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Developing movement skills
Gail Deal
BTEC – Level 3 Performing Arts, Unit 49

Introduction
This unit is worth 10 credits and comprises 60 Guided Learning Hours. The unit 
could be covered over one term of 12 weeks with 4 hours of teacher contact time 
and an optional one hour rehearsal each week. It should be possible to cover 
all the practical work and assessment within the 4 lessons. Learners perform 
their material during the workshop session. See the specification for Unit 49 on 
http://qualifications.pearson.com/content/dam/pdf/BTEC-Nationals/Performing-
Arts/2010/Specification/Unit_49_Developing_Movement_Skills.pdf

Week 1: Introduction to the unit, Rudolf 
Laban and Movement Actions
Lesson 1: Skills Audit/Who is Rudolf Laban?
The unit consists of a series of practical workshops that focus on Laban principles 
of movement covering action, space, dynamics and relationships.

For each of these four, learners will produce a short piece of movement to 
demonstrate their understanding of the principles. This piece will last between 
one and two minutes and will be performed in a small group.

The fifth group piece will last 3 minutes and show all four of the components 
of movement, i.e. action, space, dynamics and relationships.

As stated in the specification: ‘The emphasis is not on performance but on the 
acquisition, application and demonstration of movement principles.’

Evidence
Learners should be reassured that they will only perform their short pieces during 
a workshop session. These will be filmed as evidence and it is a good idea for 
learners to take photographs for their logbooks. This makes it easier for them to 
write about how they have used the movement principles in their practical work. 
The logbooks, films of the five pieces and photographs will contribute towards the 
evidence for the unit. Workshops might be filmed as well to show progress.

A distinction should be made between dance and movement to reassure those 
who may not have been trained in a dance form. However, learners must be 
appropriately dressed for movement activities and follow health and safety rules 
which should be put in place for any practical activity in the performing arts.

A skills audit of the learners
The teacher should have access to the learners’ records in order to see what their 
medical issues might be.

Each learner completes a profile template.
For example:

See Resource 4: Code of Conduct.

Name:

Number:

Date of Birth:

Any injuries:

Dance experience (State whether you have any specific experience in dance, 
e.g. GCSE Dance, ballet classes out of school since age 3, street dance in a 
school club once a week, gymnastics, grade 5 tap, etc.):

Productions (This covers school theatre productions and dance shows in/out 
of school; state the role you played, e.g. chorus/ensemble/main character):

What I hope to achieve in this unit (relate this to the Learning Outcomes):

Gail Deal is a Senior Moderator/
Examiner for OCR. She is Head of 
Performing Arts at Esher College, and 
began her career as a professional 
ice skater and dancer. She has an 
MA in Literature and Culture, with 
BA (Hons) in Modern Languages and 
Arts. She is a fellow of the Chartered 
Institute of Educational Assessors and 
a fellow of the Royal Society of Arts. 
She is interested in all forms of live 
and recorded performance. She is an 
examiner with Cambridge International 
on the IGCSE Drama and IGCSE English 
and co-author of a teacher’s guide to 
IGCSE Drama.
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Having read through the learner profiles you will have a better understanding of 
the ability of each learner. Always check for injuries and encourage learners to 
listen to their bodies and work safely. A sprung floor is required for the workshops.

Rudolf Laban
Explain the connection between Laban movement principles and Trinity Laban, 
i.e. Rudolf Laban the founder.

Look at the Trinity Laban Centre website and explain its history while showing 
some photographs of Rudolf Laban and some of his Labanotation sheets. Some 
teachers might want to use the basic principles of Labanotation in their classes. 
This is not necessary, but it is an interesting method of scoring dance and some 
learners might find it useful.

Lessons 2 and 3: Introduce the Learning Outcomes/Workshop 1 on travel 
and space
Take in the homework to mark.

Give the students a copy of Resource 1, Learning Outcomes, for their folders. 
They are taken from the specification but are presented in a slightly different 
format. Explain that there will be workshops to explore each LO and each of the 
details. There will be some cross over, e.g. LO1 action with LO space

Workshop 1
Start practical work on Learning Outcome 1 which is based on actions. Do a 
warm-up and assess the skills of the learners.

The main part of the workshop will focus on travel:
Ask the learners to carry out a series of travelling tasks. They can follow the 

leader (LO4) i.e. the teacher and learn the different areas of the stage at the same 
time (LO2):

Walk in a circle
Walk around the perimeter of a square garden
Jog along one of the walls from DSL to DSR.

When the learners arrive at a destination they should shout out the stage area, 
e.g. ‘CS’.

Walk in a serpentine floor pattern, i.e. the shape of a snake, on a diagonal from 
DSL to USR.

Split the class with two lines facing each other and place each line on opposite 
sides of the stage. Ask them to walk towards each other until each pair meets 
(LO4). Then pause, turn and walk back to their original positions. They should 
practise this with walking, jogging, running, skipping, hopping, galloping, 
marching and crawling.

Depending on the dance skills within the class, you can introduce technical 
steps such as step ball change, pas de bourré, pas de chat, etc. Ask the learners to 
invent their own way of moving across the floor. Remind them that they are using 
a straight line to move along but can still change their own floor pattern to make 
it serpentine or zigzag. Explain the difference between technical and pedestrian 
ways of travelling.

In their log books, ask them to draw the floor patterns that they have used so 
far. They can imagine a bird’s eye view of the stage to do this. Use an upturned ‘U’ 
shape so that the audience is written across the gap. This is an acceptable way to 
show a stage. You could prepare some sheets with 12 or 16 stage plans on with 
the areas of the stage labeled. The learners can show their floor patterns on these 
diagrams. Some Labanotation symbols might be useful here for male dancer and 
female dancer as well as starting position and facing.

Develop this exercise by giving the learners a scenario, e.g. a busy railway 
station, and putting them in pairs. The pair arrive at e.g. Waterloo or King’s Cross 
and stop (pause) to look at the details of train times and platforms given on the 
large noticeboards. Relate the station to your local area or the learners’ 
experience. It could be a ferry port or other location; it just needs to be crowded. 
Show a clip from The Curious Incident of the Dog in the Night-Time adapted for stage 
by Simon Stephens. Refer the learners back to the list of travelling actions and ask 
them to include at least 5 of them. They should work independently but all 
perform simultaneously in the same space to imitate a busy railway concourse. 
Introduce photographs/video clips of stations to stimulate their ideas.

Having explored travel, move on to turn and cover the aspects of turning listed 
in LO1. Ask learners to start in the corner of the stage USR and move across 
the space on a diagonal to DSL. Those learners who have ballet training should 
find this easy as travelling turns are practised like this in a ballet class. You 
can demonstrate pirouettes and explain spotting. This is important to combat 

Homework
Read the biographical information 
about Rudolf Laban on the Trinity Laban 
website (http://www.trinitylaban.ac.uk/
about-us/our-history/rudolf-laban)

Complete the sheet of 20 questions 
on Rudolf Laban.

http://www.curiousonstage.com/
learning/drama/ has useful resources.

http://www.teaching-drama.co.uk
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dizziness. If a learner becomes dizzy, they should stop their turns and then turn 
in the opposite direction on the spot to counter balance the dizziness.

For learners not used to turning, start with half turns moving from one foot to 
the other on each turn and move across the stage.

In pairs, learners can find ways of turning. Start with learners facing each 
other and holding hands with arms crossed and straight. They should pull out 
against each other to find the tension between them and then go round in a circle 
(pivoting). Another task would be to hold only right hands and then twist and 
turn around each other, in and out, up and down, under and over. Independently, 
learners should try spinning on the spot and then rolling on the floor towards/ 
away from each other in pairs.

As part of a warm-up, you can do body isolations and link this to turning.

Lesson 4
Give back the homework with feedback. Each learner should place their 
homework in their folder. Spend 10–15 minutes going through the questions and 
adding some information about Labanotation.

Week 2: Movement actions
Lesson 1: Workshop on elevation
After the warm-up, focus on preparation for jumping and lifting. Use pliés with 
explanation about taking off and landing through the foot. If you do not have 
access to a sprung floor, ask learners to wear trainers.

Explore the 5 types of elevation/jump listed in LO1. Learners do this 
independently and then in pairs/small groups. Use 16 to 32 counts to make up a 
short jumping sequence. Add in another 32 beats of travelling actions to link the 
jumps. Film this.

Use music with a beat, e.g. ‘Take Me to Church’ by Hozier.
Show YouTube clip with Sergei Polunin dancing to this track:
https://www.youtube.com/watch?v=c-tW0CkvdDI

This dance sequence could also be used to demonstrate falling and off-centre 
balances as well as the use of the core in balances.

As an example of technical jumps, show the sequence of ballet jumps from 
Paquita danced by Polunin. Ask learners to identify which types of jump they see, 
e.g. one foot to two etc.

https://www.youtube.com/watch?v=hNBYWTC2S2U

Work on trust exercises before attempting any lifts.

Lesson 2: Workshop on gesture and stillness and falling
Warm-up followed by recap of actions so far. Rehearse the jumping sequence 
devised in the last session.

Give the learners eight words from which they can develop gestures 
independently using body, hands and face:

stop; go; love; hate; ok; alone; party; pain
Insert pauses and stillness between the gestures to increase tension.
Ask each learner to write a sentence about what they did in the holidays. 

Learners now swap sentences and explore gestures to communicate the meaning 
of the sentence. They try this out on each other. This could be developed into a 
silent conversation between two performers using gesture.

Discuss the different types of gesture as listed in LO1 and explore ways of using 
them in a 32 beat sequence based on one of the following:

 f Exams (before, during and after)
 f Getting to the airport (packing, hurrying up other people, taxi)
 f Ordering dinner in a restaurant (you have lost your voice)
 f Helping a new driver park their new car.

Each scene should begin and end with a tableau showing relationships and 
emotions in the group. Introduce moments of fall and recovery into the piece.

Lessons 3 and 4
Assignment 1
In a small group create between one to two minutes of movement based on the 
five aspects of action. Material that has been created so far can be used.

Choose a stimulus that will inspire the learners. A stimulus could be a painting, 
a photograph, a sculpture, a piece of music, a quotation, a prop, a song, a story, a 

A useful website here is: http://
dancenotation.org/lnbasics/frame0.html

It is not necessary for learners to study, 
read or write Labanotation but they 
should be aware of it and its function 
in dance analysis. Some might want to 
study the basics. Ann Hutchinson Guest 
is one of the key names in this area 
and she has written books and courses 
on Labanotation. A useful short video 
for showing how dancers work from 
Labanotation scores can be found at:
https://www.youtube.com/
watch?v=MxMmocYWm5U
It shows the NYTB working on a project 
with the DNB to reconstruct Antony 
Tudor’s 1938 piece entitled Soiree 
Musicale.

Explain and demonstrate the use of 
codified gesture in the language of 
ballet and some forms of Indian Dance. 
Set research on this for homework. This 
is a practical homework where learners 
explore the single hand gestures of 
bharatanatyam:
https://www.youtube.com/
watch?v=mbI1Dckp0xw

http://www.teaching-drama.co.uk
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theme, architecture, a poem or a found object. A photograph of a busy area with 
several people doing different actions and gestures would be appropriate.

This task can be done in small groups of 3/4/5. Each group performs their work 
and shares it with the class while it is filmed.

The teacher writes Observation Report 1 (templates can be found on the Pearson 
website) on each learner to accompany the filmed evidence. Learners watch the 
video and evaluate their work. Evaluations should be written in the logbooks.

Week 3
Lesson 1: Discussion of spatial awareness in movement
Put the learners into small groups of 3 or 4. Ask them to create a tableau to 
express a wedding photograph. Each group shows their tableau and the class 
discusses the concept of positive and negative space. Photographs should be taken 
of the tableaux and put in the log book with labels showing the two types of 
space.  Proxemics can be discussed denoting relationships between the characters 
in each tableau.

Use one tableau and create different performance spaces by positioning the 
rest of the learners as an audience in the following spaces (as far as possible and 
using some imagination):

 f In-the-round
 f End on
 f Proscenium
 f Arena
 f Site specific
 f Black box
 f Traverse
 f Promenade.

Discuss the advantages and drawbacks of each space from the point of view of 
the performer and the audience.

Consider actions, exits and entrances and their potential impact.

Lesson 2
Direction and dimensions
Ask the class to walk around the space and as one group move following your 
directions. This is to recap the directions given in LO2. Next the focus should 
change to dimensions and, through practical tasks, explore the list given in LO2.

Lesson 3
Set independent short tasks on exploring the kinesphere and ask learners to carry 
out some research in pairs to find out what this term means. They should find 
some short video clips and photographs to support their findings. You could set 
this for homework then have a sharing session in class. Remind learners about 
attributing sources accurately.

Lesson 4
Choose new groups and ask learners to imagine themselves in a variety of 
scenarios which are a mixture of public and private, e.g.

 f A doctor’s waiting room
 f A queue for check-in at the airport
 f A wedding in a church
 f A cinema
 f A fairground.

The learners should spend about 5 minutes on each scenario and try to 
incorporate as many of the aspects of space, proximity, lines in space and 
direction and dimensions as possible. (See details in LO2 and make sure these are 
displayed in the room/theatre.)

Learners should write in their log books about how each of the aspects of space 
has been used in the various scenarios. Each group should be filmed in each 
scenario.

Now choose one of the above scenarios and develop it to create between one 
and two minutes’ worth of movement material to demonstrate as many of the 
aspects of space as possible. This is then filmed by the teacher and evaluated by 
the learners in the log book.

Teacher completes Observation Report 2 for each learner.

http://www.teaching-drama.co.uk
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Week 4: Dynamic principles in movement work
Lesson 1
Practical exploration of the eight aspects of dynamics:
Time – sudden, sustained
Weight – firm, light
Space – direct, flexible
Flow - bound, free

Lesson 2
Practical exploration of the eight aspects of effort:
Punch, slash, wring, press, float, glide, dab, flick.

Lesson 3
Assignment 3: Set a short group task based on the dynamic principles explored 
above – devising the piece and rehearsing it.

Lesson 4
Rehearsal and sharing of the pieces – filming and evaluation
Teacher completes Observation Report 3.

Week 5: Relationships in movement
Lesson 1: Workshop on aspects of relationships in movement pieces
Warm-up and put learners into pairs.

Explore practically some of the aspects of relationships, e.g. meet and part, lead 
and follow, mirror, complement, contrast, question and answer, back-to-back, one 
behind the other, side-by-side, waiting.

Use clips from Swansong by Christopher Bruce.
Use clips of duets from So You Think You Can Dance.

Lesson 2: Workshop on using large ensemble in movement pieces
Warm-up then class divided into two halves to practice different ways of passing 
on stage. Recap of formations, directions and stage spaces. Make one learner in 
each group the director. Film and evaluate.

Show clips from Busby Berkeley to show complex use of large ensemble 
movement choreography: https://www.youtube.com/watch?v=Oru2mqUN444

Lesson 3
Assignment 4: Discussion of elements related to relationships in movement.

Number of dancers; group shape; interaction; trust work; weight bearing; 
lifting; carrying and tableaux.

If possible organise for a company like Frantic Assembly to run a workshop 
for you on using ensemble movement skills. Show clips from their works to 
demonstrate the use of trust work.

Set the short task. This could be a duet/trio task.
The stimulus could be a photograph of animals in the wild playing cat and 

mouse. You could show a clip from a cartoon, silent movie or pantomime of a pair 
who work like a comedy duo, e.g. Laurel and Hardy.

Learners aim to cover as many of the techniques explored in the workshops 
and create a one to two-minute piece to demonstrate relationships in movement.

Lesson 4
Finish devising the short pieces and film them. Evaluate and place evaluations in 
logbooks.

Teacher completes Observation Report 4.
Recap the 4 LOs and explain that the next two/three weeks will be used for 

creating the 3-minute group pieces.

http://www.teaching-drama.co.uk
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Week 6
Assignment 5: Creating the 3-minute group pieces.

The teacher should lead a short warm-up each lesson. For the next three weeks 
allow the groups time to create their 3-minute pieces.

Lesson 1
Give out the stimulus material for the task. Choose photographs/paintings with 
plenty of movement and action. It could also be a still from a film. You can offer a 
choice.

Group mind map their ideas after selecting their stimulus. Put reasons for 
choice in the logbook and then the mindmap of initial ideas using the movement 
principles listed in the four learning outcomes.

Lessons 2, 3 and 4
Devise material. Film work at least once each lesson and take photographs to 
demonstrate the application of movement principles for the log books.

Weeks 7 and 8
Devising and documenting the process

Week 9
Group pieces have final rehearsal and performed in front of the class and filmed. 
The pieces are watched back and evaluated. Observation Report 5 is completed by 
the assessor for each learner.

DVDs are placed in learners’ folders.
Assessment decisions for all 5 assignments are written up and handed to the 

Lead Verifier who checks the decisions.

Week 10
Hand in of logbooks, folders and films.
Teacher assesses the work and sets any resubmissions necessary.
Paperwork is completed by learners and verifiers.

Week 11
Individual one-to-one sessions to make sure that everything has been signed and 
is in order. Learners complete paperwork relating to assessment decisions.

Week 12
Resubmissions handed in and assessed by verifiers.
Tracking sheets completed and assessments agreed (or not) by LV.

http://www.teaching-drama.co.uk
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RESOURCES

Resource 1: Learning Outcomes
1. Be able to execute movement actions

Travel: walking; running; sliding; stepping; as a transition; with a partner; in a group; use of 
technique; stylistic differences; technical, pedestrian
Turn: rolling; spinning; twisting; pivoting; pirouetting; isolated body parts; whole body turns
Elevation: one foot to one (hop); one foot to the other (leap); two feet to two feet (jump); two 
feet to one foot (sissone); one foot to two feet (assemblé); preparation; take off; landing
Gesture: functional; non-functional; conversational; social; emotional; shadowing speech
Stillness and falling: pause; shape; tableaux; use of centre to aid balance; on and off balance; 
suspension; fall and recovery

2. Be able to apply spatial awareness in movement work
Space: personal and general space; kinesphere; positive and negative space; body shape; 
projection; peripheral vision;
proximity; spatial boundaries in relation to audience; floor and air patterns; pathways;
lines in space (curved, straight, circular, freeform, shape, group formation);
direction (forwards, backwards, sideways, diagonal, up, down, stage directions);
dimensions (plane and levels, height, width, depth, vertical, horizontal, sagittal, low, middle, 
high)

3. Be able to apply dynamic principles in movement work
Dynamic principles:
time: sudden; sustained;
weight: firm; light;
space: direct; flexible;
flow: bound; free;
effort: punch; slash; wring; press; float; glide; dab; flick

4. Be able to use relationships in movement
Relationships: meet and part; lead and follow; mirror; complement; contrast; unison; canon; 
passing; question and answer; action and reaction; back-to-back; one behind the other; side-
by-side; waiting
Related elements: number of dancers; group shape; interaction; trust work; weight bearing; 
lifting; carrying; tableaux

http://www.teaching-drama.co.uk
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The Learning Outcomes as stated in the specification for the unit are:
1. Be able to execute movement actions
2. Be able to apply spatial awareness to movement work
3. Be able to apply dynamic principles to movement work
4. Be able to use relationships in movement

Each of these Learning Outcomes is broken down into detail in the specification. It is useful to 
separate the details and present them as lists so that teachers working on the unit can see what 
needs to be covered. Here is an example of how to present Learning Outcome 3 using the details 
given on the specification:

3. Be able to apply dynamic principles in movement work

1. time:

sudden;

sustained;

2. weight:

firm;

light;

3. space:

direct;

flexible;

4. flow:

bound;

free;

5. effort:

punch;

slash;

wring;

press;

float;

glide;

dab;

flick

This layout allows the teacher to explain each term and give a definition which the learner can 
then write in the space.

Another way of presenting this information would be to explore each term practically and then 
write up afterwards, inserting examples of movement from the workshop for each term.

Some teachers write each term on a piece of card and put them around the studio and others 
might use a plasma screen to display one word at a time.

An explanation or definition of each term could be given on a different sheet of paper and 
learners would then do a matching exercise, cutting out and sticking in definitions by the correct 
term or doing the same exercise on a computer or tablet. The teacher will carry out the exercise 
depending on the abilities and learning styles in the class.

http://www.teaching-drama.co.uk
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Resource 2: Assessment

P1
execute movement 
actions [EP] M1

execute movement actions 
with a sense of competence 
and control

D1
execute movement actions 
accurately with confidence 
and attention to detail

P2
apply spatial awareness 
to movement work
[EP]

M2
apply spatial awareness 
to movement work with 
consideration

D2
apply spatial awareness 
to movement work with 
assurance and effectiveness

P3
demonstrate 
application of dynamic 
principles [EP]

M3
demonstrate a considered 
application of dynamic 
principles

D3
demonstrate application 
of dynamic principles with 
confidence and imagination

P4
demonstrate use 
of relationships in 
movement. [EP, TW]

M4
demonstrate appropriate 
use of relationships in 
movement.

D4
demonstrate effective 
and imaginative use of 
relationships in movement.

Resource 3: Bibliography
There is a bibliography on p.8 of the unit specification. See:

http://qualifications.pearson.com/content/dam/pdf/BTEC-Nationals/Performing-Arts/2010/
Specification/Unit_49_Developing_Movement_Skills.pdf

Resource 4: Code of Conduct
This is a vocational course; we expect you to adopt a professional approach to your work. We have 
high standards and expect you to behave well:

 f Be polite, always say please and thank you and also sorry when necessary.
 f Open the door for others and offer to help carry things if needed.
 f Please use MAY instead of CAN, e.g. May I have a ruler please?
 f Do not interrupt when someone else is speaking.
 f Avoid swearing.
 f Arrive punctually and prepared for practical work, e.g. hair tied back, no big chunky jewellery, 

no zips on jackets, no jeans. T shirt and jogging bottoms is fine or dance gear.
 f Look after your belongings and keep them in a neat pile under your chosen seat in the theatre.
 f Respect others – no negative comments aimed at individuals – if you did this in the theatre, you 

would get a bad reputation and not be reemployed. Keep these thoughts to yourself and do not 
share them with others. We sometimes ask for constructive feedback on practical work but this 
is not the same as negative comments which might be deemed personal and hurtful.

 f Respect property – avoid putting shoes on seats and the stage floor.
 f No talking during workshops or warm-ups.

http://www.teaching-drama.co.uk
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Resource 5: 20 Questions on Rudolf Laban

Source: www.trinitylaban.ac.uk/about-us/our-history/rudolf-laban
You will need to use the source material which can be found at the website link above. All the answers are 

in the biography entitled ‘Rudolf Laban’.

1. When was Laban born and where?

2. When did Laban die?

3. Name three people with whom he collaborated

4. What is choreology?

5. What is the name of the system of dance notation that he invented?

6. In 1948, the Art of Movement Studio was founded in Manchester. Where did it move to in 
1953?

7. In 1973, when Lisa Ullman retired, who became Head of School?

8. Who followed North as Head of School?

9. In 1975, The Art of Movement Studio changed its name to?

10. In 1975, where did it move to?

11. Laban went to the École des Beaux-Arts  in Paris and observed the moving body and its spaces 
through his study of which subject?

12. He moved to Munich, Germany aged 30 and revolutionized Bewegungskunst. What does this 
mean in English?

13. In 1919, what was Laban doing?

14. Between 1919 and 1929 what did he create?

15. What did he open and where in 1927?

16. What is Ausdrucktanz?

17. Why did he take refuge in Britain in 1938?

18. In his sixties which new phase of his career started?

19. How many children did he have?

20. In what way did he reject traditional forms of dance such as ballet?

http://www.teaching-drama.co.uk
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ANSWERS
1. When was Laban born and where?

:A 1879, in Austro-Hungary.

2. When did Laban die?
:A 1958.

3. Name three people with whom he collaborated.
:A Mary Wigman, Kurt Jooss and Sigurd Leeder.

4. What is choreology?
:A The practise of analysing dance.

5. What is the name of the system of dance notation that he invented?
:A Labanotation or Kinetography Laban.

6. In 1948, the Art of Movement Studio was founded in Manchester. Where did it move to in 
1953?

:A Addlestone, Surrey.

7. In 1973, when Lisa Ullman retired, who became Head of School?
:A Marion North.

8. Who followed North as Head of School?
:A Bonnie Bird.

9. In 1975, The Art of Movement Studio changed its name to?
:A Laban Centre for Movement and Dance.

10. In 1975, where did it move to?
:A New Cross, South East London.

11. Laban went to the École des Beaux-Arts in Paris and observed the moving body and its 
spaces through his study of which subject?

:A Architecture.

12. He moved to Munich, Germany aged 30 and revolutionized Bewegungskunst. What does 
this mean in English?

:A The movement arts.

13. In 1919, what was Laban doing?
:A This was the year his chief career started in Germany. He led a dance theatre company; ran 

a chamber dance theatre company; opened a main school; began a movement choir for 
amateurs; wrote articles and books; performed himself and choreographed dance pieces.

14. Between 1919 and 1929 what did he create?
:A Twenty-five Laban schools and choirs for children and amateurs. This involved men and 

professional dancers in Latvia, Zagreb, Paris and Germany.

15. What did he open and where in 1927?
:A The Choreographisches Institut in Berlin.

16. What is Ausdrucktanz?
:A German expressionist dance.

17. Why did he take refuge in Britain in 1938?
:A The Nazi power of Hitler was booming, resulting in the destruction of his name and his 

work by the Government Propaganda Ministry.

18. In his sixties which new phase of his career started?
:A He began working in industry, presenting new work study procedures to increase 

production through humane, ethical means. He also had heavy influence on the movement 
education culture in Britain by opening The Art of Movement Studio in Manchester in 1946, 
all of which was supported by Lisa Ullmann.

19. How many children did he have?
:A Nine.
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20. In what way did he reject traditional forms of dance such as ballet?

:A
 f Heavily influenced by the social and cultural changes of the time he worked in, Laban 

realized that the restrictions against expressing feeling were being questioned and so 
mirrored this in his dance and the movement arts.

 f Men and women danced barefoot and in little clothing to represent the body’s sexuality, 
influenced by Freud’s discovery of the human psyche.

 f He didn’t use traditional steps.
 f He didn’t rely on music.
 f He didn’t rely on mime to tell a story to expose movement of the body, allowing the body to 

discover its own rhythms and produce its own steps.
 f He rejoiced in the medium of space.
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