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KS3
Introduction
This scheme of work focuses on one aspect from a different Shakespeare play 
each session – Macbeth, A Midsummer Night’s Dream, Othello, The Tempest, Romeo and 
Juliet, Hamlet – and allows for the exploration of a variety of texts and techniques. 
The work includes character exploration, devised work and improvisation. 
Although students will not need to know each text in great depth, a retelling of 
the story of each play to contextualise the work will be useful. There are plenty of 
excellent resources and short films available online to introduce students to the 
plays. Each session is based on a one hour lesson.

Session 1: Macbeth
Learning objectives

 f To explore some of the insults that Shakespeare used in his plays
 f To explore the use of choral voice to perform The Witches’ speech
 f To explore the creation of modern day characters as The Witches.

Warm-up: Shakespearean insults competition (15 mins)
Give students the following list of insults. To create an insult, they take a word 
from each of the boxes and combine them: e.g ‘dankish hedge-born flap-dragon’. 
Allow students some time to study the list and create their insults. When they are 
ready, students should stand in a circle and one after another they should hurl an 
insult into the circle. Anyone who hesitates or repeats an insult must sit down. 
When they are down to the final two they must have a face-off to find the winner. 
The same repetition and hesitation rules apply.

To extend this activity, ask students to work in pairs to create their own insults.

One

artless   bawdy   beslubbering   bootless   churlish   clouted   craven   dankish   droning   fawning   
frothy   goatish   impertinent   infectious   jarring   loggerheaded   mangled    mewling   paunchy   
roguish   saucy   venomed   villainous   warped

Two

bat-fowling   bettled-headed   boil-brained   clapper-clawed   common-kissing   dizzy-eyed
earth-vexing   elf-skinned   flap-mouthed   fly-bitten   fool-born   full-gorged      half-faced
hedge-born   idle-headed   ill-nurtured   milk-livered   motley-minded   onion-eyed
plume-plucked   pox-marked   rough-hewn    swag-bellied   toad-spotted

Three

baggage   barnacle   boar-pig   canker-blossom   clotpole   death-token   flap-dragon   haggard   
hedge-pig   horn-beast   hugger-mugger   lout   maggott-pie   malt-worm measle   miscreant   
moldwarp   nut-hook   pigeon-egg   ratsbane   skainsmate  vassal whey-face   wagtail
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Main activity: Choral voice - The Witches (30 mins)
Most students will be familiar with the idea of Macbeth’s witches and what they 
represent. Many will have heard the ‘double double, toil and trouble’ speech.

When shall we three meet again? 
In thunder, lightning, or in rain?
When the hurlyburly’s done,
When the battle’s lost and won.
That will be ere the set of sun.
Where the place?
Upon the heath.
There to meet with Macbeth.
Fair is foul, and foul is fair: 
Hover through the fog and filthy air.

In groups of three, ask students to read through the text several times and check 
their understanding of the words. Ask them to create a choral performance of the 
text. They might speak in unison, use canon, speak individually or in pairs. They 
should carefully consider: pitch, pace, tone, pause, volume, accent and emphasis.

When students have spent some time rehearsing, discuss what modern day 
characters The Witches might be: e.g. pensioners at a bus stop, youths in hoodies, 
politicians, workers on a building site, homeless people, stressed parents with 
pushchairs, characters on a TV show.

Now ask students to choose different characters and rehearse a modern day 
version of the text, paying close attention to how they are going to change their 
choice of vocal skills to show their new character.

Performance and feedback (15 mins)
Ask students to show both versions of the work. While they are watching, ask the 
class to pay close attention to one person from each performance group (you may 
need to ensure that everyone is being observed) and to focus on how they change 
their vocal skills for each character that they play. Ask students to feed back their 
observations to the class. Try to encourage students to use the vocabulary of Drama 
in their feedback so that they are referring explicitly to pace, pitch, tone, etc.

Extension idea
To build the performance, rehearse the text again with a focus on movement 
skills and facial expression and how those skills will change from playing The 
Witches to playing modern characters.

Session 2: A Midsummer Night’s Dream
Learning objectives

 f To use the TV talk show format to explore how the characters are feeling at 
different points in the play.

Warm-up: Chain argument/complaint (10 mins)
Ask two people to stand in the centre of the circle. One person starts an argument 
with the other and this develops until you shout ‘Change!’. When this happens, 
the person who didn’t start the argument leaves, the next person in the circle 
enters and starts arguing about something totally different. Continue this until 
the whole group has had a go.

Main activity: TV talk show (30 mins)
In groups of five ask students to create a television talk show based on the 
following:

Part one: Lysander, Demetrius, Helena and Hermia: this should come after Puck 
has placed the love potion in Lysander and Demetrius’s eyes so that both of them 
are in love with Helena and Hermia is furious at them and at Helena.

Ideas: The host might try to interview both men but they are hopelessly love 
struck and cannot talk properly. The men try to continue to woo Helena with 
ridiculous promises.

Hermia vents her fury at Helena who is confused but delighted that Demetrius 
loves her again.
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Part two: Oberon, Titania, Puck and Bottom: This should come after Titania has 

recovered from the love potion and is no longer in love with Bottom.
Ideas: The host could interview Oberon and Titania about their relationship 

and why they are arguing over the changeling boy. S/he might ask why Oberon 
played the trick on Titania and about Puck’s involvement. Students should 
consider how Bottom must feel in the circumstances and how Titania feels about 
being so in love with Bottom.

Performance and feedback (20 mins)
After each performance, ask for feedback from the class. A constructive way to 
organise feedback is to ask for two points of praise and two points of constructive 
criticism for each performance. A helpful way to define constructive criticism is 
to ask students to give a real suggestion of not just what could be improved, but 
how, e.g. rather than ‘Use voice better’ suggestions such as ‘The actor’s voice could 
have been louder with a faster pace’ is more practical. Also aim to encourage 
students to use the language of Drama and to fully explain their comments to 
push them to thinking carefully about their comments.

Session 3: Othello
Learning objectives

 f To recreate Othello and Iago physically and vocally
 f To hot seat Othello and Iago to explore their feelings.

Warm-up: Wink murder (10 mins)
This is an old game but is always popular at KS3.

The group stands in a circle. One person, the detective, leaves the room. 
Everyone else closes their eyes while you walk around the circle to choose the 
murderer. It’s better if the class close their eyes here otherwise they always look at 
the murderer too much and give the game away. Whoever you tap on the shoulder 
is the murderer.

Once you have done this the detective re-enters and stands in the centre of the 
circle. The murderer kills people by winking at them. If someone has been winked 
at they must die by falling to the ground, preferably in melodramatic fashion. 
Once they have done this they sit back in their seat (or remain on the floor 
depending on your Drama space). The detective has three guesses but if they are 
wrong the person they accuse must die. Once the murderer has been discovered 
or revealed the game begins again. The murderer can become the detective or you 
can ask for two new volunteers.

Main activity 1: Creating Othello and Iago (10 mins)
Discussion: As a group, make a list of the words you would you use to describe 
Othello and Iago.

Ask students to stand in a neutral position in a space around the room. Choose 
half of the class to take on the role of Othello and the other half to take on the 
role of Iago. First, ask students to think about how they will physically create their 
character. As you move through the body they should move from their neutral 
position into a position that depicts either Othello or Iago.

Ask students to stand in character carefully considering the following: Feet, 
legs, hips, back, stomach, chest, shoulders, arms, neck and head. Next they should 
consider their facial expression ensuring that they make conscious decisions 
about eyes, eyebrows, mouth and chin. As they stand in character, ask students 
to think about how they will move around the space including pace, posture, 
gesture, eye contact.

Finally, ask them to consider how they will use their vocal skills to show 
their character. They should include pace, pitch, tone and volume. When they 
are ready, ask them to move around the space, ensuring that they stay focussed 
on their character. Occasionally ask them to stop; when they do they should 
turn to the nearest person and greet them paying close attention to their vocal 
choices. If they are greeting Othello they should refer to him as ‘General’ and Iago 
as ‘Ensign’.

Main activity 2: Hot seating Iago and Othello (20 mins)
In groups of four, ask students to create a list of questions for Othello and Iago. 
They should choose a different person to take on each role and first improvise 
a scene in which the main character is asked the questions. After improvising, 
ask students to discuss the answers and help the main character develop their 

Differentiation
You could ask students to create Part 
one and Part two of the show or ask 
different groups to create one or other 
section and put two groups together to 
perform the whole show.

It might suit less able students to 
create one part while for more able 
students there can be a focus on how 
they use their skills to change their 
character from, for example, Oberon to 
Lysander or Titania to Hermia.
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answers and performance of them. Give groups time to rehearse the hot seating 
before performing.

Performance and feedback (10 mins).

Session 4: The Tempest
Learning objectives

 f To devise a TV news report set after the events that take place in The Tempest
 f To explore how the characters might feel after what has taken place on the 
island and imagine what might happen next.

Warm-up: Circle of actions/sounds (10 mins)
Ask students to stand in a circle facing clockwise around it. You must also stand 
in the circle and begin the game by performing a noise and a simple action, e.g. 
jump, clap your hands and shout ‘Boom!’. The movement does not have to mean 
anything. The person directly in front of you looks over their right shoulder, 
watches the action and tries to copy the action as quickly and accurately as 
possible. This continues round the circle. It is important for students to watch the 
person directly before them rather than someone six places behind them. They 
should also aim not to deliberately change it but if the noise and action naturally 
evolves as it travels round the circle then they should copy the changes.

Main activity 1: TV news report (30 mins)
In groups of five ask students to create a TV news programme reporting the 
return of the Duke of Milan and his daughter from a desert island. Ask students to 
imagine that people return to the island and capture Caliban, bringing him back 
as a prisoner.

Some ideas for characters to be interviewed and what they might think:
 f Prospero: Happy to be away from the island with Miranda. Does he feel that 
Caliban should have been left to rule the island as was his right, or doesn’t 
he care?

 f Miranda: How does Miranda feel about the world she has found herself in? 
She has grown up on a desert island with her father so knows nothing about 
the world. She was in love with Ferdinand, but has this changed now that she’s 
been in the real world?

 f Ferdinand: How does he feel to have returned with Miranda? Does he think 
Caliban should be left in peace? Have his feelings for Miranda changed? Is she 
less interested in him now?

 f Caliban: He has been snatched from his island and imprisoned against his will. 
How does he feel about this? How does he feel about this modern world that he 
knows nothing about?

 f A zoo/circus owner: Wants to display Caliban and make money. S/he thinks it’s 
entirely acceptable to do this.

 f A human rights activist: Thinks that Caliban should be released immediately 
and cannot believe how he is being treated.

The roles are interchangeable between group members, so for example a student 
who plays Prospero in the first interview may come back on later as the zoo owner.

Discussion and rehearsal.
Allow students some time to discuss their ideas but the main focus should be 

on actually performing them. A simple structure would be:
 f Anchorman/anchorwoman introduces the show and the main headline.
 f The show then goes live to the reporters in the first location, e.g. a reporter 
interviewing Prospero and Miranda at Prospero’s lavish home.

 f Next the show goes back to the studio where the anchorman/woman tells the 
audience where the show is going next.

 f The show then goes live to the second reporter who might be interviewing the 
zoo owner and the human rights activist.

 f Again the show goes back to the studio and then back to both reporters once 
more interviewing different people.

 f Finally the show goes back to the studio where the anchorman/woman closes 
the show.

Performance and feedback (20 mins).
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Session 5: Romeo and Juliet
Learning objectives

 f To use tableaux to create visual interpretations of the rival houses
 f To use tableaux to retell the story.

Warm-up: Montague and Capulet tableau (10 mins)
Divide the class into Montagues and Capulets. Ask for a volunteer to stand as 
frozen Romeo on one side of the room and Juliet on the other. Next ask one 
person to join Juliet to represent her mother and another to join Romeo to 
represent his mother. Add their fathers. Next add other major characters e.g. 
Tybalt, Mercutio, etc. The remaining students should make up other members of 
each family until everyone has joined both sides of the image. Ask students to pay 
attention to their positions, posture and facial expression. Ask each person to 
choose an opposite in the other family and reflect their feelings about that person 
in their facial expression.

Ask the Capulets to relax and examine the Montagues carefully. Ask for 
feedback on their tableau. Repeat with the Montagues commenting on the 
Capulets.

Main activity: Story zoom option one (30 mins)
In groups of four. In this activity you will read out a summary of the story in small 
sections (see Resources). Each group’s task is to create a tableau to go with each 
section of the story. Give each group one minute to create their tableau and then 
ask them to hold it for ten seconds so that you and the rest of the class can see 
their ideas. (Not every student needs to appear in each image.)

When they are creating their images it is important for students to concentrate 
on how their character is feeling at the time. As they are working without words 
they will need to convey their characters’ thoughts and feelings more carefully 
using controlled posture, facial expressions and eye contact. When they are 
performing the image it is important to demonstrate control when holding the 
freeze.

Main activity: Story zoom option two (30 mins)
In groups of four. Give out the summary and ask students to choose six points 
and recreate the scene. In this exercise some of the points from the list may be 
run together to allow for a more complex scene.

Give students time to rehearse their scenes and then perform them.
Performance and feedback (10 mins).
If you chose option one give students a short time to choose three images to 

show to the class.

Extension idea: Add character thought 
tracking to this activity to allow 
characters to express their feelings for 
the other house vocally.

See Resources for a summary of the plot 
of Romeo and Juliet’s story.

http://www.teaching-drama.co.uk


6Teaching Drama · Spring term 1 · 2017/18www.teaching-drama.co.uk

Scheme of work|KS3
Session 6: Hamlet

Learning objectives
 f To improvise a scene between Hamlet and Gertrude where Hamlet reveals what 
the ghost has told him

 f To use monologues to explore a character’s inner feelings.

Warm-up: Opening and closing lines (15 mins)
For this activity you will need a set of opening and closing lines. You could create 
them yourself or ask students to write them.

E.g.:

Opening lines Closing lines

Good morning, Professors.
Dearly beloved, we are gathered here today.
I must tell you all something.
Quick! In here.
There’s been a bit of a problem.

Well no one expected to see that.
Oh nooooooo!
Run!
See you next time.
Congratulations, I hope you’ll be very happy.

In groups of three ask students to choose one opening line and one closing line. 
They should improvise a short scene that must open and close with those lines. 
What happens in between is up to them.

Perform.

Main activity 1: Confrontation (15 mins)
According to the ghost of Hamlet’s father, his brother Claudius murdered him 
by pouring a vial of poison into his ear while he was asleep in the orchard. By 
murdering the king, Claudius was then able to marry Hamlet’s mother and ascend 
to the throne in his brother’s place.

Discussion: How do you think Hamlet felt about his uncle and his mother 
before his father’s death? How do you think he felt when his mother married his 
uncle? How does Hamlet feel after he has seen the ghost? How does Gertrude feel 
about her son? How have her feelings changed? Does she understand how Hamlet 
might feel about her marrying his uncle?

In pairs, improvise a scene in which Hamlet confronts his mother with the 
information he has received from the ghost of his father. Encourage students 
initially to hide the fact that it was a ghost and consider how Gertrude’s attitude 
might change when this information is revealed.

Main activity 2: Monologues (15 mins)
After rehearsing the confrontation, ask each pair to add a monologue for each 
character to their scene. They might both come at the end of the scene in which 
the characters reflect on what has happened and what might happen in the 
future. Gertrude might reveal her concerns for her son’s mental health. Hamlet’s 
monologue might come before he talks to his mother as he reveals to the 
audience his anxiety about what is to going to happen.

Below are some ideas for students to consider when rehearsing their 
monologues:

Character: How is my character feeling in this monologue and what do they 
want the audience to think?

Facial expression: How can I show how my character feels through my facial 
expression?

Movement: How should my character move around the space? Consider that, 
for some characters, lots of movement may not be necessary. Does my character 
express themselves using gestures?

Voice: How can I use my voice in this work to best show my character? 
Consider pitch, pace, tone, pause, volume and emphasis.

Audience reaction: How do I want the audience to feel about my character in 
this scene?

Performance and feedback (15 mins).

Extension idea: Ask students to create 
a scene in which Gertrude reveals 
what Hamlet has told her to Claudius. 
Explore Claudius’s internal and external 
reactions to the truth.
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RESOURCES

Romeo and Juliet summary
Romeo and Juliet begins with two feuding families of Verona: the Capulets and the Montagues.

After the young men of each house fight the Prince of Verona intervenes and threatens them 
with serious consequences unless they stop.

Juliet’s father plans a feast to introduce her to Paris, who wants to marry her.
Romeo and his friend Benvolio and cousin Mercutio hear of the party and decide to gate-crash. 

Romeo hopes he will see Rosaline who he is in love with.
At the party Juliet’s cousin Tybalt recognises the Montagues and they are forced to leave just as 

Romeo and Juliet have met.
Romeo remains near the Capulets’ house to talk with Juliet when she appears in her window.
They declare their love for each another and decide to marry the next day.
Juliet’s Nurse helps them and they are secretly married when Juliet goes to see Friar Laurence.
Tybalt challenges Romeo who refuses to fight. Mercutio gets angry and quarrels with Tybalt. 

Mercutio is killed as Romeo tries to break up the fight.
Furious, Romeo chases Tybalt and kills him. Romeo is banished by the Prince.
To try to ease the Capulet family’s pain because of Tybalt’s death, Juliet’s parents want to rush 

her marriage to Paris. Juliet’s parents are annoyed that she doesn’t want to marry him. They do not 
know that she has married Romeo.

Friar Laurence helps Juliet by providing a sleeping potion that will make her appear dead.
The Friar sends a message to warn Romeo and tell him to come and rescue Juliet.
Romeo doesn’t get the message and hearing that Juliet is dead, buys poison from an apothecary.
Romeo returns to Verona, and goes to Juliet’s tomb where he kills the grieving Paris. Romeo 

takes the poison and dies. At that moment Juliet awakes. Realising what has happened she 
stabs herself.

The deaths of Romeo and Juliet cause the families to make peace.
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