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Introduction
Karamazoo is from Philip Ridley’s collection of plays The Storyteller Sequence. The 
play is written in two sections with the protagonist, Ace, being played as a female 
and then a male with the script adapted for each character. Ace is ‘irresistible’ and 
the play focuses on how perfect they think they look and how popular they are. 
No one ever stands up to Ace. The element of storytelling is important to all the 
texts in the sequence and this is evident in Karamazoo where Ace tells a story both 
literally and metaphorically. This scheme of work explores aspects of the play 
with a view to helping students create their own work based on the themes and 
techniques used in the text. The scheme can be used as a focussed programme 
of study for the text or as a way of helping students use different drama skills in 
their own work.

Learning objectives
 f To create a speed dating character
 f To use the idea of speed dating to create an ensemble piece of theatre
 f To explore the use of narration and live action
 f To explore a scene with a focus on Brechtian and Stanslavskian ideas
 f To use tableaux, monologue and narration to create a character’s history
 f To explore characters through hot seating
 f To use a range of techniques to recreate Ace’s story – Karamazoo and the story 
of Ace.

Timings
The work has been divided into ideas-based sessions, but with no strict timings. 
Some work may take half a lesson; other activities may form the basis of a week’s 
worth of exploration.

Session 1: Pre-reading
Learning objectives

 f To create a speed dating character
 f To use the idea of speed dating to create an ensemble piece of theatre.

Discussion: The play opens with the following description of Ace both male and 
female:

Ace, fifteen years old, has a hair style and outfit that yell, ‘Look at me! I’m 
gorgeous!’

What would they be wearing? What clothes do you think would best 
characterise Ace? What type of hair would they have?

Discuss Ace’s labelling system for people. How do you feel about the way Ace 
categorises others? What do you think this tells you about the character of Ace? 
Do you think you would like them or choose them as a friend? Why/why not?

A really fun activity here is to have a range of images of what epitomised 
fashion and hair trends from the last few decades and discuss students’ reactions 
to them.

Female Ace’s labels for people:
 f Hatchling – A boy who acts like a baby duck. After it peeks out of its shell, it falls 
in love with the first thing it sees and follows it around.

 f Supermarket neon – bright
 f Commercial – someone who you can’t believe what they say
 f Lava lamp – pretty to look at, but not that bright
 f Summer sunrise – totally bright and totally gorgeous. How Ace describes herself. 
She says she has a few more sunbeams than her best friend.

As preparation for this, you could set 
students a homework task to prepare a 
mood board of ideas for the character of 
Ace, with suitable images to present to 
the class.
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Male Ace’s labels for people:

 f Alpha males – top of the food chain. Ace describes himself as Alpha plus and his 
best friend as Alpha minus.

 f Alpha wannabes – the next level down in the chain.
 f Worker ants – will never be Alphas and they know it; content to carry bags, 
run errands and be the butt of the jokes as long as they can hang around 
with Alphas

 f The invisibles – the people you never notice; when the teacher asks where they 
are because they’ve not been in all week and you don’t even know who they are

 f Geeks – lowest of the low; the plankton of the food chain.

Warm-up: What are you doing?
Ask students to sit in a circle. One volunteer enters the circle and performs a 
mime of ironing clothes. Next, another student enters the circle and asks ‘What 
are you doing?’ The student who is ironing replies with another action, e.g. 
juggling, having a shower, doing a workout, eating a huge pizza, which the other 
student has to perform. Immediately another student enters the circle and the 
exercise continues around the circle until everyone has had a go.

Main activity 1: Speed dating
Ask students if they have heard of speed dating and if anyone can explain what 
it is.

Briefly, it can be described as follows:
A group of single people go along to meet a range of different other single people. You 
sit with one person for three or four minutes and talk. When the time is up you move 
on to the next person and so on, making a few notes as you go. Usually the women 
sit down at a table and the men move around the room.

Discuss the idea of the whole class creating the speed dating room as an 
ensemble piece of theatre.

Set up the speed dating tables before you begin. Ask students to stand neutrally 
in a space and think about the sort of character that they want to create for their 
night of speed dating. They should decide on the following:

 f Name
 f Age
 f Occupation
 f Hobbies
 f Personality type
 f Family
 f What are you looking for in a partner?
 f How do you feel about the idea of speed dating?

Let students know that their character does not need to be ‘nice’. They might be 
like Ace, they might be arrogant or a show off. You might decide to create some 
character cards and let students pick a random character so that you can be 
sure of a range of different people. You might specifically ask a male and female 
student to be an older version of Ace as described so far.

Once they have decided on their character they should then stand in a 
position that suits this character. They must now remain in character for the 
whole activity.  Ask students to decide how they will use their vocal skills as 
their character and how they will use movement skills. Finally, ask them to walk 
to their tables. Let them know who will be moving around and who will remain 
seated.

Now for the speed dating. Give each couple thirty seconds to a minute to 
improvise their conversation.

Plenary
Ask students to feedback on the characters that were created, specifically 
referring to the student’s use of Drama skills. E.g. ‘J used his voice well to create 
a convincing character. It was high pitched and fast paced which made the 
character sound nervous.’

See Appendix 1 for some questions that 
you might offer students.
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Session 2: Choral voice and ensemble work
Learning objectives

 f To use choral voice to create a voicemail soundscape
 f To use ensemble skills to create locations.

Warm-up: Circle of actions
Ask students to stand in a circle facing clockwise around the circle. You must 
also stand in the circle and begin by performing a noise and a simple action. 
This movement does not have to mean anything. The person directly in front of 
you looks over his/her right shoulder and observes the action and tries to copy 
the action as quickly and accurately as possible. This continues round the circle. 
It is important that students watch the person directly before them rather than 
someone six places behind them. They should not deliberately change the action 
but if it naturally evolves as it travels round the circle then they should copy the 
changes, this might include laughing or mistakes. Repeat with different actions.

Discussion: How can the use of choral voice be effective in your work?

Main activity 1: Choral voicemail
Give students Ace’s opening lines where s/he is leaving a voicemail.

Female Ace: Guess who? Why it’s me. Guess where I am? Oh! Surprise, surprise! 
I’m at the place where we arranged to meet. Guess who’s not here? Guess who’s hacking 
me off? Guess whose life won’t be worth living if he don’t turn up here in the next sixty 
seconds. Bye!

Male Ace: What’s the story, eh? We said six o’clock. Know what the time is now? Two 
minutes past! Told you, I don’t wait. Call me when you get this. You’ve got one minute. 
Then I’m off. Your loss.

In groups of five. Ask students to choose either of the texts as the starting point 
and write their own version of the voicemail. Ask them to perform their versions 
together as a group. They should aim to start and end relatively in unison but 
each should speak at their own pace. During performance ask groups to stand 
close to the audience.

After groups have performed, discuss the effect of this use of choral voice as a 
‘wall of sound’. How might it feel to be the person receiving the messages?

Extension: Explore the idea of bullying someone via voice messages. Ask 
groups to create vicious voicemails and experiment with choral voice. If students 
have been introduced to Artaud then bringing in ideas about his Theatre of 
Cruelty would be very effective here.

Main activity 2: Ensemble shop scenes
After reading up to p. 6 (Female Ace) and p. 22 (Male Ace) discuss what students 
would expect to see in the salon ‘Narcissus R Us’ and the tattoo shop. What 
treatments or services would be on offer in each establishment? What sort of 
variety of people would be in either place?

Narcissus R Us
In pairs or threes ask students to devise a short scene based inside this salon. Ask 
a specific person to take on the role of the receptionist who is taking calls while 
the other students create their own scene. It may be useful to ask each pair or 
three what treatment they will be including so that the whole group don’t choose 
the same thing. Ask students to rehearse the scene, paying close attention to their 
mime skills as well as the creation of characters and vocal skills. When students 
have rehearsed ask them to position themselves around the performance space 
to suggest the interior of the salon. You might use some music to underscore their 
performance of the scene. It is important that from the start students remain in 
character. If their improvisation dries up they should consider how they will stay 
in character and what they will do to keep things going.

It would be a great idea to film students’ performances and immediately watch 
it back so that you can allow students to feed back on the ensemble nature of 
the piece. If you are able to film and use the footage immediately, then ask each 
person to focus on their partner(s) and offer specific, constructive feedback before 
giving time to rehearse and performing and filming again.

Repeat the same exercise to create the tattoo shop, again with the clear focus 
of creating characters.

Finally, ask half the class to create the salon on one side of the performance 
space while the other half creates the tattoo parlour on the other side.

Extension idea
Work on bringing the volume up and 
down on different groups so an audience 
could really hear snippets of different 
conversations. The skill here is for the 
students who are not the focus to keep 
the scene going.
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Session 3: Narration and live action
Mixing narration and live action is a technique that students don’t always move 
towards but it can be a really useful tool for them to tell their story without 
having to show everything to the audience.

Learning objective
 f To explore the use of narration and live action.

Warm-up: Keeper of the Keys
Ask students to sit in a circle while a blindfolded volunteer sits on a chair in 
the middle with a noisy bunch of keys under the chair. Select another volunteer 
who needs to try to walk all of the way round the circle, into the middle, take the 
keys and then return back to their seat. If the person in the middle hears them 
moving they can point in the direction that the noise is coming from. If they 
point correctly then that person is out and they remain the ‘keeper of the keys’. 
However, if they point incorrectly three times or the keys are successfully stolen 
then the thief becomes the new keeper of the keys.

Discussion: It is likely that students have moved towards creating stereotypical 
characters in some of this work. This can be the basis of a useful discussion.

What sort or stereotypes have you created for the characters in the tattoo 
parlour and the beauty salon? Why have you created these stereotypes? What are 
the challenges for portraying these characters?

Main activity 1: Dye in the eye or the tattoo
Read p. 6 where Ace retells the story of how she met Nicole and pp. 21–22 where 
Ace recounts how he met Danny. In threes, ask students to use the text to 
recreate either of the scenes. It isn’t necessary for students to choose which scene 
based on gender, encourage them to explore creating characters and using vocal 
skills. Students should consider the following:

 f Which parts of the text will you narrate and which will you recreate?
 f Who is the narrator? An omniscient character or Ace?
 f What happens during the narration? Does the action freeze or continue?

Rehearse and perform.

Feedback
After each performance, ask students for positive comments on the work they 
have seen. Encourage students to think in Drama terms about what they like 
or what has worked; e.g. ‘K’s facial expression was strong, I could see that the 
tattoo was painful because she clenched her jaw and squeezed her eyes shut. 
Her shoulders were hunched and she was very tense’, rather than ‘It was good’. 
Equally, with points of constructive criticism, try to encourage students to offer 
practical suggestions of how to improve work, e.g. ‘J could have shown his anxiety 
by wringing his hands and pacing’.

Main activity 2: The Alphas and the Geeks
Recap p. 23 where Ace gives his list of labels for those who surround him: Alpha 
males, Alpha wannabes, Worker ants, the invisibles, Geeks.

In groups of five or six, using live action and narration from the text, ask 
students to recreate the scene where Ace describes the people he knows. This can 
be adapted for mixed groups or female students can play the male roles.

Ask students to give careful consideration to their facial expressions, 
movements, body language and where appropriate use of vocal skills.

For each character ask students to use live action to show how Ace treats these 
different people.

Rehearse, perform and feedback.

Extension idea
During the narration, pause the action 
and allow the people in the scene 
to step out of it and explain to the 
audience their own feelings about Ace.
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Session 4: Exploring characters 
and practitioners
Learning objectives

 f To explore a scene with a focus on Brechtian and Stanslavskian ideas
 f To use tableaux, monologue and narration to create a character’s history
 f To explore characters through hot seating.

Warm-up: Look up, Look down
The students stand in a silent circle. The teacher calls ‘Look down’ and the group 
does so. The teacher calls ‘Look up’ and the group does so but they must make 
eye contact with someone across the circle. If eye contact is made then the two 
people sit down. If someone’s eyes wander and look at more than one person 
then they are out. This game relies on trust. Keep the game moving until everyone 
is out.

Main activity 1: Sausages and custard with Stanislavski and Brecht
The following activity would be an ideal opportunity for students to explore 
creating a short scene in a Stanislavskian style followed by a Brechtian style. If 
students have been learning about these practitioners then it’s an opportunity 
to put their knowledge into practice. If they haven’t started yet, this activity can 
be done as an introductory practical session after giving students some basic 
information about each practitioner.

Read pp. 8, 9 and 23 where the Aces recount their stories about Ruth and Josh. 
It is clear that they were once good friends with them.

In pairs, ask students to create either the scene from p. 9 from ‘I was browsing 
round Shoezie for the Choosie’ to ‘She asks for it!’ or p. 23 ‘I was waiting at the bus stop’ 
to ‘I’ll make his life hell! I will! I have!’

Stanislavskian performance: Remove the narration and play the scene just 
using the dialogue. Focus on creating a real life moment for the audience in which 
we see concern from Ruth or Josh and Ace’s clear decision to destroy them.

Brechtian performance: Keep the narration. Focus on telling the story while 
also involving the audience in the scene and breaking the fourth wall.

Rehearse, perform and feedback. Focus the feedback on the use of practitioner 
techniques.

Main activity 2: Creating Ace’s past
In pairs, create a sequence of five tableaux that show the change in their relationship 
from best friends to the present where Ace is really spiteful towards them.

After students have created the images, ask them to add narration to each one. 
This should be done from the point of view of both characters. Students should 
include one image that depicts the loss of Ace’s mum/dad. In the final image they 
should take it in turns to leave the image and speak directly to the audience using 
a short monologue about their feelings.

Rehearse, perform and feedback.

This might be a pertinent place to 
examine Stanislavski’s concept of 
emotion memory.

Extension idea: Hot seating
At the end of the sequence of images 
invite questions for both characters 
from the audience. It is always important 
in hot seating that students remain in 
character throughout the questioning. If 
they need time to think about an answer 
they should remain in character while 
they think. Equally they might refuse 
to answer a question if that’s what they 
think their character would do.
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Session 5: Storytelling
Learning objectives

 f To use a range of techniques to recreate Ace’s story – Karamazoo and the story 
of Ace.

Warm-up: The Empty Chair
This is a fun and energetic physical warm-up. Students should sit on their chairs 
around the space. One person is ‘on it’ and stands at one end of the room. At the 
other end there should be an empty chair. The object of the game is for the person 
who is on it to get to the empty chair and for the rest of the class to stop them. 
They stop them reaching the empty chair by sitting on it. When someone sits on 
the empty chair, it means that the empty chairs will move to somewhere else in 
the room. It can move quite quickly as people swap places.

Rules:
 f The person who is on it can only move using tiny pigeon steps or walking as if 
their knees have been glued together.

 f If students are moving, they must move if they get even a centimetre off their 
chair; they can’t stand up then sit down in the same chair.

 f The game is over when the person who is on it gets to the empty chair.
 f You can decide who is on it next by choosing randomly or by picking the 
person responsible for the person reaching the empty chair.

Main activity 1: Karamazoo
The element of storytelling is really important in Philip Ridley’s collection of plays 
and being told stories has been important to Ace.

Read both versions of Karamazoo on pp. 12 and 13, 26 and 27. In groups of six 
ask students to choose which of the stories to recreate. They should aim to use a 
mixture of techniques as well as considering the ideas of Stanislavski and Brecht.

Rehearse, perform and feedback. The feedback here may be focussed on 
what techniques have been used, how well and what can be improved. This 
feedback might form the basis of groups’ notes for a written evaluation of their 
performance.

Main activity 2: Telling Ace’s story
In the same groups, using any information from the text, any sections of script as 
well as their own ideas, ask students to create the story of Ace. Things to include:

They should begin the story traditionally with ‘Once upon a time there was a 
boy/girl called Ace …’.

 f Ace waiting for Jamie/Holly
 f How s/he sees Jamie/Holly and why s/he is meeting them
 f Narcissus R Us /Café and tattoo parlour
 f About Ace and how s/he sees him/herself
 f Ace’s labelling system and how s/he sees that concept
 f The story of Ruth/Josh
 f The death of Ace’s mum/dad
 f Taking Nicole/Danny to the cemetery
 f Meeting Jamie/Holly
 f Being annoyed at being stood up
 f How Ace used to look
 f Visiting the charity shop/launderette
 f After speaking to Jamie/Holly.

Groups can use any techniques they choose to tell the story and could incorporate 
narration and tableaux as well as live action to avoid ‘acting out’ each element of 
the story.

Rehearse, perform and feedback.
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RESOURCES

Speed dating question ideas
 f Where did you grow up?
 f Got any brothers and sisters?
 f Got any pets?
 f Are you a morning or night person?
 f What’s your favourite season of the year?
 f How would your best mate describe you?
 f Where was the last place you travelled to?
 f Do you prefer city breaks, active breaks or sunshine and beaches?
 f Where is the next place you plan to visit?
 f Do you like UK breaks or would you rather go abroad?
 f What do you like doing when you aren’t at work?
 f What are you most passionate about?
 f Do you like being active or prefer quality time on the sofa?
 f What do you like doing on a Sunday?
 f Made plans for this weekend?
 f What did you want to be when you were younger?
 f What do you look for in a relationship?
 f If you could live anywhere in the world where would it be?
 f What was the last gig you went to?
 f What kind of music are you into?
 f If you could see anyone perform live who would it be?
 f Seen any good films lately?
 f What sort of film genre is your favourite?
 f What are your favourite films?
 f Got any weird celebrity crushes?
 f Do people tell you that you look like someone famous?
 f Watching any good TV series at the moment?
 f Read any good books lately?
 f What’s your favourite drink?
 f What would your ‘last meal’ be?
 f Do you like to cook?
 f If you cook, what’s your ‘signature dish’?
 f If you could only eat one style of food for the rest of your life what would it be? (Italian/Thai, etc)
 f What’s your favourite sandwich filling?
 f What 3 items could you never live without?
 f Have you got any unusual party tricks?
 f What’s the most adventurous thing you’ve ever done?

Topics to avoid
 f Work
 f Exes
 f Religion/politics
 f Money
 f Marriage/kids.

Taken from: www.speeddater.co.uk
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