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Introduction
The dictionary definition of community is: ‘a self organised network of people 
with a common agenda, cause, or interest’.

This scheme of work explores the concept of community within a 
neighbourhood setting and through the sequence of lessons develops ideas for a 
devised piece of drama. It allows students to combine their own improvised work 
with scripted extracts from a number of plays, and it also includes ideas that are 
suitable for both KS3 and KS4 students.

Learning objectives
By the end of this scheme students will have:

 f Developed and structured ideas for a piece of devised drama based on the 
theme of ‘Community’

 f Explored ways to combine pieces of script with their own improvisations
 f Experimented with using Verbatim Theatre within their work.

Lesson 1: The skills of spontaneity
Learning objectives
By the end of the lesson students will have learnt:

 f What is meant by spontaneous improvisation
 f The skills needed to improvise effectively
 f The difference between improvisation and devising.

This lesson is very much an introduction to the skills of improvisation. It may 
be that your students are already confident in this area, in which case you might 
decide to miss out the first lesson or use it as an opportunity to recap and practise 
the skills.

What does being spontaneous mean? (15 mins)
The following games will encourage students to begin to think spontaneously:
This is not a pen. The class sit in a circle. Pass a pen around the circle. As each 
student receives the pen they must say, ‘This is not a pen it is a …’ and finish the 
sentence with any object they like, and they must also mime using the object to 
make it clear. Students are not allowed to make any repetitions.
What are you doing? One student (Student A) comes into the middle of a circle 
and begins miming an action. The next student (Student B) enters the space and 
says, ‘What are you doing?’ Student A must reply with any activity other than the 
one they are performing. Student B calls them, ‘Liar’, and then begins performing 
the action they have been told. Repeat this process until all students have been 
into the circle.

Ask students what they think being spontaneous means. Write up their 
suggestions and create a collective definition.

It is likely that at KS4 students will already know this, so a more challenging 
question for them would be, ‘Can a performance ever be truly spontaneous?’ For 
both of these questions, follow it up with what skills they think an actor needs to 
be effective at spontaneous improvisation. Write up a list on the board.

Performing spontaneously (15 mins)
This exercise has one of the oldest drama student stereotypes at the heart of it, 
but it allows students to practise the skills of spontaneity.
I am a tree. One student enters the space and says, ‘I am a tree’. They then take 
up the position of a tree. The next student enters and must choose something 
or someone to become that interacts with the tree. For example, ‘I am the 
woodcutter who has come to cut down the tree’. They then take up their position. 

Resources
 f An object such as a pen or umbrella
 f Newspaper headlines
 f Exit tickets.
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The next student enters, and so on, each time adding to the scene. Encourage 
students to make a physical connection with other people in the scene.

This can be developed a stage further by breaking the class down into groups 
and asking them to choose their own starting object.

The moment they perform these back it ceases to be spontaneous.

Improvising conversation (20 mins)
In my experience, dialogue is the key element that students struggle with and is 
the thing that makes or breaks an improvisation.

Set up a table and two chairs. Student A starts in one of the chairs and a 
volunteer enters the scene. They start a conversation appropriate to the set up (i.e. 
a job interview, police interrogation, dinner date). The improvisation continues 
until Student A can find a reason to leave the scene. Another student then enters 
and starts a different conversation and so on.

It is important that the student entering the scene carefully considers their 
opening line so the student already in the scene is able to pick up the thread 
and engage with the improvisation. This also introduces students to the idea of 
accepting and blocking ideas in an improvisation and the effect that this has on 
a scene.

Develop this further with students working in groups of three and setting a 
time limit that they must fill by continuing to rotate students in the scene.

Spot the difference (10 mins)
Students walk around the space. Call out a number and ask students to get into 
groups of that number. Each time show them one of the newspaper headlines. 
They must create a tableau in response to that headline. Once they have done the 
first two, develop from a tableau to a five-line scene in response to the headline. 
Watch examples of students’ work and discuss how this is beginning to respond 
to stimuli.

If this was a way into devising what would the difference between devising and 
improvisation be?

Exit ticket (5 mins)
Give students an exit ticket in which they need to write three skills required to 
effectively improvise spontaneously.

Lesson 2: Responding to a stimulus
Learning objectives
By the end of the lesson students will have learnt:

 f What is meant by the term stimulus
 f How to work practically with a stimulus.

Entry task (10 mins)
As students enter have ‘Streets of London,’ by Ralph McTell playing. They should 
listen to the music and on a post-it write down how the music makes them feel 
and what they think the song is about.

What is meant by the term stimulus? Discuss this with students. What word 
does it sound like it comes from? Can we work out what it means from that?

Again, KS4 students will probably already know this, so instead they can 
generate a list of potential stimuli.

Developing an idea (10 mins)
Give students the lyrics to the song. Listen again to the track and ask students 
to follow the words and underline any key words or phrases that they like from 
the song.

Can they add to their ideas about what they think this song is about?
Ask them to walk around the room and get into groups as you call out a 

number. When they have formed their groups, ask someone in the room for one 
of the phrases they have underlined. Groups then create an image in response to 
that line. Repeat this three or four times before bringing the class back together. 
About what do they think this could be a piece of drama?

Exploring character (10 mins)
What characters can students find in the song? Working in their groups from the 
previous exercise, students should pick either the old man or the old woman and 
hot seat this character to establish their back story.

Resources
 f Lyrics to ‘Streets of London’ by 

Ralph McTell
 f Music of ‘Streets of London’ by 

Ralph McTell
 f Role on the Wall handout
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Groups should feedback what they have discovered about the character. This is 

a good opportunity to discuss whether it matters if different groups create 
different ideas based on the same character, or if it is a matter of interpretation.

The life of the character (10 mins)
Using the information from the hot seating task students should pick an 
important moment from the character’s life that they are going to turn into a 
scene. They should start by creating the moment as if it were a photograph from 
this character’s family album and then bring the scene to life. Watch examples of 
students’ work and discuss themes that are suggested through the song.

Writing in role (20 mins)
With their developing understanding of the characters in the story, students 
need to find a place in the room to sit on their own. Play the song again, and this 
time they write in role as the character they have hot seated. What might this 
character want to say? Might they recall a memory or disclose a secret? Once 
students have written for the length of the song, come back into a circle. Play 
the song one last time and students enter the space one by one reading their 
monologues. You can overlap their readings to create some interesting effects.

Discuss with students the underlying themes in the song and explain that we 
will come back to these ideas in the following lesson.

Lesson 3: A curious neighbourhood
Learning objectives
By the end of the lesson students will have learnt:

 f To develop their ideas from the previous lesson
 f How to create and change atmosphere within a scene.

Entry task (5 mins)
Give students a picture of a front door. Who would your ideal neighbour be? Who 
would your nightmare neighbour be? Pose this as an opening question and ask 
students to write their ideas down around the image of the front door. Discuss 
their responses and ideas. Link to whether they know who they live next to or 
near to.

Warm-up: Moving house (10 mins)
Split the class in half. One half are going to become the audience while the other 
half are going to play the game. Using pairs of students, make very simple houses 
where they are facing each other with their arms up to make a roof. Inside each 
house kneeling is a third student. All houses should be in one line. The game 
works with three commands. If you call out ‘houses’ all students making a house 
have to drop their arms and run to a new position to make a new house with 
another student. All houses must still have a person in them. If you call out 
‘person’ all students inside a house must jump up and move to a new house. If 
you call out ‘move house’ all students in the game must move to a new position.

From this game, introduce the idea of a street.

Creating the neighbourhood (15 mins)
Working in groups of 6-8 students are going to create their own street. How they 
do this is down to their interpretation, but they should be encouraged to use 
physical theatre. This should be a movement sequence, aiming to use choral 
movement and mime. The aim is to show a happy, friendly street. Watch 
examples of students work.

Changing the atmosphere (15 mins)
Remind students of the music from last lesson and the discoveries we made 
about the characters. How might the character from the last lesson fit into this 
street? How might the character change the atmosphere of the street? Is it 
somewhere they used to live? Did they leave in a good or a bad way?

Working in the same groups, students should add to their movement sequence, 
but use movement and action to show the change in atmosphere. Could the 
character walk down the street and provoke a range of reactions from the 
different people that live there? Again, watch examples of students’ work.

Students could follow this up by 
completing a role on the wall or it 
could be set as a homework task. I have 
included a template in the resource 
section if you decide to use it.

Resources
 f Front door image
 f Scripted extract from The Curious 

Incident of the Dog in the Night-Time: 
the neighbourhood scene where 
Christopher is knocking on his 
neighbours’ doors to find out who 
killed Wellington.

 f Homework Interview sheet.

Appropriate music to use for this task 
is ‘Our House’ by Madness. If you want 
something less obvious ‘Hey there 
Delilah’ by Plain White T’s also works 
well.
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Adding in script (15 mins)
Read the scripted extract from The Curious Incident of the Dog in the Night-Time. 
Students are going to use this extract in their scene. It could come at the end of 
their movement sequence, or in the middle. Students can change some of the 
words of the script to suit their developing ideas.

Finish by discussing the theme of community with students. What do they 
think it means?

Lesson 4: London Road and Verbatim
This lesson is aimed at KS4 students, although I have used it with high ability 
KS3 students as well. The scheme will still work if you choose to skip this lesson; 
however the final piece of work will not include the element of Verbatim.

Learning objectives
By the end of the lesson students will have learnt:

 f What is meant by the term Verbatim Theatre
 f The process involved in creating a piece of Verbatim Theatre
 f The challenges of Verbatim Theatre.

Entry task: What is Verbatim Theatre? (10 mins)
Students should watch the following video as an introduction:
https://www.youtube.com/watch?v=ui3k1wT2yeM

As they watch, students should write down 5 things they learn about Verbatim 
Theatre. Discuss their understanding of this type of theatre.

Practice interviews (20 mins)
This shortened process will allow students to practise the key skills for Verbatim 
Theatre as well as identifying the difficulties. In pairs, set students the topic of 
discussing their response to the statement: ‘Snapchat is a dangerous form of 
social media’. Students should record their partner’s response which should be 
timed to one or two minutes. They can use their phones, iPads or Dictaphones 
depending on your school’s facilities. Students should then listen back to the 
description and transcribe it, keeping in all the ‘umms’ and ‘errrs’ that form our 
natural speech pattern.

They should then aim to perform the transcript back to their partner with their 
partner checking for accuracy. Watch examples of students’ work. What do they 
find to be the challenges of it?

Developing ideas (20 mins)
Students should now go back into their devising groups from last lesson and 
share the interviews they recorded for homework. Swapping interviews with 
someone in their group, they should follow the same process of transcribing the 
interview.

Once they have the interviews they should look for a way to combine them into 
a piece of choral speaking. Do the interviews overlap? Are there common words 
that can be said by more than one speaker? Watch examples of students’ work.

Building the piece (10 mins)
Show students the trailer for London Road:
https://www.youtube.com/watch?v=CyBMYeG7pMM

How does the idea within this piece fit with the work we are developing in 
lessons?

Students now have a movement sequence of a street; they have a character 
visiting that street as well as monologues from that character and a scripted 
scene from a play. From the work in this lesson they now have a verbatim 
sequence. Students should be given time to begin to consider how they might 
begin to structure these different elements. What do they want their piece to 
achieve? Is it telling a story or is it promoting a theme and idea. Working in their 
groups they can now begin to rehearse the structure of their devised pieces.

Homework
For homework, students will interview 
someone in their family. Use the sheet 
attached as a guide. It is important 
that the interview is recorded and not 
paraphrased by the student. They can 
use their mobile phones for recording.

Resources
 f Recorded interviews from students’ 

homework
 f IPads, Dictaphones or other recording 

equipment (students’ phones could 
record as well).

http://www.teaching-drama.co.uk
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Lesson 5: DNA
Learning objectives
By the end of the lesson students will have learnt:

 f The meaning of choral and ensemble work
 f How to create ensemble moments
 f Continue to develop their devised pieces.

Entry task (5 mins)
What is a gang? Play word association around the circle. Students only need to 
say one word each in relation to the starting word of gangs. Most of the words 
that students say will have negative connotations which will lead into the 
beginning part of the lesson.

Warm-up: Shoal of Fish (10 mins)
Students walk around the room. You call out a number and continuing to walk 
students walk in groups of that number. When you say ‘Go Fish’ students break 
away again continuing to walk around the room. It should look like shoals of fish 
forming and separating and at no point should students stop walking.

Stereotypes (10 mins)
In groups, students should create a freeze frame showing a stereotypical gang. 
They should bring their tableau alive for five lines of speech aiming to capture as 
many stereotypes as they can.

Show students alternative pictures of gangs - discuss how this challenges the 
stereotype.

Students should adapt their tableau and five-line scene to show the alternative 
side to gangs.

Choral movement (15 mins)
Students should work in a group of three and stand in a triangle formation. They 
are aiming to move as one unit. The student at the front of the triangle leads 
walking across the room. They should walk slowly so that all members of the 
group can walk in exactly the same step as each other. Once they get to the edge 
of the room the triangle turns. This will put a new student at the front who leads 
the group off.

To develop this a stage further, students can change their style of walking and 
pace of walking, but the group must move in absolute unison.

The final stage of this is to go back to the idea of gangs. How might a gang walk 
across the stage? Encourage students to exaggerate the movement but the aim 
again is that the group moves in unison. Each time students get to the edge of the 
room they turn and move in a different way. Watch students work and have more 
than one triangle performing at a time. What happens when two gangs meet? 
What might they do?

Opening scene (20 mins)
Read the opening scene of DNA between Jan and Mark. What do the class think 
has happened? Give them the context for the play. How does this link to the idea 
of gangs? In pairs, have a go at staging this scene. Back in their devised groups, 
students should think how they can use this scene in their work. The lines can 
be divided out between more than just two characters. How might they also use 
the sequence of movement created earlier in the lesson. Is there a way for the old 
character from the song and the youth in the gang to come into contact?

Lightbulb moments (5 mins)
Students should go and sit in the part of the room where they learnt something 
today. Question students on what it is that they learnt.

Resources
 f Gang pictures
 f Opening scene of DNA by 

Dennis Kelly
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Lessons 6 and 7: Bringing it together 
and performing
Learning objectives
By the end of the lesson students will have:

 f Structured and rehearsed their devised piece of drama.

Warm-up (10 mins)
Lead a whole class warm-up with something very simple in order to get students 
physically ready for the lesson. I like this cascading game of tag which uses the 
following steps:
1. A normal game of tag – the person who is ‘on,’ runs with their arm in the air.
2. The person who is ‘on’ makes a sound effect as they run. Once they tag 

another student the new person makes a new sound effect.
3. If a student is being chased they can save themselves by calling out the name 

of another student in the room. Whoever they call out becomes, ‘It,’ and starts 
chasing the rest of the group.

This last stage ensures students are focused as well as warm.

Developing structure (10 mins)
Working in their devised groups, students will need a graph template and then 
slips of paper which have all the different elements they have created over the 
past few lessons. Using the graph, students should structure the slips of paper. 
What do they imagine is the order of their performance?

Rehearsal time (30 mins)
Students should now be given time to rehearse their full devised piece.

Following the rehearsal of their scenes students will perform as an end of unit 
assessment. This rehearsal will take the end of the sixth lesson and the beginning 
of the seventh.

Resources
 f Structure graphs and slips of paper
 f Scripted extracts from all previous 

lessons
 f Students’ written monologues
 f Transcribed interviews
 f ‘Streets of London’, music by 

Ralph McTell.

As the different parts are on slips 
of paper it is easy for them to make 
changes by swapping the paper around.

http://www.teaching-drama.co.uk


7Teaching Drama · Spring term 1 · 2017/18www.teaching-drama.co.uk

Scheme of work|KS3/4
RESOURCES

Resource 1: Newspaper headlines

The Rocket Ship 
Mystery

CHOP! CHOP! 
CHOP!

1 2

Woman Missing… The Sky is Falling!

3 4

How can you work effectively 
with a stimulus?

5
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Resource 2: Exit Tickets
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Resource 3: Streets of London lyrics

These can be found online, e.g. 
https://genius.com/Ralph-mctell-streets-of-london-lyrics

http://www.teaching-drama.co.uk
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Resource 4: Role on the Wall

 
Role on the Wall- Streets of London 

 
Character Name: 

 
Inside- write facts about the character, personality, lifestyle 
Outside- how other people feel towards them 
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Resource 5: Verbatim Theatre Interview Sheet

For your homework you should interview a member of your family using the following questions. 
Use these as a guide; you could use other questions as well. Make sure you record the interview.

1. When you were younger where did you live?
2. What was your street like?
3. Did you know your neighbours?
4. Were there any interesting characters?
5. Did anything memorable happen while you lived in the street?
6. What do you think the word ‘community’ means?

http://www.teaching-drama.co.uk
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Resource 6: Gang pictures

http://www.teaching-drama.co.uk


13Teaching Drama · Spring term 1 · 2017/18www.teaching-drama.co.uk

Scheme of work|KS3/4
Resource 7: Structure graph

Structure Graph

M
om

ents in devised piece

Tension of these moments
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