
KS4/5

1Teaching Drama · Autumn term 2 · 2016/17www.teaching-drama.co.uk

Devising using stimuli from 
a given decade: 1990s
Rhianna Elsden
KS4/KS5
Introduction
This scheme uses articles, events, music, pictures, etc. from the 1990s as stimuli 
from which to devise original material.  It is relevant for many new Drama & 
Theatre Studies exam specifications where devising forms a large part of the 
assessment.  Such assessment also requires the consideration/exploration of the 
social, cultural, political and historical within the stimuli, which this scheme also 
provides.

Through the activities, students will learn how to find potential for creative 
performance outcomes from a range of stimuli types.  This scheme could easily 
be extended using further stimuli from the decade.  It could also be used as 
a template to inspire a scheme of work for any decade, or indeed to focus on 
one year in a decade of choice.  Along the way the students will produce short 
performance outcomes, and there are suggestions on how to extend shorter 
pieces into extended outcomes.

Because many devising units in exam specifications require the consideration 
or use of practitioners, this has also been included in some lessons/activities. 
Suggestions for how to write up explorations in portfolios that could count 
towards formal assessment have been included within homework suggestions.

Learning objectives
By the end of this scheme all students will:

 f Have developed their understanding of what devised theatre is
 f Have developed their ability to work cooperatively in groups
 f Have developed their ability to create original material from a range of stimuli 
connected to one decade

 f Have developed their understanding of how to incorporate the social, historical, 
political and cultural into their work

 f Have developed their understanding of how to deconstruct ideas, themes and 
narratives that make up the stimuli

 f Know how to carry out in-depth research to inform and develop ideas and 
creativity

 f Know how to apply the work of practitioners to the devising process
 f Know how to develop performance skills – aural and physical
 f Know how to develop a final original performance outcome.

By the end of this scheme some students will:
 f Have developed their understanding of theatre companies that produce 
devised theatre pieces

 f Have developed their characterisation in performance skills
 f Have developed their scriptwriting skills.

Resources
 f Links to the top singles of the decade with videos for the songs: 
http://www.mtv.co.uk/music/charts/the-official-top-100-singles-of-the-
90s#candle-in-the-wind

 f An overview of the decade under headings, i.e. music, science, world politics: 
http://channel.nationalgeographic.com/the-90s-the-last-great-decade/galleries/
the-90s-in-news-and-events/at/more

 f Outlines the 1990s year-by-year and has tabs so you can navigate to areas of 
interest, i.e. science, music, etc.: 
http://www.90s411.com/1990s-events-timelines.html

 f A timeline for every year in the 1990s with a few key events listed under each year: 
http://history1900s.about.com/od/timelines/tp/1990timeline.htm

 f Sky News outlining the unfolding events surrounding the death of Diana, 
Princess of Wales: 
 https://www.youtube.com/watch?v=sL1IJ-17H08

When I have run this as a scheme, we 
have given students a pack of pictures 
and articles at the start, then each lesson 
we open up the pack and pick out one 
of the items to use.  This means that the 
students can see what they have used 
and reflect on that, as well as having 
glimpses of the future stimuli every time 
they get the physical pack.

Rhianna Elsden has been a qualified 
teacher of drama for 14 years since 
graduating from Cambridge. She 
is currently Head of Faculty, ITT 
Programme Director and a Specialist 
Leader in Education at a school in 
Dorset.  She has worked extensively for 
Edexcel and is also a published writer of 
educational books and play scripts.
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 f A 13 minute documentary outlining the life and political struggles of Nelson 
Mandela and the ANC: 
https://www.youtube.com/watch?v=jgQBoXsxr8w -

 f A page of quotes by Nelson Mandela that can be projected as a PowerPoint 
slide: 
http://www.brainyquote.com/quotes/authors/n/nelson_mandela.html

 f Resource sheet – print out the lyrics of ‘Candle in the Wind/ Goodbye 
England’s Rose’

Lesson 1: Developing confidence and 
skills in devising from a given stimulus –
technology and inventions in the 1990s
Learning objectives
By the end of the lesson students will have learnt:

 f How to begin to work from a stimulus to produce short imaginative 
performance outcomes

 f How to work collaboratively with others in discussion and practical work
 f How to develop performance skills – aural and physical.

Starter (5 mins)
In order to begin freeing the students to create work, some initial devising 
exercises mixed with improvisation may be useful.  For example, paired 
conversation with each line beginning with the next letter of the alphabet, e.g.:

All this rain we’ve been having …
But it’s great for the gardeners …
Can’t say I’ve found it so …

And so on - but not written, just completely improvised.  Can any pair get right 
the way through the alphabet, and can they do this building on the ideas and 
suggestions of the other? Can they demonstrate this on the spot to the class?

Alternative starter
You could choose instead to use stimuli connected to the decade to get the 
students active right from the moment they enter the room.

For example, why not get them to do one of the dance crazes from the decade 
as a warm-up to each lesson? Or a karaoke sing-a-long?

It could be that the teacher/lecturer teaches this, or the students could follow 
a video that is playing when they enter, or each lesson a different pair who have 
studied a given dance craze from the 1990s could lead the group.

One possible link is to go to with explanations of the dance craze and a video 
featuring them ‘in action’:
http://collegecandy.com/2013/10/19/the-top-16-dance-crazes-of-the-90s-do-you-
remember-these/

For the first lesson, maybe the ‘Macarena’ is playing, then have a PowerPoint 
slide that comes up after a while featuring a picture of Dolly, the first cloned 
sheep, with the question on the slide: ‘What connects the music and this very 
special sheep?’ to see if they can link to the 90s from the clues.

Main activity
Dolly, the first cloned sheep, was a big ‘invention’ and scientific breakthrough in 
the 1990s. The rest of the lesson uses other key scientific developments and 
technology from the decade as stimulus.

Suggested places to find picture resources and the lists of inventions from the 
decade include:

 f List plus info and pictures on the inventions: 
http://uk.businessinsider.com/best-tech-gadgets-from-the-1990s-2015-
10?r=US&IR=T/

 f Offers a timeline for the decade to show when each invention took hold: 
http://www.timetoast.com/timelines/technology-in-the-1990s

 f Offers some more depth on key inventions, but without picture references: 
http://channel.nationalgeographic.com/the-90s-the-last-great-decade/articles/
the-90s-science-and-technology/

This develops a sense of cooperation 
and an understanding that within 
devising adding to, and not blocking the 
ideas of others, is a skill to develop.

A PowerPoint could be prepared going 
through the science and technology 
developments, or perhaps pictures could 
be given out in a pack, which have then 
been separated from the name of the 
item and description and students have 
to pair them up.
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Having been given the information on key inventions and scientific advancements 
in the decade in whichever format you choose, the students are then asked to 
work in small groups to produce an advert for one of the items to sell it to the 
mass market – as if it were appearing for the first time.

They have to come up with a slogan; if the item is still around today and has a 
slogan, they have to think of an original one.

The students could be encouraged to use cross-cutting, freeze-frames, 
narration, choral speech, etc. in their work.

After development and rehearsal time, the students show their work.

Plenary
If students are new to devising, they could reflect on what they notice about the 
process and the skills they envisage they will need as this scheme develops.

Alternatively, they could instead evaluate each other’s work from a more 
performative viewpoint as well as discussing the technology they have now learnt 
about and reflect on how far the technology has already moved on and where it 
might go in another decade.

Homework
Many exam specifications have devising as a key unit.  It may well be useful, even 
if this scheme is not for a final assessment, to get students engaged with writing 
portfolios as they work.  A question or heading from the portfolio relevant to your 
specification could be given as homework here or after any lesson.  For example:

‘Outline your initial response to the stimuli and track your contribution to the 
rehearsal process of the advert you devised.’

Lesson 2: Developing devising skills 
– political events from the 1990s as 
stimuli: Diana, Princess of Wales (1)
Learning objectives
By the end of the lesson students will have learnt:

 f How to continue to develop confidence in working from stimuli to produce 
short imaginative performance outcomes

 f How to work collaboratively with others in discussion and practical work
 f How to develop performance skills – aural and physical
 f How to develop different methods for interpreting stimuli’s social, cultural, 
political and historical aspects

 f How to use research to inform practical work
 f How to apply the ideas of a practitioner in order to devise original material.

Starter
If going with music from the decade to start each lesson, as students enter, play 
‘Candle in the Wind’ – the original 1973 version.

Students should then have in front of them the lyrics to it and on the back the 
lyrics to ‘Goodbye England’s Rose’, Elton John’s 1997 tribute following the death of 
Diana, Princess of Wales.

Discussion on the original lyrics:
 f What are the lyrics about?
 f What facts are given about the death of ‘Norma Jeane’?
 f Who/what is ‘blamed’ in the lyrics?
 f What is the tone of the lyrics?
 f Who does the writer see themselves as in relation to Norma Jeane/Marilyn 
Monroe?

 f Can students make a link from this stimulus to the 1990s?
 f What are the lyrics on the back of the sheet about?

Look now at the lyrics from the 1997 version, then show students the following 
clip:
https://www.youtube.com/watch?v=sL1IJ-17H08

Can they now connect the song to the event?
Discuss what they understand by the lyrics.
Students are then given 15 minutes to complete research into Diana, Princess 

of Wales’ life and to form a timeline of the key events and the controversies, going 
all the way up to her death.

Lyrics for ‘Candle in the Wind’ and 
‘Goodbye England’s Rose’ are widely 
available online, e.g.: https://play.
google.com/music/preview/Tlfh
ase52c5iatkqm4zbqozv5cy?lyric
s=1&utm_source=google&utm_
medium=search&utm_
campaign=lyrics&pcampaignid=kp-
lyrics
http://www.eltonography.com/songs/
candle_in_the_wind_1997.html

It may be necessary to show them the 
video of Elton John performing the 
song at the Princess of Wales’ funeral to 
establish further context: https://www.
youtube.com/watch?v=A8gO0Z818j4

This could have been set as a homework, 
or articles could be provided for the 
students to read through if they don’t 
have computer access in the lessons.

Tip
If the students do this quickly and 
easily, play the game again – but this 
time, remove the power of speech. The 
difficulty increases tenfold, but so does 
the humour.

http://www.teaching-drama.co.uk
https://www.youtube.com/watch?v=sL1IJ-17H08
https://play.google.com/music/preview/Tlfhase52c5iatkqm4zbqozv5cy?lyrics=1&utm_source=google&utm_medium=search&utm_campaign=lyrics&pcampaignid=kp-lyrics
https://play.google.com/music/preview/Tlfhase52c5iatkqm4zbqozv5cy?lyrics=1&utm_source=google&utm_medium=search&utm_campaign=lyrics&pcampaignid=kp-lyrics
https://play.google.com/music/preview/Tlfhase52c5iatkqm4zbqozv5cy?lyrics=1&utm_source=google&utm_medium=search&utm_campaign=lyrics&pcampaignid=kp-lyrics
https://play.google.com/music/preview/Tlfhase52c5iatkqm4zbqozv5cy?lyrics=1&utm_source=google&utm_medium=search&utm_campaign=lyrics&pcampaignid=kp-lyrics
https://play.google.com/music/preview/Tlfhase52c5iatkqm4zbqozv5cy?lyrics=1&utm_source=google&utm_medium=search&utm_campaign=lyrics&pcampaignid=kp-lyrics
https://play.google.com/music/preview/Tlfhase52c5iatkqm4zbqozv5cy?lyrics=1&utm_source=google&utm_medium=search&utm_campaign=lyrics&pcampaignid=kp-lyrics
https://play.google.com/music/preview/Tlfhase52c5iatkqm4zbqozv5cy?lyrics=1&utm_source=google&utm_medium=search&utm_campaign=lyrics&pcampaignid=kp-lyrics
http://www.eltonography.com/songs/candle_in_the_wind_1997.html
http://www.eltonography.com/songs/candle_in_the_wind_1997.html
https://www.youtube.com/watch?v=A8gO0Z818j4
https://www.youtube.com/watch?v=A8gO0Z818j4


4Teaching Drama · Autumn term 2 · 2016/17www.teaching-drama.co.uk

Scheme of work|KS4/5
Main activity
Form a timeline for Princess Diana’s life, creating still images to mark each key 
event, perhaps directly inspired by some of the many images that they can find 
or will have seen of her. Each image needs a title – if possible, the students are 
looking for a direct quote or title from a printed source for each still image.

Extension
Students add in a transition in between each image that in some way is relevant 
at that point in Diana’s life or overall in some way to her life.

Homework
Students are directed to research Diana’s life, the conspiracy theories 
surrounding her death and to come next lesson with a clearer understanding 
of the controversies at various stages of her life and during her marriage and 
subsequent divorce.

Lessons 3 and 4: Developing devising 
skills – political events from the 1990s 
as stimuli: Diana, Princess of Wales (2)
Starter
Put together a 1 minute version of Cinderella.

Question: In what way is the story of Diana like a fairy-tale and in what ways 
was it anything but?

Main activity
Produce a piece which fuses the style of a pantomime telling of Cinderella with the 
real life and death of Diana.

Extension
To achieve the necessary links that many exam specifications have to incorporate 
the use of practitioners within devising, and also to gain some further depth to 
this piece, using techniques by Brecht could provide interesting extensions either 
in the development of material, or in the final performance. For example:

Brecht – Narration: Take a section of the work developed and choose to narrate 
the action rather than have dialogue interactions.  Brecht would often have 
narration that reveals things that come later in the performance as a whole; 
maybe this could be experimented with and the effects reflected upon when you 
know what’s coming next as an audience member and when it is reported, not 
expressed emotionally by a character.

Brecht – Coming out of role/ third person narration technique/direct address: 
These could be added as the students are devising, or, once a section is watched 
back; maybe they are asked to re-work it doing this and to consider the effect.

Brecht – Placards: Students could be encouraged to incorporate this in their 
final piece in the form of simply holding up a piece of paper with writing on it, 
or card or a banner. Multimedia or a PowerPoint slideshow could also be used to 
project the placards. The important aspect students need to understand is that 
the information doesn’t just comment upon the action but would, when shown to 
an audience, deepen their understanding of the events.

Plenary
Discussion: why was Diana, Princess of Wales’ death such a major event in the 
1990s? Having completed research, what are their thoughts on her as a person 
and the events within her life and conspiracy theories about her death?

Homework
Again, a portfolio for this sequence of lessons could be completed. Headings they 
could address could be:

Outline your initial response to the key stimulus
Track your contribution to the rehearsal process of the final piece
Discuss how the chosen practitioner influenced your performance
Discuss the impact of political, social, historical and cultural conventions on 

the devised piece.

The aim is not at something superficial, 
but for the juxtaposition of a real life 
story of a Princess and a fairy-tale to 
produce something very informed 
and, by the fusion of documentary and 
pantomime, something with originality 
and depth.

Most formally-assessed GCSE or A level 
portfolios allow for a range of ways of 
recording progress, such as:

 f Annotations and notes
 f Audio and/or video evidence
 f Annotated drawings and sketches
 f Annotated photographs
 f Extended written responses.
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Lesson 5: The release of 
Nelson Mandela from prison
Learning objectives
By the end of the lesson students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop performance skills – aural and physical
 f How to carry out in-depth research to inform and develop ideas and creativity
 f How to develop different methods for interpreting stimuli’s social, cultural, 
political and historical aspects.

Starter
The starter could be a dance inspired by the 1990s decade, or, as an alternative, 
the students enter and a picture is shown to them of Nelson Mandela from his 
time in prison – can they identify the figure in the given stimulus?

Then show a picture of when he was released – with his wife waving perhaps. 
Students should be able to identify him from this image, if not the first, and most 
will realise what the event shows as well.

Then ask, what is the significance of the dimensions 2.13m × 2.43m?
Before answering, get the students to mark this out on the floor, perhaps in 

groups of 5 if the class is bigger, using tape or chalk to mark the floor.
Give each group a bucket – is it clear now what the space represents?
This is the dimension of Mandela’s prison cell on Robben Island for much of his 

sentence.
There are many articles and documentaries on Nelson Mandela, but one 

that was completed not long before his death that is short but very full of key 
information can be found at:
https://www.youtube.com/watch?v=jgQBoXsxr8w

Showing this 13 minute documentary gives clarity on both Mandela and the 
political struggles he and those in the ANC faced.

Students should watch the documentary from inside the marked space, and 
then allow discussion and reflection afterwards.

Extension
Students complete a movement sequence re-imagining the daily routine of a 
prisoner in the cell.

Main activity
Mandela, like all prisoners at Robben Island, was not allowed reading materials, 
but a copy of the complete works of Shakespeare was smuggled in and circulated.  
Years later it was recovered and had the signatures of prisoners by key passages, 
amongst other annotations.  Within Julius Caesar - just before the Roman 
statesman leaves for the senate on the Ides of March - Mandela signed by the 
lines:

‘Cowards die many times before their deaths
The valiant never taste of death but once.’

Many believe he did so knowing the book would one day get out and be circulated 
in the liberation movement.  Ask: What was he saying and why did he want this 
to be the passage that everyone linked to him?

In groups and only within the shape of the cell marked on the floor, take this 
quote and any from the selection that can be found at:
http://www.brainyquote.com/quotes/authors/n/nelson_mandela.html

For each quote, selected students are to create something visual and to consider 
choral speech, cannon, repetition of certain words, volume and intonation.

They could go for naturalism in the visual, but non-naturalism and perhaps 
choral stylised movements could also be encouraged – all within the shape and 
size of the marked cell.

Homework
Students research further on Mandela and bring in extra information they find 
in order to form a longer piece next lesson.  They are especially encouraged to 
find quotes or speeches by or on Mandela, both by his supporters, from Mandela 
himself and those opposing him at any stage in his life.

Music could be added to this – perhaps 
the 1980s track by The Specials ‘Free 
Nelson Mandela’, or from the soundtrack 
to the film Mandela: Long Walk to 
Freedom.
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Lesson 6: Nelson Mandela (2)
The material researched for homework is brought in and shared. Then, in groups, 
students work on an extended piece.  It can feature any of Lesson 5’s exploration 
and stimulus, and the resources the students have gathered for themselves.

They must create a piece on Mandela, his life and political struggle, but they 
must do so using as much actual testimony as possible.

Students should be encouraged to understand that they are engaging in a 
verbatim theatre style in working in this way and there could be a presentation 
of other verbatim theatre companies/practitioners and pieces to further their 
understanding and connection to the form.

Extension
Once again, aspects of Brecht’s style could be brought in to the performance.

Plenary
Alongside discussion of the work and evaluation in terms of its success as a piece 
of performance, characterisation, etc., students could also engage in discussions 
on what it was like to devise using real testimonies.

Students could consider whether a piece formed from real testimonies is 
more authentic or ‘truthful’ than one that is inspired by, but not directly quoting 
someone.  They could also consider whether ‘truth’ is important in creative work.

Lessons 7–9: Developing skills in devising 
from a range of stimuli leading to an 
extended final performance outcome
Learning objectives
By the end of the lesson students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop performance skills – aural and physical
 f How to develop an original performance outcome.

Some students could also learn:
 f How to develop their performance support skills
 f How to develop their script writing skills.

Developing a final extended piece
Many activities in this scheme lead to short scenes that could each be developed 
to be longer.

Alternatively, it could be that the shorter pieces devised from the scheme could 
be added to each other to produce a longer piece reflecting the whole of the 1990s 
in a montage style.

A student interested in performance support could choose to be responsible for 
costume or sound in the final piece, but they must be encouraged to understand 
they do not work separately but integrally to develop the performance piece or 
they wouldn’t be able to meet some of the criteria for assessment in devising units.

A student interested in script writing could be encouraged to write a section 
of the piece rather than it all being formed from improvisations that are then 
refined. Alternatively, improvisations could be refined into scripts.  There is 
though no need for a devised final piece to have a formal script in assessed 
criteria, therefore developing this would be useful for skills development rather 
than a formal requirement.

The students should aim to work as independently as possible with the 
teacher/lecturer facilitating only in order to see how much the students have 
developed and learnt through the scheme.

Other events they could look explore or add into extended pieces from the 
1990s could be selected from the list at: http://history1900s.about.com/od/
timelines/tp/1990timeline.htm

Homework
Once again, a portfolio could be completed for this work either for formal 
assessment, or to develop students’ understanding of this requirement when it 
then comes to final assessed devising units.  It could include an evaluation of the 
final piece.  This would also be discussed in class and perhaps a viewing audience 
could be given a questionnaire to ask their opinions on the work devised.

See my previous verbatim theatre 
scheme in Teaching Drama on the 
London Riots (Teaching Drama, Autumn 
1, 2016/17).  This includes a PowerPoint 
about working in the style of verbatim 
theatre with questions which could be 
used here.
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