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Introduction
For students to access the top bands for their devised work, you should be aiming 
for mature work at degree level to secure your students with an almost faultless 
piece of theatre. In the past the Edexcel specification has had a logical structure 
that had teachers directing students in a piece of theatre before they go on to 
do their devising work in Year 13. The students tend to be highly influenced by 
the directed pieces of theatre, learning key skills to access higher quality pieces 
of theatre. The new specification has, unfortunately, removed this wonderful 
learning process and instead throws the students straight into the devised work. 
While there are ways around this, such as directing the scripted piece in Year 12 
and then coming back to it in Year 13, this is not ideal.

This scheme of work shows a way to complement the new structure to ensure 
that students are still using the skills they need in order to access the higher 
bands. To do this I have built in four ‘mini devising projects’, each of which starts 
with a scene from a play directed by me to teach them particular skill sets; they 
must then use the script extract as their stimulus, much like the devising exam, 
and use the skill that they learnt by being directed. I have included these mini 
projects in the scheme of work.

As part of this exam the centre must choose a key extract (at least 10 minutes 
in length and significant to the text) that is different to that chosen from 
Component 2 and 3 and a practitioner that is different to that chosen from 
Component 3.

Top band success criteria
 f Accomplished research into contexts and live theatre used to inform 
competent decision-making.

 f Ideas are developed with sophistication, demonstrating a perceptive 
understanding of how aims and intentions are created.

 f Competent understanding of how aims and intentions are created.
 f Sophisticated knowledge of the practitioners’ methodologies.
 f Perceptive evaluation of the ideas as they develop, with the ability to fully 
justify personal judgements and use theatre terminology faultlessly.

 f Accomplished contribution to the performance as a whole and realisation 
of the group artistic intention. Performance overall is dynamic and skilfully 
creates impact through highly-engaging energy and commitment.

Project 1
Learning objectives

 f Understand how a theme can be communicated to an audience
 f Explore and refine the use of choral work to add impact to a piece of theatre.

Lesson 1
The teacher directs the class in the opening scene of The Wonderful World of 
Dissocia by Anthony Neilson. Direct the scene as a choral piece with Lisa sitting 
cross-legged centre stage and the choral Lisas positioned around her, sat down 
with their knees slightly raised in front of them so they can rock back and forth 
(universal language of insanity). Lisa will deliver the lines and the choral Lisas 
will repeat them in a whispered format in a disjointed way. This is to represent 
the dissociative disorder from which Lisa suffers. They should rock in unison 
to capture the fact they are all Lisa. I would also have Lisa perform particular 
actions, like look stage right when there is a knock on the door, and have the 
choral Lisas look at the same time, to further reinforce that they are one. It is not 
necessary to direct the whole scene. While directing, explain the skills they are 
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using and how these can be utilised within a piece of devised theatre. It may be 
that they are all playing the same character and the unified movement reflects 
this. Or, to add impact to a particular action, such as a murder, it may be that 
one person is being murdered centre stage and two people either side mimic the 
movements the central person makes. This adds impact for the audience and 
highlights that it is a crucial moment in the play.

Lesson 2
Discuss the extract that they explored last lesson. What themes stand out to them?

In groups of 4–5, decide on a chosen theme that is inspired by the extract. 
Create a still image to capture the chosen theme.

Following on from the above task, students develop a short scene that uses 
choral elements as the basis; link back to the previous lesson and discussions on 
how choral work can be used effectively.

Having developed a scene, students will now be able to come up with an idea 
for a short play. Using this idea, they are to plan the plot and content of their play, 
by deciding on the beginning, middle and end. Ask students to plan and make note 
of what their idea is.

If time allows, let them continue to explore their ideas practically.

Lesson 3
Development time: Students continue to develop their idea, but must use choral 
elements within their work.

Ask groups to add a symbol into their play to convey what they consider to be 
their main theme.

Groups should also be asked to consider how contrast can be used effectively 
to add dimension to their play; for example, a quiet or still scene in contrast to a 
loud or busy one.

Lesson 4
Performance and evaluation; some questions:

 f What it the impact of the choral work in the scene?
 f Are symbols effective in communicating the theme to the audience in a 
subtle way?

 f Does contrast add dimension to the play?
 f Does the chosen theme have dramatic potential?

Lead a discussion on the overall effectiveness of choral work in a piece of theatre.

Project 2
Learning objectives

 f Understand how lighting can be used to enhance a scene
 f Explore and refine the use of narration to add impact to a piece of theatre.

Lesson 1
Teacher directs the opening scene from Berkoff’s Metamorphosis. Three actors 
(or two if you have a smaller class) tell the story as narrators; the fifth person is 
‘puppeteered’ by a fourth acting out the actions that are being said. Explore this in 
three ways.

 f Narrators as directors; lines delivered in an excited way, as if they are telling a 
story.

 f Narrators in a stylised way; almost like David Attenborough type characters, an 
over the top documentary.

 f Narrators deliver it in a Berkovian way, each person is the character that they 
are playing within the script.

If you have a bigger class, direct them in smaller groups so everyone is involved.

Lesson 2
 f Discuss the different themes in the extract from Metamorphosis: 
Transformation/Oppression/Burden.

 f Groups choose a theme that they want to be their focus for this mini devising 
project.

 f Develop an opening scene to a play that includes narration and puppeteering 
in the way that it has just been explored.

 f Spotlight a scene and evaluate the effectiveness of this as a skill within a piece 
of theatre.
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Develop a second scene from within their plot line (it does not need to be the next 
scene in the story), which continues to use narration in one of the following ways:

 f Main character is being asked questions (maybe by psychiatrist or police 
officer) and as they answer the questions they act out the story they are telling.

 f Main character tells the story as the action unfolds, but not in response to 
anyone.

 f Narration is told from the third person with external characters telling the 
story of what happened; e.g. this could be the police telling the story of a 
murderer.

Lesson 3
How can conventions be used to enhance the action?

Discuss different conventions and experiment with how these can be used – 
groups explore this to see the effect.

Lighting - introduce the idea of lighting and discuss how lighting can be used to 
enhance a scene, e.g. a hint of red could be used to symbolise danger.

Groups choose one scene and complete a lighting cue sheet for it.
Choose one group to perform with lighting if this is available.
Evaluate.

Project 3
Learning objectives

 f Understand how lighting can be used to enhance a scene
 f Explore and refine the use of narration to add impact to a piece of theatre.

Lesson 1
Read Scene 3, ‘Faith in Ourselves’, from Attempts on her Life by Martin Crimp. 
Discuss the fact that this play is very open to interpretation. Direct the scene as a 
rape scene (if the individuals in the class would not be suited to this then it could 
focus on the violence within the scene instead).

My directing of this scene is influenced by The Paper Birds’ In a Thousand Pieces 
and I use ‘Unfinished Sympathy’ by Massive Attack as the music. Initially, perform 
repeated movements that represent rape, e.g a cardigan pulled off a shoulder 
and replaced, grabbing the left wrist within their right hand, putting both 
hands across chest and pelvis.  Repeat actions 3 or 4 times, starting gently and 
becoming more aggressive.  At this point I introduce the idea of Artaud’s breath 
by breath and beat by beat. Once this has built the actors fall to their knees and 
writhe around on the floor as if they are trying to escape.  They should end in a 
pile of bodies on the floor and in union pulsate their body to the beat as if being 
penetrated.

This is a tough lesson but they will learn so much from it, including the fact 
that sometimes it was worse not to show the full act itself but rather the impact 
on the victim.

Lesson 2
Looking at the extract there are many different themes to explore, including rape, 
murder, abuse, violence. Groups choose one of the themes and develop an In-
Yer-Face scene to highlight their chosen theme.  Their objective is to shock their 
audience.

At this stage it may be worth showing them the clip from Paper Birds and 
discussing that they shouldn’t always feel they need to reinvent their ideas.  It is 
okay to steal ideas and reinvigorate them.

Lesson 3
Group discussion: Who is the main character? What is their story?

Develop a second scene takes place before their In-Yer-Face scene that puts the 
story into context.

Lesson 4
Direct Scene 4, ‘The Occupier’, from Attempts on her Life by Martin Crimp. Explain 
that this scene would happen directly after the rape scene and juxtaposes the 
action that has just taken place.

Lead a discussion on why a comic scene immediately after a shocking one may 
be a good technique to use.

Depending on the class, I would suggest delivering this as gossiping women or 
camp men. The aim is to be as stereotypical, and larger than life as possible.
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Lesson 5
Develop a new scene which will immediately follow their In-Yer-Face scene that 
uses stereotypes and Larger than Life techniques.

As groups rehearse, move around the room and encourage them to be bigger.
Showcase a scene and evaluate the effectiveness as a class. Is it funny?
Make links to Artaud – juxtaposition, In-Yer-Face, Alienation, Bombarding the 

senses, larger than life.

Lesson 6
Review scenes. What do they have so far?  Where could they go with this in terms 
of plot and content?

Plan and develop plot and content. What skills that they have learnt from 
previous projects could they use to enhance their scenes?

Give a few lessons to allow for development, encouraging groups to think about 
how lighting, sound and costume could be used to further enhance the work.

Conclude with performance of work.

Exploration of play script used for devising
Lesson 1
Learning objectives

 f Explore the potential of the text for staging as a production using visual, aural 
and spatial elements

 f Learn how applying sound, light and setting can contribute to the development 
and shaping of ideas for performance.

Starter
Introduce the elements that they must explore in relationship to the play that 
they will use as their stimuli.

Main content
Read the play. Lead a discussion on their interpretation of the play –what do they 
feel the main themes are?

In groups choose a scene from the play that they feel best communicates what 
they consider to be the main theme of the play.

Discuss what we mean by visual, aural, spatial elements resource. Explain that 
they will stage the scene, highlighting what they consider to be the main theme 
whilst considering how V/S/A can enhance this.

Performance of work: Evaluative discussion.  What worked and what didn’t?  
Compare the performances and the different themes that were highlighted.

Plenary
Reflection through note taking – notes should be related to what they are 
discovering about the play as a whole.

Lesson 2
Learning objectives

 f Examine the naturalistic characters of the script
 f Experiment with ways to bring out character.

Starter
Recap on last lesson – focusing on interpretation – discuss how interpretation 
links with all of the other elements.

Ask them to thought shower one of the main characters in the play – put 
directly on the whiteboard. How do Given Circumstances inform the way we play 
a character?

Main content
Split into groups and explore a scene that includes one of the main characters 
– ask them to bring out the Given Circumstances and use Objectives to help 
play the scene. They should write the objectives directly on their script – do the 
objectives change at all during the scene?

Performance of 1 or 2 scenes, followed by discussion of what this has helped 
them to explore about the characters.

Discuss interpretation; give students an example of one interpretation, e.g.  for 
The Wonderful World of Dissocia, if the interpretation is that all the characters are 
influenced from toys then the characters will be played in a stylised way.

In groups choose a scene and experiment with showing the characters. 
How can they communicate their interpretation to the audience through their 
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character? How do they show their character? Encourage note-taking during 
the lesson.

Performance of work, with a brief presentation of what their interpretation of 
the play is and why, linking to how they brought this out through characterisation.

Plenary
In groups they need to come up with five personality elements of the main 
character.

Lesson 3
Learning objectives

 f Explore the language used by the playwright
 f Identify clear examples of how language styles are used in the play
 f Complete a presentation to peers with a helpful hand-out.

Starter
What do we mean by the use of language?

Discuss the language used in the play by the playwright.
Explain that in today’s lesson they are going to explore a scene exploring the 

way that language is used.

Main content
Read through the scene as a class and then discuss the scene. What stands out? 
Explain that they will explore this scene, focusing on bringing out the language 
used. They will also choose another scene which will show a different element of 
the language that the playwright uses. When they perform their scenes they will 
do a presentation to accompany it, explaining how language is used in this scene 
and why they think the playwright uses it in this way. Also, ask them to consider 
how voice is used, linking to Vocal Awareness.

Performance and discussion of work.

Plenary
For homework write up notes on language

Lesson 4
Learning objectives
Explore the meaning of specific incidents, moments and lines of dialogue.

Starter
As a group discuss the time period in which the play is set. How is this relevant to 
a contemporary audience?

Main content
Introduce the idea of S/C/H/P context. Social, political, historical and cultural 
contexts can affect character, context and plot, so it is important to consider them 
when exploring a play.

Groups ask themselves the following questions:
 f Historically when is the piece set?
 f What was/is the culture and society like at the point the play is set? Will this 
affect choices you make in music, costume, set?

 f Were/are there social conventions or political pressures that affect the piece?

Social, political, historical and cultural contexts can be defined as the 
circumstances, influences, restrictions, messages that a context can bring both to 
the nature of a work and to the situation of a practitioner. This applies whether 
the practitioner is yourself or someone else.

Practical:  Ask students to choose one or two scenes from the play that they 
feel best reflect the SCHP of the play.  Stage them, ensuring they are finding ways 
to communicate this to the audience.  Research may need to be on hand to help 
students, e.g. information about clothing/music at the time the play is set.

Plenary
In groups discuss and justify three ways they are communicating the SCHP.

Set them to research into the text and themes evident to bring in next lesson.
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Devising process
At this stage students should start to explore the script extract that they will use 
for their devising work. Much of this will be independent work, but below are a 
few brief lesson activities to help get them started.

Lesson 1
Practically explore the stimuli in at least three ways, using the research to 
influence your ideas.

Evaluate the effectiveness of each idea, listing the pros and cons of each.
Choose one idea that they want to explore further.

Lesson 2
Discuss pieces of theatre that they have seen (if possible show them a videoed 
version of an exemplar piece of A level work).

List all of the features that make the pieces work, focusing on:
 f Structure
 f Introduction to characters
 f Characterisation
 f Skills and techniques
 f Styles.

Considering what they have learnt, consider the following aspects:
 f Decide on their target audience
 f Discuss and decide on their overall aim
 f Come up with their plot/content.

Ask students to develop a random scene from their play: it should not be the 
opening scene. Remind them that at this stage they are just exploring, this scene 
may not actually feature in their final piece which will change all the time.

Lesson 3
Group discussion: What makes a good opening to a play?

Develop opening scene considering what they have written on their list and 
any research they have completed.

They must use at least three theatre skills in their work and consider the form/
style of the scene.

Lesson 4
What was your initial aim?  Has this changed? If so, how? Why?

Develop a new scene that focuses on achieving your overall aim.
You must use at least three skills from the list in your work and experiment 

with more than one form/style of the scene. (Form: Theme, character, style, 
structure.)

Run through all of the scenes you have created so far and decide on the 
intention for each scene. What do you want to evoke in the audience?

How do these scenes link into your overall theme?
How do these scenes link into your action/plot/content?

Lesson 5
Recap on SCHP; remind the class that SCHP must be evident in their work.

As a group discuss in what time period your play is set.
Justify your choice, linking to your contemporary audience. How can you bring 

this out?  E.g. references to things happening at the time; inspired characters, 
music choices, costume.

What effect does the context of your play have on your piece?
Continue to develop your A/C/P considering your historical setting and how 

this affects your SCP.
Discuss and justify three ways you are communicating your SCHP.

Continued lessons
At this stage students need to be left to fully develop their ideas. Here are 
references that can be used in each lesson to ensure they are staying on track:

 f Target audience? How are you catering for your audience and making your 
piece something with which they can connect?

 f Your aims and intentions? (Aim: What you are trying to achieve with your play; 
Intention: What your intention for each scene is.)
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 f Social, historical, cultural, political context: When is your play set?  How does 
this affect blocking and technical decisions?

 f Practitioner: How are you implementing methodologies of the practitioner’s 
performance style in your work?
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