
A2

1Teaching Drama · Spring term 2 · 2016/17www.teaching-drama.co.uk

Devising
Vickie Hatcher
A2 – Edexcel A Level Drama and Theatre, 
Component 1
Introduction
This scheme of work is designed to be flexible and allow you to explore a script 
of your choice with your group. As you will be aware, Edexcel have redesigned the 
A level and this tends to lead to delivering the devising unit before the directing 
unit. If your students were anything like mine, they learnt most of their best skills 
from being directed. They learnt what was effective and applied a lot of these 
skills in their devised work. I would therefore advise that you begin the course by 
directing a play with the class that allows them to explore different scenes within 
the play to allow the students to experience these valuable skills. A great script 
with which to do this is Blackout by Davey Anderson.

Learning objectives
The learning aims for this unit are defined by Edexcel as:

 f AO1 Create and develop ideas to communicate meaning as part of the theatre-
making process, making connections between dramatic theory and practice

 f AO2 Apply theatrical skills to realise artistic intentions in live performance
 f AO4 Analyse and evaluate their own work and the work of others.

At the start of this process it is important students realise that the portfolio is an 
essential part of the marking process and therefore they need to be very aware 
of the decisions they are making and keep a working log. Explain that due to the 
portfolio they may approach this devised piece differently to how they would 
have in the past but it is highly important that they consider the decisions that 
they make and how this relates to their portfolio. A key example is that in the 
past they may have chosen for their costume to be all black as this was easier; 
they may now decide that they will instead wear black leggings and a black top 
with a logo that represents something from the 1980s to help reflect their social/
cultural/political/historical context.

For the purpose of this scheme of work I am using my chosen stimulus which 
is Normal by Anthony Neilson. However, you can change this stimulus to a play 
text of your choice and change elements of the scheme as necessary. I personally 
have chosen this play as my text due to the mature nature of the play, the 
complexity within the language and the themes explored. I think it gives a lot of 
scope for the students to explore.

Lesson 1
Introduce the Unit, explaining that they will create a devised piece of theatre 
using all of the skills that they have learnt thus far during the course. Explain 
that every decision that they make must be justifiable if they are to get into the 
top mark band. Go through the specification with the students and pay particular 
attention to what the requirements are for their portfolio. Explain that their 
stimuli will be a play text called Normal by Anthony Neilson and they will spend 
the next series of lessons exploring the play text in several different ways.

Language
What do we mean by the term language? Read the extract: What types of language 
can be identified in this extract? Hopefully they will identify the following: 
finishing sentences; change of tense; swearing; poetic; non-poetic.

Main activity
Split the class into groups of 3; ask them to stage a section from both the poetic 
and non-poetic sections of the script. They must think about what the language is 
saying and therefore how they think it should be delivered.

Mid-point discussion: Has Neilson used this language style on purpose? What 
is he trying to say/reflect?
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Development: Create a presentation that goes alongside the performance of the 

extract. The presentation should identify your thoughts about the language and 
justify your performance choices. The presentation and performance need to be 
merged together.

Perform and evaluate a number of pieces.

Lesson 2
In new groups of 3–4 ask them to discuss what they discovered about the 
language. What elements of the language style did they find particularly effective?

Main activity
In groups, students are to create a new scene; it can be inspired by the play text 
but does not have to be. However, it must use some of the unique language styles 
used within the stimulus. This may be the contrasting styles of language within 
two different scenes or may be the technique of finishing each other’s sentences 
and using past/present tense through narration.

Development of scene
In addition to exploring the play text through language, they must use at least one 
skill from the Devising Skills List resource within their work. The list is included 
at the end of this scheme of work.

Performance of work
Can the audience identify by which language styles the group have been 
influenced? Performers justify their choices and are given a mark by the teacher 
based on their answer so they can appreciate how in-depth their current answers 
are. At this stage they are exploring and it is a good chance to teach them how to 
justify effectively.

Lesson 3
Introduce the idea of SCHP context.

Split the class into new groups of 4–5
Have students ask themselves the following questions about the play Normal:

 f Historically, when is the piece set?
 f What was/is the culture like at the point the play is set? Does this affect the 
choices a director would make in music, costume, set?

 f Were/are there social conventions or political pressures that would need to be 
considered in staging this piece?

 f Or is the opposite true? As a director would you want to deliberately set out to 
make a point, to challenge or even shock? 

Explain that social, political, historical and cultural contexts can be defined as the 
circumstances, influences, restrictions, messages that a context can bring both to 
the nature of a work and to the situation of a practitioner. This applies whether 
the practitioner is yourself, or someone else.

Main activity
Have students stage the extract of the script bringing out the SCHP of the play 
in interesting ways. Provide students with information on Peter Kürten (the 
Dusseldorf Ripper) – the serial killer who inspired the play.

Performance of work – students evaluate how the students have highlighted 
the SCHP of the piece in their extracts and how they have been inspired by 
information about Peter Kürten. What have they learnt about the effectiveness of 
the SCHP?

Devising SCHP
Explain that in their new groups they will now develop a scene inspired by the 
SCHP of the play. In groups they need to decide on their Target Audience and their 
AIM for the scene they are creating.

Rehearsal time with focusing on bringing out the SCHP in their devised scene – 
students must use at least one of the skills from the Devising Skills resource.

If time allows you may want to have students perform some work, however 
this is not a necessity. At this stage they are just exploring ideas.

Social, political, historical and cultural 
contexts can affect character, context 
and plot, so it is important to consider 
them when developing your drama.

 http://www.crimeandinvestigation.
co.uk/crime-files/peter-kurten-the-
vampire-of-dusseldorf/
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Lesson 4
Starter
Read through the extract. Identify each of the characters in the scene: Peter 
Kürten and Justus Weiner. Split the class into pairs.

What do we know about the characters? Complete a role-on-the-wall which 
highlights everything that we know about them.

Main activity
Taking a short extract of the script, have the students stage the scene bringing out 
the characterisation inspired by the role-on-the-wall.

Explain that characterisation, specifically the decisions you make about a 
character and the exploration that leads to the decision is essential to attain the 
higher mark bands.

Join pairs up to make groups of 4. In groups, discuss ideas of a play inspired by 
one of the two characters from the extract. Come up with a very brief idea of a 
plot.

Using at least 2 of the skills from the list, groups are to devise a pre-set that will 
introduce the character to the audience.

Performance of work: By which character do they think the group were 
influenced? How were they influenced by the extract?

Lesson 5
Starter
In final groups, ask students to discuss all the ideas they have explored so far 
and what has been successful. Explain that for the devised unit they must be 
influenced by the extract of the play and the aim of the exploration so far has 
been to help them explore ways in which they can be inspired, whether it be 
influenced by language structure, influenced by content and plot, or influenced by 
the characters.

They should decide on an element of the extract by which to be influenced. 
At this early stage it is just exploration; this ‘influence’ may change but it is a 
starting point.

In groups, discuss what makes a good opening to a piece of theatre.
Ask students to list all pieces of theatre they have seen that have immediately 

caught their attention. What was it that did this?

Opening
Practical: Explain that groups are now going to create three different opening 
scenes for three different plays being inspired by their chosen ‘influence’. When 
experimenting with their opening scenes they should consider what they have 
written on their list about what makes a good opening to a play.

They must use at least three skills from the list (see Skills List resource) in their 
work and consider the form/style of the opening scene. Encourage higher ability 
groups to try different forms and styles for each opening explored.

As the class are working, move around the groups and direct questions at 
students. These questions are divided into Higher, Middle and Lower to allow you 
to challenged and support different ability bases.

 f H: Explain and justify how you are using the skills, clearly explaining the 
intentions for the audience

 f M: Explain and justify how you are using the skills
 f L: Explain how you are using the skills

Mid-point: Groups choose one of the opening scenes and develop further, 
polishing it in preparation to show it to the rest of the class. When considering 
which scene they will develop they should choose this based on which scene has 
the most potential to develop into a whole play.

Groups showcase their opening scene. Discuss the opening that they have 
come up with and the effectiveness of the skills they are using; does it catch the 
audience’s attention?

Each student states one idea or element of the work they have created that has potential 
to be explored further.

Role-on-the-wall: An outline of a person 
(often in the shape of a gingerbread 
man) that is filled in with information 
about the character. Inside of the outline 
should include all information which 
regarding the character’s personality 
and inner emotions and on the outside 
any external influences and appearance/
speech features. 
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Lesson 6
Explain that in today’s lesson they will make the most important decisions about 
their play, which will in turn help them come up with a structure. By the end of 
this lesson they should all have an initial plot/content. Highlight that this might 
change and that this is fine.

Introduce the term ‘Target Audience’; what does this mean to them?
In groups, they now decide on their Target Audience, using the following 

questions to help them:
 f Is the age or gender of your audience specific?
 f What are the audience’s expectations?
 f Have they any prior knowledge of your topic?
 f What type of theatre do your audience normally see?
 f What are their primary concerns?
 f Will your audience be offended by the topic?
 f Do you want to shock, instruct, amuse or enlighten your audience?
 f Will the venue have an effect on the reception of your audience?

Provide example answers to help them with this exercise.
In groups discuss what their overall aim of the piece is. Give them guidance on 

structure and aims and examples of what makes a good aim – introduce the idea 
of intentions that will develop as they develop the piece.

Using their aim and target audience as their starter point, they now need to 
come up with their plot/content. Give them an example so they are aware of what 
they are doing.

If time allows they may begin to experiment with ideas.
As a group feed back on the aim, justifying how this suits your target audience.

Lesson 7
Discussion: What is the difference between aims and intentions?

 f Aim: What you are trying to achieve with your play.
 f Intention: What your intention for each scene is.

Bearing this in mind, students should go through their action/plot/content, 
identify their intention for each scene and ask: How does it help meet your aim?

Evaluate content: do they have any content that is unnecessary? At this stage 
they will not have enough content to make up a 15–30 minute play, but they may 
have content that is not necessary. It is good to get them to remove this now 
and develop additional scenes later once they have started to develop characters 
and plot.

Aims and intentions
Explain that in this lesson they will choose a scene from their content to develop. 
They must be able to explain and justify how they are bringing out their intention 
to get into top band. While rehearsing they should focus on:
1. Target audience? How are you catering for your audience and making your 

piece something that they can connect with?
2. Your aims and intentions. Aim: What you are trying to achieve with your 

play; Intention: What your intention for each scene is. While students are 
rehearsing, move around and use questioning and observation to allow for 
assessment of the students.

 f H: Explain and justify how you are bringing out the intentions and the impact 
this will have on the audience.

 f M: Explain and justify how you are bringing out the intentions
 f L: Explain how you are bringing out the intentions

Each group showcases a scene of their work. Ask the audience to guess the 
intention of the scene and the style that it is being performed in. This is 
evaluated.

Groups discuss if any changes are needed to the scene they showcased. This 
is fed back to the class with justification and an explanation must be given that 
highlights how the piece is linked to the stimuli.

Rehearsal lessons
Students will now be at a stage where they just need to rehearse and develop 
scenes before they think about fine-tuning it and other skills. Allow a few lessons 

http://www.teaching-drama.co.uk
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to just develop ideas. Explain that they must experiment with skills from the 
Devising Skills list and they should consider the following points whilst creating:

 f Plot and action
 f Theme
 f Issue and focus
 f Tension
 f Character
 f Contrast
 f Symbol, metaphor and ritual
 f Language
 f Visual elements and spectacle.

Lesson 8
As a group discuss what time period their play is set in.

Students need to justify their choice, linking this to their contemporary 
audience.

SCHP
Recap on the idea of social, political, historical and cultural context and how this 
can and should affect a performance.

Groups must ask themselves the following questions:
 f Historically when is your piece set?
 f What was/is the culture like at the point your play is set? Will this affect the 
choice you make in music, costume, set?

 f Were/are there social conventions or political pressures that you need to 
consider in your piece?

 f Or is the opposite true? Do you want to set out deliberately to make a point, to 
challenge or even shock?

Use Blood Brothers as an example of a play that is hugely affected by SCHP.
In groups students discuss what effect the context of their play has on their 

piece.
Groups review their A/C/P; what scenes will they keep? They have created 

multiple scenes so far; will they keep them all? Has their initial A/C/P changed? 
Will they need to add any additional scenes to help communicate their SCHP?

Practical: Continue to develop A/C/P considering historical setting and how this 
affects their SCP elements.

If time allows, showcase some work.
In groups discuss and justify three ways that they are communicating their 

SCHP linking to the following statement:
Discuss how social, historical and cultural context has impacted on your work.

Lesson 9
As a class, they now explore and develop a way to move from lying on their 
back on the floor to getting up. This must be in time and they must move in the 
exact same way. The difficult part: they are not allowed to talk when exploring 
and developing; they must communicate through their rapport with each other. 
Consider:

 f How will you all know when to get up?
 f What is the timing?
 f What are the movements?

This should be choral and exact! This exercise will help with focus and lead into 
physical theatre influences in discussion.

Analyse how your contribution was influenced by the selected theatre 
practitioner and/or theatre makers, and the impact live theatre has had on your 
own practical work

Bearing this ‘statement’ in mind discuss what practitioners (this includes 
companies) or live theatre they have seen and want to be influenced by. Justify 
their choices, linking to their contemporary audience.

Discuss the idea of not needing to ‘reinvent the wheel’. They are allowed to 
‘borrow’ ideas as long as they can justify why and the way it has influenced them.

Discuss the idea that all of the groups have been hugely influenced by physical 
theatre styles – whether it’s Paper Birds, Frantic Assembly, Berkoff or any other 

Explain that the examiners will expect 
them to have thought out what are the 
implications or consequences of where 
and when a play is set. They will expect 
them to show evidence of this in their 
devising. They need to understand what 
impact the time or location will have 
not only on their piece as a whole, but 
may also have on how characters behave 
and speak.
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company. One of the things that all of these theatre companies have in common 
is outstanding rapport on stage – refer to Frantic Assembly large ensemble 
sequences. Explain that it is the exact choral movement that will make their piece 
go from good/excellent to outstanding.

What theatre practitioners do they feel have influenced them the most? Why?

Devising
Rehearsal time; consider:

 f Target audience? How are you catering for your audience and making your 
piece something that they can connect with?

 f Your aims and intentions. Aim: What you are trying to achieve with your play? 
Intention: What your intention for each scene is.

 f Social, historical, cultural, political context: When is your play set? How does 
this affect blocking and technical decisions?

While students are rehearsing, move around and use questioning and observation to allow 
for assessment of the students.

Each group showcases a scene of their work – the audience guess the intention 
of the scene and this is evaluated.

Groups discuss whether any changes are needed to the scene they showcased. 
This is fed back to the class with justification.

Following this should be more rehearsal time and also additional workshops on 
Form, Style, Practitioners and Characterisation. These sessions have covered the 
main points and provide you and your students with a clear starting point and 
exploration of the play text. While students are rehearsing, ask them to consider 
the following points and check progress throughout:

Rehearsal time
 f Target audience? How are you catering for your audience and making your 
piece something that they can connect with?

 f Your aims and intentions: What skills are you using to achieve these?
 f Social, historical, cultural, political context: When is your play set? How does 
this affect blocking and technical decisions?

 f Symbol, metaphor, ritual: How can you use these elements in an imposing and 
purposeful way?

During each lesson have 1-2-1 sessions with each group to provide regular targets.

Performance
Have groups perform regularly to ensure they are receiving regular peer feedback.

 f What is the intention of the scene?
 f What skills work effectively in the scene?
 f What elements could they consider to improve the scene?
 f Are the characters clear in the performance?
 f What symbols, metaphors, rituals are you seeing? What is their purpose?

Please note that students must develop with the focus on one practitioner. In this scheme 
I am leaving this choice up to you, but I use Steven Berkoff due to his versatility.
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RESOURCES

Devising skills
 f Dialogue
 f Direct address
 f Verbatim
 f Freeze-frame
 f Flashback/forward
 f Thought-tracking
 f Narration
 f Choral speech
 f Ensemble movement
 f Ritual
 f Overlapping dialogue
 f Marking the moment
 f Exaggeration
 f Puppetry
 f Song
 f Mirror work
 f Masks
 f Mime
 f Hot seating
 f Role reversal
 f Cross-cutting
 f Choral work
 f Re-enactment
 f Dance.
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