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Blackout by Davey Anderson
Vickie Smith
GCSE – Edexcel Drama and Theatre Studies

Introduction
This scheme of work is meant as a lead in to the new Edexcel specification and is 
ideal as a starter to the course. It explores the script Blackout by Davey Anderson 
and although this is not one of the prescribed scripts, the scheme provides an 
introduction to the skills students need to consider both as an actor/director for 
the written paper, and as a way to approach script for the performance unit. It 
is a series of eight lessons, so can be used as a two or three week induction. It 
explores selected scenes in the script, and each scene is approached in a different 
way or style. 

Lesson 1: Status and interpretation
Learning objectives

 f Explore Page to Stage linked to interpretation
 f Explain how you are bringing out your interpretation.

Starter
On a post-it note ask the students to write down what they think is meant by the 
term interpretation.

Ask the class to split into pairs and give each person a character card. Explain 
that they will create a spontaneous improvisation using the characters they have 
been given. 

Situation: Two flatmates, one of whom wants to move out. 
Discussion: How similar are the improvisations? Students should identify that 

they have all been given the exact same situation but their work is all different. 
What is this due to? The interpretation of the characters. Explain that simple 
decisions can completely change how a play is presented to the audience; link 
this to the course that they are studying.

Main task
Read the part of the Blood Brothers script when the boys first meet.

Discussion: What does this script mean to them? Who has the power and 
higher status?

Split the class into new pairs; ask them to discuss the script and what their 
interpretation is. They need to consider where they are, how old the characters 
are and who they are. 

Pairs then act out the script bringing out their interpretation of it. They need to 
use voice and movement to present who the characters are.

Mid-point: What happens if we swap the power? Will this change the 
interpretation of the script? Pairs then re-enact the script with the role-reversal.

Discuss performance before and after the swap. What happens? Does it change 
it? Does it change the meaning?

Plenary
Look at the original post-it. Ask: Does your definition need to change? Students 
should write their new definition in the back of their books. (Ask them to ensure 
interpretation is spelt correctly.)

Lesson 2: Blackout – read script
Learning objectives

 f Read script
 f Explain meaning of interpretation and aim.
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Starter
Try out some tongue twisters to prepare for vocal work. Feel free to use any 
tongue twisters that you like; I have provided some below that cover different 
areas of the alphabet and make the students exercise their mouths. 

 f Eleven elves licked eleven little liquorice lollipops
 f Fuzzy Wuzzy was a bear. Fuzzy Wuzzy had no hair. Fuzzy Wuzzy wasn’t very 
fuzzy, was he

 f Kitty caught the kitten in the kitchen
 f A tricky frisky snake with sixty super scaly stripes. 

Main task
Discussion: What do we mean by the aim of a play? What it is trying to achieve when 
it is performed. (I often link this to lesson aims and objectives to put it into context.) 

Read the script of Blackout by Davey Anderson. This script has no characters, so 
it provides a good opportunity to get everyone to read out loud by going round in 
a circle. 

What do we think the script’s aim is? This script is very open to interpretation. 
I think it is important to highlight that any aim is right, as long as they achieve it. 

Plenary
Students should write the definition of aim in the back of their books. 

Lesson 3: Blackout – interpretation
Learning objectives

 f Explore different interpretations of a scene
 f Evaluate the success of your interpretation.

Starter
Read the opening scene as a class. Discuss the various ways that this could be 
presented and mind map as a class. Ideas include: a group of directors/writers 
coming up with a story; a person telling their story; a psychiatrist telling the story 
of a patient.

Main task
In groups of 5 students are to choose their own interpretation of this opening 
scene and bring it from page to stage. Reiterate the importance of ensuring that 
their interpretation comes across to the audience; they can do this through their 
characterisation, set and props. 

Mid-point: Discuss: What skills are they using to bring their interpretation 
across to the audience? Encourage students to justify their comments. 

End with performance of a few pieces of work. How successful were the 
interpretations? Was the idea successfully communicated to the audience?

Plenary
Discussion: How important do they feel interpretation is when looking at a script? 

Lesson 4: Blackout – style and structure
Learning objectives

 f Explore how style can affect interpretation
 f Decide on style and justify decisions 
 f Understand how to use JAT to achieve higher marks.

Starter
Antonin Artaud’s Emotion Line: use emotion line to introduce the idea of larger 
than life; briefly introduce in-yer-face theatre.

Emotion Line: Students stand in a circle, one person acts out an emotion at a 
low level, the next person builds on it so that the emotion is slightly exaggerated 
and this keeps going until it can’t get any larger.  Encourage the students to build 
on this slowly, it might take a few times to go round the circle before it can’t get 
any more exaggerated. They can use their voice and movements to express their 
emotions. I always join in on this so that I am modelling taking it to the next level.  
It is a great warm-up to remove barriers and inhibitions. Emotions to explore: 
fear; sadness; happiness. 

Read scene 5 as a class. 

Blackout by Davey Anderson, ISBN-13: 
978-0-571-25135-3.
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Main task
Split class into 4 groups; explain that each group will be given a different 
style/structure in which to perform the scene. They must perform the scene as 
instructed in the list below. I have referred to James as ‘J’ as the character is easily 
transferred to a girl who can be named Jane.

 f Epic Theatre: Narrator telling story with J being naturalistic and the bullies 
(antagonists) being more grotesque.

 f In-Yer-Face: J is scared and natural, the bullies are animalistic, almost as if 
they are going to eat J. Encourage guttural breathing and almost cannibalistic 
movement. It may be worth showing them a clip from Lord of the Flies when the 
boys lost their humanity. 

 f Physical Theatre: Delivered chorally - everyone is J and they deliver lines and 
perform the actions together. It may be that all or parts of the scripts are 
delivered chorally.

 f Naturalistic: Edit the script to remove the narrative lines and bring it to life as if 
it was real-life.

Mid-Point: Introduce the idea of JAT (justify, audience, theme). How are they 
bringing out the style of their piece? They must be able to justify how what they 
are doing is bringing out the style, how it impacts the audience and how it is 
highlighting the theme of the play. 

Performance of several, or if time allows all, pieces of work. How different are 
the interpretations? Does it change the aim towards the audience? 

Plenary
What do we mean by style?  Students should write the definition in their books.

Discussion:  How does style affect aim? 
Which interpretation is their favourite? Why?

Lesson 5: Characterisation – 
vocal and movement
Learning objectives

 f Experiment with different ways to present character
 f Explain how they are using vocal and movement skills to bring out 
characterisation.

Starter
Recap: What does JAT stand for?

Leading From: The class walks around the room in neutral; the teacher calls 
out different parts of the body and the students adapt their movement and walk 
to reflect that they are being led by this body part (not pulled). Discuss how this 
exercise creates different characters through movement.

Delivery of line: Students deliver the line: ‘Imagine that you wake up in a room 
and you don’t know how you got there’.  Experiment with the delivery of the line 
by instructing the students to deliver it in different ways - discuss how changing 
pace/tone/pitch creates different characters. 

Introduce the term characterisation and discuss why it is important. Link this 
to the two starter tasks that they have just completed.

Main task
Read scene 14. 

Discussion: Who is the case worker? What do we know about them? Who is J?
Naturalism: Know your character. In pairs, come up with a back story for each 

character, complete a role-on-the-wall which captures their decisions. 
In pairs, using what they know and have decided about the characters, they 

must bring the scene from page to stage. 
Mid-point: Hot seating. In pairs, hot seat each other to discover more about 

the character, how they respond and about their life. It can be useful to put some 
questions on the board to help prompt if necessary:

 f What is the happiest moment in your life?
 f What is the worst moment of your life?
 f What hobbies do you have?
 f What is your family like?
 f What was your up-bringing like?

JAT
They must justify their choices; how 
it is bringing out the theme and the 
impact on the audience. I use this on all 
PowerPoints and it encourages students 
to give detailed answers that get them 
into the higher mark bands.

Role on the wall https://
d1uvxqwmcz8fl1.cloudfront.net/
tes/resources/6346580/a5517c48-
e74e-493d-9bbb-9acb76e498f1/ima
ge?width=435&height=300&versi
on=1388952942000
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Ask students to go back and add new information to their role-on-the-wall, 
including any gestures that they picked up on, on the outside of the figure.

Mid-point 2: What happens if we change the style? Experimenting with the 
idea of epic theatre, ask students to re-enact the scene with J being naturalistic 
and the caseworker presented as an antagonist. They must bring out how J sees 
this person; for example, it might be that she is very condescending. This should 
be larger than life.

Finish with performance of both styles. Which do they prefer? Why? Ensure 
students use JAT when evaluating. 

Plenary
Definitions to be written in books for the following skills: gesture, characterisation, 
vocal, movement.

Why do they feel each of these skills are important? 

Lesson 6: Spatial awareness
Learning objectives

 f Develop understanding of importance of spatial awareness
 f Experiment with space and levels.

Starter
Ask students to walk around the room, and when the teacher calls out 
instructions they must follow them as quickly as possible.  This is a great exercise 
to use to introduce spatial awareness but also helps break down boundaries. 
Interchange the instructions, it is great fun to go from one to another and 
then back again whilst they are in the middle of completing a task; this works 
particularly well with ‘Clear’ and ‘Centre’.

 f Clear: Students clear the space and run to the boundaries of the room
 f Centre: Students run to the centre of the room and get into one large group; 
closing up all space between them, their bodies should be close and heads 
placed on other people’s shoulders. 

 f Favourite: Students stop and point to their favourite item in the room (this must 
then always be their favourite item and they must always be aware of where 
it is) using their right hand.  It is very important to emphasise that it must be 
done with their right arm.

 f Personal: Find someone else in the room and hug them so tightly that there is 
no space between them. If there is an odd number and one person is left out 
everyone points and laughs. (I only include this one if the class have already 
bonded.) 

Discussion: How does this exercise relate to spatial awareness?

Main task
Read scene 11. Explain the interpretation: all of them are J; 1 person is the ‘lead’ 
J and everyone else also plays J by saying particular words with the ‘lead’ J. 
They choose to do simple choral movement as well if they choose.  What works 
well with this scene is to have the ‘lead’ J delivering the lines with very little 
movement but the movements that are made are prominent and delivered 
chorally. This demonstrates simple but highly effective ways of approaching 
scenes with the students. 

In groups of  6–7 they bring the scene to life from page to stage chorally. They 
need to experiment with three different ways of setting out space and levels 
and must evaluate the effectiveness of each layout and how this affects the 
interpretation of the scene and the emotions that J is feeling. For example, if they 
are in close proximity then this might convey that J feels trapped. 

Mid-point: Students use JAT to discuss the impact of their current layout. They 
must justify why they have laid it out as they have; how this brings out their 
theme and the impact that it will have on the audience. 

Groups evaluate all three layouts with which they have experimented, and 
decide which one they feel is the best. This is feedback to the class using JAT.

As a class, read the opening of the next scene. Explain that a really important 
aspect of staging a play is transitions. In groups, work out the transition into the 
next scene. If a group is stuck, an effective suggestion may be that they take the 
last word of the scene and repeat whilst walking around the space until they are 
in the starting positions for the next scene, almost as if J is remembering what 
happened. 

http://www.teaching-drama.co.uk
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Performance of a piece of work: the performing group use JAT to explain their 

transition decision; the audience feed back to the group as to whether they feel the 
group were successful in meeting their aims and how clear the interpretation was. 

Plenary
 f Read scene 7. In groups of 5 create a still image which communicates meaning 
through spatial awareness. 

 f Spotlight a number of still images and feed back the impact on the audience. 

Lesson 7: Set/props and characterisation
Learning objectives

 f Explore how set/props can enhance a scene
 f Explore using vocal and movement skills to multi-role in a scene.

Starter
Students enter with stage set out with set. The set will start small and each time 
the teacher changes the positioning or adds a person to the set, ask the same 
question: What is the story? 

An example of how this can work:
 f Closed suitcase upright on stage next to a chair – CS
 f Open empty suitcase on stage next to chair – CS
 f Open suitcase full of clothes next to chair – CS – after this add a student to the 
scene

 f Person kneeling next to suitcase putting clothes into it – place SL – chair still CS
 f Person sitting on chair with head in hands while suitcase is SL full of clothes
 f One person sitting on chair head in hands; second person putting clothes in 
suitcase.

Explain that the set can create a first impression and make the audience question 
the content before the play has even started. This is something they will want to 
consider when approaching all three units of the Edexcel Specification.

Main task
Read scene 10. Identify the different characters in the scene: J, bullies, school 
children, teachers.

Split the class into groups of 5; explain that in these groups they are to bring 
the scene from stage to page in a stylised way. (You will need to decide if you 
want to remove the strong language in this scene.) One person will play J and all 
of the others will multi-role to play the different characters. 

Discussion: What different ways can they use to highlight the quick changes of 
characters?  Hopefully the students will identify voice and movement.

Mid-point: How can set enhance the scene? Levels? Items of set? Personalised 
props?

Continued rehearsal with experimentation of set/props. Encourage at least one 
group to have a series of personalised props to identify the scene changes, e.g. 
glasses represent the teachers. 

Performance of work: Groups use JAT to justify their decisions, especially in 
terms of set/props. It is essential that they explain how the set links to the theme 
of the play. 

Plenary
As a whole class create a set design that can be used throughout the whole play. 
They may for example decide to lay the set out like a prison to represent that he/
she is in a jail cell and the actions are representing his/her memories.

Write definitions in books for the following terms, ensuring that spelling is 
correct: set, props, levels. 

http://www.teaching-drama.co.uk
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Lesson 8: Impact/choral/lighting and sound
Learning objectives

 f Understand the meaning of symbolism
 f Justify lighting and sound choices
 f Develop understanding of impact of choral work.

Starter
Use ‘Clear’, the starter exercise from Lesson 6; a  lively warm-up teaching spatial 
awareness.

Main task
Read scene 16.

Explain that in this lesson they will be directed in the scene as a whole class by 
the teacher.

It is up to you how you direct this scene; below is an approach I have used that 
is highly successful and teaches the students to push boundaries. As you direct 
the class, target questioning during the direction as to why they feel it is being 
done in this way. Encourage answers to use JAT.

Suggested direction of scene
 f Students spaced out on floor in staggered lines of 8 – kneeling. 
 f Give random students lines from the scene; ensure this is spaced out so that 
the direction of speech comes from different areas of the stage. 

 f Identify which lines of the scene are delivered by the mother and which are 
delivered by J. When the lines are delivered by J they will hit the floor and keep 
their hands on the floor to express his/her anger and make him/her lower to 
the floor; lines will be delivered with an angry tone. When they play the mother 
they will become upright and deliver lines gently. 

 f On the line ‘your hands around someone’s throat’ everyone will go up onto their 
knees and begin to move their hands from the top of their neck to the bottom, 
one after another, as if stroking their neck or being strangled.  This will 
continue to the end of the scene with the lines being delivered panicked and 
loudly to represent the panic of the mother being beaten by their son/daughter. 

 f The last line is repeated until a scream, at which point everyone falls forward 
slapping the floor as they do. 

 f They then, to a count of 20, cry gently whilst moving into a foetal position and 
then sitting up at the same time.

Teacher to introduce the idea of sound and lighting.  Give 6 different lighting 
choices and play 4 pieces of music: ‘Where is my Mind’ by Maxence Cyrin; 
‘Unfinished Sympathy’ by Maxence Cyrin; ‘The Moment I Said It’ instrumental by 
Imogen Heap; ‘Adagio for Strings’ by Samuel Barber.

Students complete a lighting and sound cue sheet which explains what their 
choices are. The justification is the key element in this. Task to be completed 
in pairs. 

Students feed back their choices to the class using JAT.

Plenary
One of the lighting/sound options is chosen followed by performance of work. 
Evaluation of impact on audience.

Students write the following terms in their book, ensuring spelling of the 
terminology is accurate: lighting, sound, impact, choral.
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