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A model for watching live theatre
Donna Steele
GCSE

Introduction
The skill of watching and evaluating Live Theatre is a now a key element in 
all GCSE exam specifications. It can often prove a challenge to teachers to 
make this anything more than a pen and paper exercise. However finding a 
practical approach to this exam component can often lead to a more developed 
understanding of the theatre students have seen.

In this scheme of work I aim to provide a framework that can be applied to any 
piece of live theatre. Each lesson is split into two parts; a session to run before 
watching a piece of theatre (Part A) and a follow-up lesson after you have taken 
students to the theatre (Part B).

While there is lots of highly innovative and creative theatre out there, I believe 
that choosing a published play where you can buy the script is highly beneficial to 
enable preparation and revision with students for this element of the exam.

Learning objectives
By the end of this scheme students will have:

 f Practically explored key theatre elements in preparation for watching live 
theatre

 f Prepared numerous examples from productions seen in preparation for 
answering exam questions

 f Arrived at a model for exploring and watching any piece of live theatre.

Lesson 1: Style and genre
Learning objectives
By the end of the lesson students will have learnt:

 f The difference between style and genre
 f How to identify the genre and style of a live piece of theatre
 f Ways to recall and reproduce moments from theatre they have seen.

Part A: Before you watch a piece of theatre
Entry task: Don’t judge a book by its cover (10 mins)
As students enter the room, give them an image of a book cover. Based on the 
image and the title of the book what do they think the genre of that book is? They 
should write their idea down on the back of the image. As you take the register 
take students’ responses to their image. As a class, define what we mean by genre.

Audience impact (15 mins)
Using the genres from the entry task, students should find others with the same 
genre as them to form a group. Once in these groups, explain that you are going 
to show them a series of images that represent a key genre. In their groups they 
are asked to create a tableau showing how they think an audience should react to 
that genre. After each image, spotlight a group to explain their reaction. Once you 
have been through all the images, discuss how, when watching a piece of theatre, 
we should consider the intended impact of the piece of theatre on the audience; 
how do you think the director/playwright wants you to feel?

Working with genre (15 mins)
Working in the same groups students are going to choose a genre. Give each group 
a poster with the key features of the genre they pick. They are going to improvise 
a scene titled Journey to School, in their chosen genre.

Watch examples of students’ work, identifying the key features that best reflect 
their chosen genre. Explain that we are now going to play with the style of the 
pieces but keep their chosen genres the same.

Resources
 f Book covers
 f Genre images
 f Genre posters
 f Exit Tickets
 f Style and genre statement cards.

Very simply, genre is a category of 
literature or theatre or art or music, etc. 
I always tell students that genre can be 
found in the content of the plot, whereas 
style focuses on ‘how’: how the story or 
plot is performed.

Students could keep the posters for 
reference when watching or evaluating 
live theatre.

Donna Steele has taught drama for 14 
years, starting as a head of department 
in an all boys’ school in Chichester. She 
relocated to the Isle of Wight in 2007 
and has recently taken on the challenge 
of building her own drama department 
from scratch in a new Free School.
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Adapting style (20 mins)
The next lesson focuses on naturalism and non-naturalism and so I have picked 
two styles for students to focus on here. You can replace these with any of your 
choosing. Each time you introduce a new style students should return to their 
original version of their piece.
1. Physical Theatre. Discuss this term with students. What experience or 

knowledge do they have? Play them the following clip:
https://www.youtube.com/watch?v=uOvVlEqN7YM
Can they add to their understanding? Explain that they need to keep the 
action of their scene the same but they are going to take out the dialogue and 
perform it as a physical sequence. They can use their bodies to create objects 
and scenery and can also use synchronised movement to work as a group. 
Watch examples of students’ work.

2. Documentary Theatre. Give students a piece of paper and get them to write 
an account of their own journey to school. They should swap with someone 
in another group and they now use these accounts in their performance. They 
could choose to pause the performance as the account is read, or the action 
and the account can be performed at the same time. From this exercise, what 
do they think documentary theatre is?

Exit ticket (5 mins)
Give students an exit ticket (see Resources at the end of this scheme). They need 
to fill out the blanks about genre and style.

Part B: After you have been to the theatre
Entry task (5 mins)
As students enter give them a style and genre statement card on which they must 
fill in the blanks based on the production they have seen. Discuss their initial 
ideas on what they think the style and genre of the performance was.

Identifying style and genre (15 mins)
Place around the room production images from the piece of theatre you have 
been to see. Allocate students to the images and have them label them with the 
key features of genre and style that they can see. They should carousel around all 
the images, adding ideas as they go. Feed back ideas from each group and extend 
the discussion into what they believe the aim and intention was for this piece of 
theatre.

Recreating moments (20 mins)
Before the lesson, select moments from the production that best reflect the style 
of the piece. If possible have photocopied scripted extracts of these, but if this is 
not possible, then have pre-written a description of moments for students to work 
from. In their groups they are going to recreate, to the best of their ability, what 
they saw on stage in these moments and perform them back to the class. This will 
help them acquire muscle memory of the production helping them to remember 
it in more detail.

Written examples (20 mins)
From the practical work, students are going to write notes about style and genre; 
they should annotate the scripted examples or the descriptions that you have 
provided. These can be collated and then photocopied to make a class resource.

Music that works well for physical 
theatre can be found here: https://
www.youtube.com/watch?v=_
oeslAqeTEc&list=WL&index=104

http://www.teaching-drama.co.uk
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Lesson 2: Naturalism and non-naturalism
Learning objectives
By the end of the lesson students will have learnt:

 f That naturalism and non-naturalism can exist in the same production
 f The key features of the two key theatrical styles.

Part A: Before you watch a piece of theatre
Entry task (10 mins)
As students enter give them a number that will send them to a part of the room 
where they will find a blank copy of the story mountain graph. What do they think 
it is showing them? Give them post-it notes with the key moments of dramatic 
structure; can they put these on the graph in the right order? Discuss students’ 
responses.

Explain that we are going to use dramatic structure as a way in to exploring 
naturalism and non-naturalism.

Structure (10 mins)
In their groups ask students to retell the story of the Three Little Pigs through five 
tableaux. Can they identify the different elements of dramatic structure within 
the tableaux they have created?

Discuss what might happen to structure if we wanted to make it non- 
naturalistic? Ask students to revisit their tableaux but they should change the 
order of them; what would happen if they put the climactic moment first? Watch 
examples of students’ work and then discuss the idea of linear and non-linear 
story lines as evidence of naturalistic and non-naturalistic style.

Approaches to character, part 1 (15 mins)
Students should pick a moment from the Three Little Pigs and bring that moment 
to life. They should aim to make the characters as rounded and as believable as 
possible. Part way through developing their scenes you might wish to pause and 
ask them to hot seat their characters and then use the information they have 
gathered to develop their scene further.

Approaches to character, part 2 (15 mins)
Within the same moment, ask students to now multi-role their characters; they 
should identify two moments within their scene where they can swap characters 
with another member of their group. They can develop this a stage further by 
playing more than one character within the scene. Discuss the intention behind a 
naturalistic and non-naturalistic approach to character.

Compare and contrast (10 mins)
Give students a Venn diagram and with their developing understanding of 
naturalism and non-naturalism ask them to fill in any areas they think the two 
styles might share.

Part B: After you have been to the theatre
Entry task (10 mins)
As students enter, give them a table and from the production they have watched 
and using their Venn diagrams as a point of reference, students should complete 
the table with what they saw in the production as examples of naturalism and 
non-naturalism. Do they think that the production they have watched was 
naturalistic or non-naturalistic? Do they think it had a mixture of the two styles?

Recreating moments (20 mins)
Using the tables they have completed, students should now identify a moment 
from the production that they are going to recreate. They will not need exact 
scripts; rather they should walk through the moment as much as they can, 
pausing to identify the naturalistic or non-naturalistic features of it.

Written examples (20 mins)
From the practical work, students are going to write notes about style and genre; 
they should write a description of the moment they have walked through. These 
can be collated and then photocopied as a class resource.

Resources
 f Blank story mountain graph and post-

it notes with dramatic structure
 f Venn diagram
 f Table.
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Lesson 3: Staging and proxemics
Learning objectives
By the end of the lesson students will have learnt:

 f The different types of theatre spaces
 f How to read proxemics on stage.

Part A: Before you watch a piece of theatre
Entry task (5 mins)
Give students the rebus puzzle to solve as they enter (see Resources). This will 
give them the definition of proxemics.

Installation (15 mins)
Have pre-prepared a simple set for students to look at; a table and two chairs will 
suffice. Just from looking at the image, what story can students see? Then alter 
the image; put one chair on its side for example. How does this change the story? 
What could the story be now?

Then add in two volunteers and play with where you place them in the 
image. How does their positioning alter the story? Link this back to the idea of 
proxemics.

Developing the scene (15 mins)
Working in pairs, students should now develop a scene with the same set using 
proxemics to make the relationship between the characters in the scene clear. 
Watch examples of students’ work and discuss their use of space.

Space (10 mins)
Have around the room the different stage spaces. In groups, students carousel 
around them labelling them with the advantages and disadvantages of 
performing in each space.

Using space (15 mins)
Students go back into their pairs. Assign them a stage space to work in and 
they now stage their improvised scene within that space. Watch examples and 
evaluate what it is like to watch performances in these different spaces.

Part B: After you have been to the theatre
Entry task (10 mins)
As students enter, ask them to draw a bird’s eye view of the stage at the beginning 
of the production they have been to see. What type of stage was the production 
performed on?

Location, Location, Location (10 mins)
As a class make a list of locations in the play that they have seen. Once you 
have this list, hand out the different locations and in small groups students 
draw another bird’s eye view of what the stage looked like for this location. They 
should annotate their drawings with set, props, etc., that were used to create this 
space. Was it naturalistically presented, or was it suggested in a non-naturalistic 
way? When you put these images together the class will then have a visual 
representation of the production.

Key moments (20 mins)
Pick key moments from the production, and students again recreate them, with 
you pausing and taking photos of their work. Work should be paused where the 
use of space tells us something about character relationships, or hints at status. 
These photos can be printed and labelled, again adding further visual aides to 
help them remember the production.

Written response (20 mins)
Students should pick one of the moments from the lesson and turn it into a 
descriptive paragraph.

Resources
 f Rebus puzzle
 f Stage space posters
 f Stage space handout.

http://www.teaching-drama.co.uk
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Lesson 4: Character – voice and movement
This lesson works best once you have chosen a production to go and see. It allows 
students to develop an understanding of character before they see the production, 
and you can then follow this up with the secondary session where they can 
explore their preconceptions of the characters. In terms of the resources these 
will depend on the production you are going to watch.

Learning objectives
By the end of the lesson students will have learnt:

 f Key terms in relation to voice and movement
 f Basic information on the characters.

Part A: Before you watch a piece of theatre
Entry task (5 mins)
As students enter show them the poster images of the production they are going 
to watch. What do they think this is a production about? Discuss initial ideas.

What’s the story? (15 mins)
Working in groups, give students a cut-up version of the plot line of the 
production they are seeing. Can they put these in the right order? Once they have 
established the plot line they should create it as a series of five tableaux. From 
the tableaux who can they identify as key characters in the production? You could 
then challenge students to add thought tracking for characters into the tableau. 
This will allow them to begin to develop their thoughts on how the characters 
behave within the story.

Playing with character (20 mins)
Read through the opening of the production with students. What are their 
expectations of the characters? In groups ask students to stage the extract; how 
do they think the characters will be interpreted on stage?

Talking about voice and movement (10 mins)
Give students the glossary sheet for voice and movement. Watch examples of 
their work and freeze it so you can discuss voice and movement as a class. This 
should begin to introduce students to ways of talking about voice and movement 
and should draw their attention to the detail required.

Collating ideas (10 mins)
Choose a selection of the key characters from the production you are seeing. 
Split the class into groups and give each group a roll of lining paper. A member of 
the group should lie on it while the rest of the group draw round them. This will 
create life-sized roles on the wall. They should put the name of the character at 
the top and then they should record everything they know about the character 
inside the shape, while around the character they should predict how they think 
the character is going to be performed.

Keep these to refer back to in the following lesson.

Part B: After you have been to the theatre
Entry task (10 mins)
Using the lightbulb handout, students should aim to recall a memorable moment 
from the production they have seen. What was happening and who was in the 
moment? Discuss students’ responses.

Character journeys (10 mins)
Focusing on the key characters of the production, students should work in groups 
using the graph provided. On post-it notes they should record the key moments 
for one of the characters and plot these on the graph. Groups should feedback to 
the class the journey of each character.

Challenging preconceptions (15 mins)
Students should refer back to the role on the wall from the previous lesson. In 
a different coloured pen they should add information they now know about the 
character inside the shape and they should then add information about how the 
character was performed using the detail from the glossary sheet and evidencing 
moments from the production.

Resources
 f Images of posters of the production 

you are going to watch
 f Plot line of the performance you are 

going to watch; cut up for groups
 f Glossary list for voice and movement
 f Opening piece of script of the 

production you are seeing
 f Long rolls of paper - lining paper 

works well
 f Light bulb template.

Many productions have published 
extracts available on the internet or an 
accompanying education pack that often 
contains scripted extracts. If you are 
seeing a devised piece of work, provide 
students with a description of the work 
instead.

http://www.teaching-drama.co.uk
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Exemplar moments (25 mins)
Choose two or three stand-out moments from the production you have seen. 
Students should work in groups to aim to recreate what they have seen in 
performance. Using their practical experience, students should then write up the 
moment in detail, focusing on how the actors performed their characters.

Lesson 5: An overall design concept
Learning objectives
By the end of the lesson students will have learnt:

 f What is meant by an overall design concept.

Part A: Before you watch a piece of theatre
Entry task (5 mins)
As students enter give them a puzzle piece. On this piece will be a key design 
focus. Students should aim to find others with matching puzzle pieces (group 
them together in areas such as costume, hair and make-up, etc.) This will put the 
class into groups. What is the area of design that their group is looking at?

Making predictions (20 mins)
Using their area, students should make a list of predictions about what they 
think they will see. They should share these with the rest of the class who can 
challenge and add to them. This is useful to refer back to after you have watched 
a production.

Lighting and sound (20 mins)
What is the purpose of sound and lighting? Look at lighting images to consider 
the different purposes. Then look at the difference in diegetic and non-diegetic 
sound. Listen to examples to enable students to understand the difference. 
Working in a group ask them to then create a two-tableaux scene that uses light 
for two different purposes and also contains a diegetic and non-diegetic sound.

Costume (15 mins)
What can costumes tell us about a character? Have around the room the costume 
images and students carousel around the images detailing what the costumes are 
first of all, and then what they might tell us about the characters in the images.

When you then go to the theatre you have a choice to make. You could ask 
students to focus on their design area and it is their responsibility to feed this 
back to the class, or you could ask students to focus on all areas – but this can 
sometimes prove to be an overwhelming task.

Part B: After you have been to the theatre
Entry task (5 mins)
Pose students the opening question; ‘If this production were a colour, what colour 
would it be?’ As you take the register take students responses and ask them to 
justify their decision.

Design tree (20 mins)
Give students a tree template and students feedback their design areas from 
watching the production while the class take notes. What do they think is at the 
heart of the design decisions – link back to director’s intentions. What were the 
intentions behind the design decisions? Were they completely consistent?

Exemplar moment mood boards (20 mins)
Students should pick a moment from the production they have seen and on a 
piece of A3 paper they should create a mood board of that moment. They could 
draw the set, add colour for lights, draw a costume and use fabric scraps to show 
materials used. They should think about key words that sum up this moment and 
also include what they consider to be the intention of the moment.

From this sequence of lessons you will have now built up a considerable bank 
of examples from the production you have been to see. It is worth students 
photographing/ photocopying all of this for them to work and revise from. 
Depending on your specification they may not be able to take notes into the exam.

Resources
 f Design puzzle pieces
 f Glossary for lighting and sound
 f Lighting images
 f Sound effects
 f Costume images
 f A3 paper
 f Old magazines, newspapers, scraps of 

fabric for collaging.

http://www.teaching-drama.co.uk
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Lesson 6: Approaching the exam
Learning objectives
By the end of the lesson students will have:

 f Identified the expectations of the Live Theatre paper.

Exam Board expectations
While the demands of the exam are similar across the exam boards, in this final 
lesson I have compiled a list for each exam board with the resources available 
for you. You can go to your chosen exam board and find easily the support packs 
and sample answers. With the number of examples and detail that you will have 
accumulated through the lesson you will have more than enough to now apply 
this to the example questions.

AQA
Exemplar candidate answers:
http://filestore.aqa.org.uk/resources/drama/AQA-82611-CA.PDF

Edexcel
Link to sample answers although log in required to access the materials:
https://qualifications.pearson.com/en/qualifications/edexcel-gcses/drama-2016.
coursematerials.html#filterQuery=category:Pearson-UK:Category%2FSpecification-
and-sample-assessments

OCR
General guidance on the structure of the written exam: https://www.ocr.org.
uk/qualifications/gcse-drama-j316-from-2016/delivery-guide/component-
gdr004-drama-performance-and-response-04/delivery-guide-gdrdg003-drama-
performance-and-response

Exemplar answers with examiner commentary:
http://www.ocr.org.uk/Images/340525-candidate-style-answers-section-b-
exemplar-1-with-commentary.pdf
http://www.ocr.org.uk/Images/340526-candidate-style-answers-section-b-
exemplar-2-with-commentary.pdf
http://www.ocr.org.uk/Images/340527-candidate-style-answers-section-b-
exemplar-3-with-commentary.pdf

An interactive tool that can be shared with students in the evaluation of live 
theatre:
http://classroom.imaginate.org.uk/

Eduqas
Sample assessment materials:
http://www.eduqas.co.uk/qualifications/drama-and-theatre/gcse/WJEC-Eduqas-
GCSE-Drama-SAMs.pdf?language_id=1&dotcache=no&dotcache=refresh

Resources
 f See the list below for each exam 

board’s resources.

http://www.teaching-drama.co.uk
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RESOURCES

Resource 1: Book covers

Resource 1: Book Covers

http://www.teaching-drama.co.uk
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Resource 2: Genre posters
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2

 
 
 
 
 
 
 

“The category into which a story fits”. 

 
 
 

 

This type of story often features physical 
action, with the characters going off 

somewhere unfamiliar.  The problem can 
often be a quest or mission of some sort. 
 

 

http://www.teaching-drama.co.uk


10Teaching Drama · Spring term 2 · 2017/18www.teaching-drama.co.uk

Scheme of work|GCSE

3

4

 
This type of story involves characters 

trying to discover a vital piece of 
information which is kept hidden until 
the climax of the story.  These stories 

create suspense and are about a 
puzzling event. 

 

 
 

These stories are often set in fictional, 
invented worlds.  They may involve 

magic, and can often follow a ‘quest’ or 
‘mystery’ type of storyline.  Other fantasy 

stories can include other impossible 
things like talking animals. 

 

http://www.teaching-drama.co.uk


11Teaching Drama · Spring term 2 · 2017/18www.teaching-drama.co.uk

Scheme of work|GCSE

5

6

 
 
These stories try to get the reader scared 

and fascinated with the story.  
Supernatural things like ghosts and UFOs 

could be included in the story. 
 
 

 
 

This type of story contains events that 
could actually happen.  The characters 

are invented, but are true-to-life, and the 
events are set in modern times. 
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7

8

 
 
 

This type of story follows the 
conventions of ‘realistic fiction’, but is 

set in past times (e.g. World War 2, 
Victorian times, 1970s). 

 

 

 
 

Most of these stories involve the 
attraction of 2 people.  The story may 
involve teenage romances, or marriage 

and having children.  These stories 
usually have a happy ending. 
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9

10

 
 
This type of story is like a fantasy story 
which involves science, and technology 
(e.g. robots, time machines etc).  The 
setting often defines a science-fiction 

story (examples include outer-space and 
the future). 

 

 
 

These stories intend to bring about 
strong feelings of suspense and danger.  
They often involve a hunt, chase or race 
against time.  This type of story often 
overlaps with detective/mystery and 

action-adventure stories. 
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11

12

 

 
These stories often tell about events from the distant 
past, the specific time of which is often not specified.  

They can contain exaggerated human characters, 
often taking on a hero/heroine storyline.  Characters 

often fall into ‘goodies’ and ‘baddies’, and have 
traits like kindness, honesty, bravery, chivalry, 

evilness, bitterness and greediness. 
The stories are often passed down through 

generations of real people. 
 

 

 
 
These are stories that have been passed down to us over 

the years by real people. There are many types of 
folktales, including fables and fairy tales. 

 

Fables are brief stories that teach a lesson or moral. The 
characters are usually animals, but they are given human 
characteristics. An example of a fable is "The Fox and the 

Grapes." 
 

Fairy Tales usually have magical elements with characters 
that could be fairies, giants, elves etc. Many times 

magical deeds are performed. Cinderella is an example 
of a fairy tale. 
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Resource 3: Exit Ticket lesson
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Resource 4: Lesson 1 genre reactions

1

2

What do you think is the difference between genre and style?

Can you name a genre and a style

To investigate what is meant by the 
term genre

To identify some of the key features of 
different genres. 
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9

10

A: I didn’t expect to find you here.
B: I didn’t know where else to go.
C: Did you see the look on his face?
B: Yes
A: Would some one mind explaining what you’re talking 
about.
B: Sorry we thought you knew.
C: It seems half the street know already.
A: I haven’t got a clue what you are talking about.
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https://www.youtube.com/watch?v=uOvVlEq
N7YM
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Resource 5: Blank Story Mountain
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Resource 6: Naturalism and Non-naturalism – Venn diagram
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Resource 7: Naturalism and Non-naturalism – tableResource 7: Table - Naturalism and Non-naturalism 

 
From the production that you have seen what would you consider to be 

naturalistic and non-naturalistic elements of the performance 
 
 

Naturalism Non-naturalism 
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Resource 8: Rebus puzzle

Resource 8: Rebus puzzle
Answ

er-use of space to show
 relationships (proxem

ics)
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Resource 9: Stage Spaces

1

2

End on Stage

Thrust Stage
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In the Round

Traverse
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Where could a performance take 
place?
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Resource 10: Performance spaces

Resource 10: Perform
ance Spaces
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Resource 11: Acting Key Terms

 
 

Resource 11: Acting Key Terms 
 

 
AD LIB  

ASIDE  

BLOCKING  

CHARACTERISATION  

CORPSING  

DICTION  

GESTURE  

INFLECTION  

MIME  

PACE  

PITCH  

PROJECTION  

RAPPORT  

STILLNESS  

TONE  
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Resource 12: Live Theatre jigsaw pieces

1

2

Watching Live Theatre- Acting

Voice

Facial 
Expression

Body 
Language

Characters’
relationships to 

others

Watching Live Theatre- Costume

Colour
And

Fabric

Costume 
Changes?

Is costume 
appropraite
to the time
of the play?

What 
does the 
costume 

it tell us about 
character?
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3

4

Watching Live Theatre- Set

What is the 
set?

Set 
changes?

Is the set 
naturalistic or 

not?

What 
atmosphere
does the set 

create?

Watching Live Theatre- Lighting

Special effects 
used in the 
lighting?

Colours used 
in lighting

What atmosphere does 
the lighting create?

Lighting 
changes- for 
what 
purpose?
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6

Watching Live Theatre- Sound

Sound 
effects 
used

Is the sound live 
or recorded?

What atmosphere 
does the sound 

create?

Do the actors 
make the sound?

Watching Live Theatre- Hair and Make Up

What hair and 
makeup did 
you see?

What did the hair and 
make up tell us about 
the characters?

Did the hair and 
make up match the 

performance?

Did the performance 
use masks?
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7

Watching Live Theatre- Directing

What do you think
the director 
wanted to
achieve?

Did the direction match 
the intention of the 
playwright?

What scenes did 
you remember and 

why?

Were there 
moments 

that didn’t
work? Why?
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Resource 13: Lighting and Sound Key Terms

Resource 13: Lighting and Sound Key Terms 
 

Lighting Key Terms 
 
 

BACKLIGHT  

BARNDOORS  

BLACKOUT  
 

CROSS FADE  

FADE  

FLOOD  

FOLLOWSPOT  

GENERAL COVER  

GOBO  

LANTERN  

LIGHTING PLOT  

LFX  

 
Sound Key Terms 

 
 

ACAPELLA  

ACOUSTICS  

AMBIENT NOISE  

MICROPHONE  

RADIO MIC  

DIEGETIC  

NON DIEGETIC  
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Resource 14: Lighting images

1

2

Lighting design

How would you describe the lighting in this picture?

Our Learning Today

• To investigate the impact lighting can have in 
performance.

• To introduce key lighting terms.

http://www.teaching-drama.co.uk


38Teaching Drama · Spring term 2 · 2017/18www.teaching-drama.co.uk

Scheme of work|GCSE

3
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Why is lighting design important?

Why is it important? 
What might lighting design achieve?
What can lighting be used for?

Exam Board Requirements

lighting – a full lighting design for the performance with a cue sheet detailing lanterns used 
and the differing lighting states. A minimum of six lighting changes evident in the 
performance. Lights up and lights down are not included in this number. Discuss with 
appropriate staff the selection, rigging and plotting of the lights. During the performance 
learners must operate the lighting desk. 

Other Light sources

What else would be considered part of lighting?
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Lights can be useful for: 
• defining different locations on the stage
• Creating mood and atmosphere
• Highlighting key moments of action and directing 

the audience’s focus. 

Lighting can denote time of year or day and can also 
be used in an abstract or symbolic way, such as 
using a red light to symbolise danger or passion.

Examples of lighting

Look at these pictures and in pairs discuss what 
the light is portraying. Mood? Focus?  
Atmosphere?
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7

8

Illumination: The simple ability to see what is occurring 
on stage. Any lighting design will be ineffective if the 
audience has to strain to see the characters; unless this 
is the explicit intent.

Focus: Directing the audience's attention to an 
area of the stage or distracting them from another.
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9

10

Mood: Setting the tone of a scene. Harsh red light has a 
totally different effect than soft lavender light.
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Location and time of day: Establishing or altering position in 
time and space. Blues can suggest night time while orange and 
red can suggest a sunrise or sunset. Use of gobos to project sky 
scene, moon etc

Projection/stage elements: Lighting may be 
used to project scenery or to act as scenery 
onstage.
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14

Composition: Lighting may be used to show 
only the areas of the stage which the designer 
wants the audience to see, and to "paint a 
picture". 
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Lighting State: the overall lighting effect you have created.
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Adding to your work

• How might you use the theatre lighting to add 
to your two tableau story.

Job of lighting designer

The lighting designer must also know the play 
very well. They work closely with the director to 
understand what they want to communicate in 
each scene and where the focus of the action 
onstage should be. They also work closely with 
the set designer, as they both play such a large 
role in the visual impact of a production. Often 
the realisation of the set designer’s artistic 
vision depends greatly upon the way their set is 
lit.
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• The lighting designer designs lighting cues. 
That means they decide when to move from 
one lighting state to the next. A sudden 
change to a different lighting state is called a 
snap and a slow change where one state 
overlaps another is called a fade.

• Just like set design, the style of lighting must 
suit the production. 

A naturalistic production of a Chekov play would 
not use symbolic lighting. 
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A non-naturalistic might use lighting that was 
more abstract and stylised.

Technical stuff

Lighting is a very technical area and there are 
many types of lights (or lanterns).
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FLOODS are used to provide large area washes of light. They come equipped 
with a gel frame and are especially useful for lighting backcloths.  The beam 
cannot be shaped, so generally other lantern types are more flexible.
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• Flood - produces a clear wide-angled light, but 
there’s little control over the spread of the 
light. Coloured filters can be used with this 
lamp.

FRESNEL lanterns give a soft-edged beam with large size variation.  
Used to create large washes of light (like the flood), sometimes highly 
colored, but as beam size and shape can be altered it is preferable to 
the Flood. They have external barn doors, which shape the beam but 
don’t sharpen it like the shutters on the Profile.  
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• Fresnel - used for a softer edged effect, with a 
diffusing lens in front of the lamp. It's useful 
for good overall light when used with others. 
Coloured filters can be used with this lamp.

PROFILE SPOTS will give you a sharply defined image in outline of any 
object.  They are fitted with shutters, usually four, which can be pushed 
into the light beam, shaping its appearance on stage.  

The  beam can be focused from very hard-edged to very soft. There is usually a slot cut 
into the body of the lantern, which accepts Gobo’s – cut out metal patterns whose 
image is projected onto the stage.
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32

Spot - has a hard-edged 
effect, used to light 
characters or elements on 
the stage. Coloured filters 
can be used with this 
lamp.

Coloured Gels

A color gel or color filter, or a lighting gel or simply 
gel, is a   transparent colored material that is used 
to colour light and for colour correction
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Coloured gels can be added to the front of some 
lanterns so that they throw coloured light onto 
the stage. 

Gobos

Some lanterns can also be fitted with what is 
known as a gobo. This is a sheet inserted on a 
frame at the front of the light with a design cut 
into it. It filters the light, creating a picture effect 
on the stage. For example, a gobo could be used 
to create a dappled lighting effect to look like 
the leaves of a forest, or could be cut to create 
strips of light onstage which look like the bars of 
a prison.
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Examples of Gobos
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Lighting Symbols

http://www.teaching-drama.co.uk


56Teaching Drama · Spring term 2 · 2017/18www.teaching-drama.co.uk

Scheme of work|GCSE

39

A basic design

Using the piece of script that you have been 
given plan and plot the lighting design and cues 
for the scene. You need to be able to justify your 
choices.
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Resource 15: Costume images

1

2
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