, and let us listen to the moon.

Moonshine
This lanthorn doth the horned moon present;--

DEMETRIUS
He should have worn the horns on his head.
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THESEUS
He is no crescent, and his horns are 
invisible within the circumference.

Moonshine
This lanthorn doth the horned moon present; 
Myself the man i’ the moon do seem to be.

THESEUS
This is the greatest error of all the rest: the man 
should be put into the lanthorn. How is it else the 
man i’ the moon?

DEMETRIUS
He dares not come there for the candle; for, you 
see, it is already in snuff.

HIPPOLYTA
I am aweary of this moon: would he would change!

THESEUS
It appears, by his small light of discretion, that 
he is in the wane; but yet, in courtesy, in all 
reason, we must stay the time.

LYSANDER
Proceed, Moon.

Moonshine
All that I have to say, is, to tell you that the 
lanthorn is the moon; I, the man in the moon; this 
thorn-bush, my thorn-bush; and this dog, my dog.

DEMETRIUS
Why, all these should be in the lanthorn; for all 
these are in the moon. But, silence! here comes Thisbe.

Enter Thisbe

Thisbe
This is old Ninny’s tomb. Where is my love?

Lion
[Roaring] Oh--

Thisbe runs off

DEMETRIUS
Well roared, Lion.

THESEUS
Well run, Thisbe.

HIPPOLYTA
Well shone, Moon. Truly, the moon shines with a 
good grace.

The Lion shakes Thisbe’s mantle, and exit
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THESEUS
Well moused, Lion.

LYSANDER
And so the lion vanished.

DEMETRIUS
And then came Pyramus.

Enter Pyramus

Pyramus
Sweet Moon, I thank thee for thy sunny beams; 
I thank thee, Moon, for shining now so bright; 
For, by thy gracious, golden, glittering gleams, 
I trust to take of truest Thisby sight. 
But stay, O spite! 
But mark, poor knight, 
What dreadful dole is here! 
Eyes, do you see? 
How can it be? 
O dainty duck! O dear! 
Thy mantle good, 
What, stain’d with blood! 
Approach, ye Furies fell! 
O Fates, come, come, 
Cut thread and thrum; 
Quail, crush, conclude, and quell!

THESEUS
This passion, and the death of a dear friend, would 
go near to make a man look sad.

HIPPOLYTA
Beshrew my heart, but I pity the man.

Pyramus
O wherefore, Nature, didst thou lions frame? 
Since lion vile hath here deflower’d my dear: 
Which is--no, no--which was the fairest dame 
That lived, that loved, that liked, that look’d 
with cheer. 
Come, tears, confound; 
Out, sword, and wound 
The pap of Pyramus; 
Ay, that left pap, 
Where heart doth hop:

Stabs himself

Thus die I, thus, thus, thus. 
Now am I dead, 
Now am I fled; 
My soul is in the sky: 
Tongue, lose thy light; 
Moon take thy flight:
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Exit Moonshine

Now die, die, die, die, die.

Dies

DEMETRIUS
No die, but an ace, for him; for he is but one.

LYSANDER
Less than an ace, man; for he is dead; he is nothing.

THESEUS
With the help of a surgeon he might yet recover, and 
prove an ass.

HIPPOLYTA
How chance Moonshine is gone before Thisbe comes 
back and finds her lover?

THESEUS
She will find him by starlight. Here she comes; and 
her passion ends the play.

Re-enter Thisbe

HIPPOLYTA
Methinks she should not use a long one for such a 
Pyramus: I hope she will be brief.

DEMETRIUS
A mote will turn the balance, which Pyramus, which 
Thisbe, is the better; he for a man, God warrant us; 
she for a woman, God bless us.

LYSANDER
She hath spied him already with those sweet eyes.

DEMETRIUS
And thus she means, videlicet:--

Thisbe
Asleep, my love? 
What, dead, my dove? 
O Pyramus, arise! 
Speak, speak. Quite dumb? 
Dead, dead? A tomb 
Must cover thy sweet eyes. 
These My lips, 
This cherry nose, 
These yellow cowslip cheeks, 
Are gone, are gone: 
Lovers, make moan: 
His eyes were green as leeks. 
O Sisters Three, 
Come, come to me, 
With hands as pale as milk; 
Lay them in gore, 
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Since you have shore 
With shears his thread of silk. 
Tongue, not a word: 
Come, trusty sword; 
Come, blade, my breast imbrue:

Stabs herself

And, farewell, friends; 
Thus Thisby ends: 
Adieu, adieu, adieu.

Dies

THESEUS
Moonshine and Lion are left to bury the dead.

DEMETRIUS
Ay, and Wall too.

BOTTOM
[Starting up] No assure you; the wall is down that 
parted their fathers. Will it please you to see the 
epilogue, or to hear a Bergomask dance between two 
of our company?

THESEUS
No epilogue, I pray you; for your play needs no 
excuse. Never excuse; for when the players are all 
dead, there needs none to be blamed. Marry, if he 
that writ it had played Pyramus and hanged himself 
in Thisbe’s garter, it would have been a fine 
tragedy: and so it is, truly; and very notably 
discharged. But come, your Bergomask: let your 
epilogue alone.

A dance

The iron tongue of midnight hath told twelve: 
Lovers, to bed; ‘tis almost fairy time. 
I fear we shall out-sleep the coming morn 
As much as we this night have overwatch’d. 
This palpable-gross play hath well beguiled 
The heavy gait of night. Sweet friends, to bed. 
A fortnight hold we this solemnity, 
In nightly revels and new jollity.
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Resource 3: PowerPoint file

Skills

Objectives

Lesson 1

[From a starting object devise a still image].
• Understand how still image can be used to create and enhance 

drama.
[Improvise a short play from the still image] 
• Create story and character through improvisation.
• Understand the importance of having an objective for 

characters
• Understand how the dialogue created needs to be purposeful.

1 2

Still Image
• Task 1:Warm-up.
• In pairs. One is a sculptor, the other 
is a model. The sculptor is to create 
one of the following with the model:

1.An upset baby.
2.An angry old man.
3.A mischievous monkey.
4.A surprised woman.

Improvise
Task 2. Devise a still image from a 
prop.
Task 3. Improvise a play that shows;
• The story after the still image was 

created.
• Deliberate voice and movements of  

characters.
• Your character’s objectives.

3 4

Character Objectives
When you have your story and characters. Each 
character must have at least one objective from the 
list:
1.To steal the prop and prevent it from being used.
2.To use the prop for other things than its intended 
use.
3.To keep an eye on the prop and prevent it from being 
stolen.

Task 4. Use still image to mark a moment of importance 
in your play.
Extension task. Use flashback to show the events 
leading up to the first still image that you created.

Still image

How can the technique of still image be 
useful in drama?  
• A: As a starting point.
• B: So the actors know where to stand.
• C: To make a pretty picture.

5 6
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Objectives

Lesson 2

• To understand cross-cutting
• To understand how variations of a play can be 

created quickly.
• Understand role play and be able to make 

suggestions for uses outside of Drama.
• Understand how conscience alley can be used 

to develop characters and story.

Improvise
Task 1: 
Fast forward/Rewind warm-up
Youtube link http://www.youtube.com/watch?v=VGTRI2ja1ro (Example from The 
Fast Show),

Improvise a play that shows 3 short sections of programs you find on TV.
For example: Gravy advert, News commentary, etc.
10 minutes.
Task 2:

To learn ‘by heart’ actions and dialogue from a short improvised play.
To cross-cut the plays through the use of an imaginary remote control.
Use a ‘remote control’ to direct the play.  

• Play
• Fast Forward
• Rewind
• Pause
• Slow
• Stop
• Mute

7 8

Improvise
• In each task; show the age of your character

through voice and movement, create special 
characteristics that make your character stand 
out.

Task 1: 
Improvise a role play based on either:
1. A family disagreement (No fights, focus on the 

verbal and expression)
2. Complaining in a shop
3. A job interview.
4. Being wrongly accused of something.
Task 2:
Use Conscience Alley for characters in your play
Task 3:
Improvise two different endings, one that shows a 
positive ending, the other showing a negative ending.

Role-play
Other than in traditional drama
environments,  where else could role-play
be a useful technique?
• A: On top of a hill.
• B: A practise job interview.
• C: In a kitchen.

9 10

Objectives

Lesson 3

• Be able to explain and use multi-roling.

• Be able to develop character further through thought-tracking 
and hot seating.

• Understand the difference between a monologue and a soliloquy.

• Apply a monologue or a soliloquy to your improvisation

Ventriloquist
Improvise drama through trust and team work.

Task 1:Ventriloquist
• Decide: The doll’s character, emotions and problem. Students must 

interact with what is being said in character. Allow the Doll to say their 
own lines. ( Must look like the ventriloquist is throwing their voice.)

• Students act in pairs.
• One student is the doll the other is the ventriloquist.
• Students swap roles after 10 minutes.
• Students choose which improvisation they will perform.
Suggestions:
1. The doll can’t get his/her love to like him/her.
2. The doll thinks he/she is the most beautiful/handsome person in the 

world.
3. The doll is jealous of another doll.
4. The doll is an old person.
5. The doll is an animal.
6. The doll is six years old.

11 12
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Thought out aloud
Stay in character with movement and voice during 
the following exercises.

Task 2:Hot Seating.
• Join up with another group and 
compile some relevant questions that 
you can ask of each character.

Task 3:Thought-tracking.
• Select a moment in your improvisation 
to demonstrate the thoughts of the 
dummy and the ventriloquist.

Monologue and Soliloquy

Using the ventriloquist improvisation:
• Create a monologue for the 

ventriloquist.
• Create a soliloquy for the doll.
• Find an appropriate place in your 

improvisation to use the monologue and 
soliloquy.

13 14

Recap

What is thought tracking?

1. Thoughts spoken at a given moment.
2. A technique used in planning roads.
3. A way of remembering a list.

Recap

What is a soliloquy?  
1. A salute to the sun.
2. Thoughts of a character spoken in a 

speech not intended to be heard by 
other actors.

3. A speech by a character that can be 
heard by other actors.

15 16

Objectives

Lesson 4
• To understand and perform a short script 

from A Midsummer Night’s Dream (The 
Labourers’ play) by William Shakespeare

• To demonstrate the intentions of the 
playwright.

• To understand and demonstrate 
understanding of chorus and prologue. 

Read Through

Read through the script and make a note of all the 
characters involved.

Which characters are watching The Labourers’ play?
Which characters have more than one role?

A chorus is a group of actors who describe and comment 
on the main action of a play 

Which characters are behaving like a chorus?

17 18
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Prologue
A prologue establishes the background of 
a story and is used to open a play.

Which character is also playing the 
Prologue?

Recap
• What can a chorus do in a play?
1. Play tennis.
2. Do the chores.
3. Make comments about the action.
• What is a prologue used for?
1. As a speech for professionals.
2. As an opening speech to a play.
3. As a diary.
• What is William Shakespeare famous for?
1. Making biscuits.
2. Inventing shoe laces.
3. Writing plays.

19 20

Objectives
Lesson 5

•To understand the genre Physical Theatre.

•To understand how the deliberate use of space 
and levels create meaning.

•To learn and understand Robert Plutchik’s 
Wheel of Emotion.

•To demonstrate contrasts.

Time
Think of as many words or 

sayings as you can that you 
associate with the word ‘time’.
Examples: Tea Time, Clock, A 

stitch in time saves nine.

21 22

Physical Theatre
Use physical theatre to demonstrate a performance 
about time.

Task 1
In groups of 4/5 use movement to create a performance 
about time. 
Think about the words you used in your mind map to help.
For example: You could each be the component of an alarm clock. 
You could create a performance about being ‘late’, or you could use 
a saying about time as inspiration.
Use different levels and different spaces to 
demonstrate your idea of time.

Level and Space
• Movement, gesture, expression, 

stage positions, level in relation to 
the audience.

• Explore by trying out different 
levels, such as, sitting, stood, 
kneeling, etc.

• Explore different ways of moving 
(through gesture and expression, 
and how you use the stage space).

23 24
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Physical Theatre
Use physical theatre to demonstrate a performance 
about time.

Task 2
Each character has a word or sound or phrase that 
represents their part in the performance (A 
Soundscape). 
You decide how these sounds/words/or phrases are 
spoken (all together, said once, repeated, solo etc.)

serenity

Joy

Ecstasy

Optimism Love

Acceptance

Trust

Admiration

Terror Fear

Submission

Awe

Amazement

Surprise

Distraction

Disapproval

Grief

Sadness

Pensiveness

Remorse

Loathing

Disgust

Boredom

Contempt

RageAngerAnnoyance

Aggressiveness

Vigilance

Anticipation

Interest

Apprehension

Robert Plutchik’s Wheel of Emotions

25 26

Contrasts

Using Puchnik’s Wheel of Emotions:
• Apply an emotion to your character that 

contrasts with at least one other in your 
group.

Objectives

Lesson 6
• To understand and be able to explain why 

you have chosen specific colours of 
lighting. 

• Be able to describe how you expect 
lighting choices to be used and their 
purpose.

• To plan lighting/sound for a specific 
performance.

27 28

Lighting colours

Label the colours with words that they might 
represent. Which colour represents night? Love? 

Which colour?
• Indoors
• Outdoors
• Night
• Morning
• Sunny
• The supernatural
• The sea
• Cold
• Hot
• Rage 

29 30
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Recap

• In light is black a colour or the absence of 
colour?

• How could you mark the moment with 
light?

• What would be an appropriate colour for a 
moonlit evening?

• What is a cue?

31 32

Objectives

Lesson 7

• To perform a short drama piece.
• To demonstrate skills from previous 

lessons.
• To evaluate your own work and the work of 

others.

Performance time!

• Rehearse 20 minutes. (Help actors set up 
the performance paying attention to the 
staging and the audience)

• Perform, peer assess and self assess.
• Remember to maintain character 

throughout a performance.
• Be a respectful audience!

33 34
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