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Introduction
Teacher-in-Role (TiR) is a drama device that we either love or approach with 
trepidation. The fact is that it can be an amazingly powerful tool for the drama 
teacher to build students’ confidence, extend their creativity and strengthen 
teacher-student bonds, with the added bonus of being such great fun all round!

With suggestions for TiR activities, this scheme of six sessions covers the 
method as support for students, as leading new material, as part of devising and 
within a script, and as a catalyst in challenging dramatic settings.

TiR puts the drama teacher among the students, as a member of a team, 
but also as one who brings a fresh, experienced input to spark student ideas, 
responses and inventiveness. The teacher may sometimes have to let go of 
his/her status.

TiR is useful for all exam board devising and text preparation and for the 
transition from KS3 into KS4, and the scheme culminates in a suggestion to go 
public in a TiR performance.

Learning objectives
By the end of this scheme learners will have:

 f Explored a number of different TiR techniques
 f Developed some of the techniques into performable material
 f Self and peer assessed and evaluated drama work created by TiR
 f Collaborated with others to make drama and convey meaning to an audience.

The sessions
Session 1: TiR as support
When a student needs encouragement to develop his/her role or to speak out or 
to add flesh to the bones of a character, this is a way in.

Session 2: TiR as lead
When students benefit from TiR as parent, teacher or stranger inputting and 
affecting the lives of their characters, this is the next step.

Session 3: TiR in devising
When students need to improvise and devise from stimuli or develop characters 
further, this session leads it forward.

Session 4: TiR in the script
When it’s time to work on texts, TiR can take a part or two either appropriate or 
not to his/her age and status.

Session 5: TiR as risk catalyst
When a group is ready to experiment with a more left-field/risky/challenging 
situation and the TIR has confidence in their controls, this is worth a try.

Session 6: TiR in public performance
When everyone feels confident in some created work with the TiR integral to it, 
then is the time to test it before an audience and convey some meaning.

Mantle of the expert
This is a method for extending 
imaginative situations with teacher 
or student in role as a guide/authority 
figure. It is useful to consider in 
preparing TiR. See:
http://www.mantleoftheexpert.com/

Gender
While encouraging experimentation with 
playing different roles, teachers will be 
aware of sensitivities surrounding how 
some students may choose to identify 
themselves in gender terms.

Stretching and challenging
A strength of TiR is that teachers can 
assist the less able and push the more 
able to contribute and participate to the 
full through interactions with an adult 
member of the group.

Vocabulary
Some of the following drama terms 
will be useful throughout TiR work: 
characterisation, role play, motivation, 
personality traits, subtext, subplot, 
backstory, proxemics, semiotics, 
blocking, stage directions, sightlines, 
costumes, props and stage furniture. 

Timings
The scheme has suggested session 
periods of two hours, but if less time is 
available, sessions can either be split to 
run on different days or the revamp and 
second assessments can be cut.

David Porter is former Head of 
Performing Arts at Kirkley High School, 
Lowestoft, teacher and one-time 
children’s theatre performer. Freelance 
writer, blogger, editor he is a senior 
assessor for A level Performance Studies, 
IGSCE Drama moderator and GCSE 
Drama examiner.

Teacher-in-Role as a drama device
David Porter
KS3/KS4

C
saládi archívum

Teacher-in-Role is more than just sitting 
among the students!  Mihály Bácskai, drama 
teacher with his students in 1988 (Szatmári 
Imre, (1938-2003))

http://www.teaching-drama.co.uk
http://www.mantleoftheexpert.com/
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Session 1: TiR as support
Learning objectives
By the end of the session students will have:

 f Explored situations in which a TiR participates to support development
 f Developed a piece of TiR into performable material
 f Self and peer assessed and evaluated drama work created by TiR
 f Collaborated with others to make drama and convey meaning to an audience.

Warm-up (5 mins)
 f In pairs, as friends, A is trying to tell B someone has a personal hygiene 
problem. Teacher circulates and joins in some to agree or deny the smell.

 f In pairs repeat, reversing roles. Teacher recirculates and takes the opposite view.

Share and show one selected pair.

Discussion, new learning (15 mins)
Teacher leads discussion on how well received his/her input was during the 
warm-up. Or not. Teacher explains that often a drama teacher may just set up a 
situation leaving it to students to experiment. There are other times when he/she 
can actively participate to encourage, build confidence, to develop characters, to 
bring fresh input and to add a new fun dimension becoming a Teacher-in-Role.

Teacher asks a pair to recreate what they did with his/her contribution.
Teacher demonstrates mantle of the expert if the class is not familiar with it, by 

placing him/herself in chair as a) the head teacher, b) a neighbour and c) a doctor. 
All have knowledge about someone and something and use it to direct/influence 
people and situations.

Teacher demonstrates hot seating if the class is not familiar with it, by asking 
questions of a partially set up student character exploring what happened in a 
row at home over breakfast and what happened yesterday and what may happen 
today. Encourage other students to join in asking questions. The character in the 
chair should end up more rounded.

The task (30 mins)
In groups of 4/5, students are asked to create and develop a scene in which the 
teacher in role as a friend will make a short appearance to help one character 
who is in trouble for one or more of the following: lying, stealing, cheating, 
accusing, denying, damaging, hurting another or covering up a mistake.

The setting is at a place of work and all are adults.
Time is needed to allow the teacher to appear briefly in each group.
Students need to agree what happens before the friend enters, what is the 

outcome of the appearance and what happens afterwards.

First sharing (20 mins)
Invite selected groups to present work in progress.

First assessment (10 mins)
Peer assessment with a student and/or TiR asked to justify roles played.

Making changes (10 mins)
Each group adjusts their scene in the light of the peer review.

Second sharing (10 mins)
A selected group shares the revamped scene.

Second assessment (10 mins)
Peer assessment with teacher (as TiR or not) commenting.

Plenary and reflection (10 mins)
A round-up of learning this session, particularly on how effective the TiR was in 
the shared work. What would have happened if the friend hadn’t been created? 
What if a student had played the part? What did students watching the shared 
work feel about it? Was TiR helpful?

Forward planning
For the next session, make a list of the advantages and disadvantages of TiR from 
the first session and how it could be used in a drama setting where the adult was 
the central character.

Resource
Drama Resource: Teacher in Role, 
David Farmer’s concise summary of 
the techniques for primary teaching 
is a great introduction for all teachers: 
https://dramaresource.com/teacher-in-
role/

The Teacher
TiR is not an abnegation of authority 
and control. Teachers will decide how 
much normal teacher authority they 
will relinquish and for how long. A 
prearranged signal like a handclap or 
moving to a particular spot indicates TiR 
has stopped.

Hot seating
Hot seating is putting a student (or 
teacher) in a chair in role and asking 
unprepared questions to encourage the 
backstory to evolve and to flesh out the 
character as well as helping shape future 
plot for that role.

http://www.teaching-drama.co.uk
https://dramaresource.com/teacher-in-role/
https://dramaresource.com/teacher-in-role/
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Session 2: TiR as lead
Learning objectives
By the end of the session students will have:

 f Explored situations in which a TiR participates to lead development
 f Developed a piece of TiR into performable material
 f Self and peer assessed and evaluated drama work created by TiR
 f Collaborated with others to make drama and convey meaning to an audience.

Warm-up (5 mins)
In pairs, A is a teenager, B his/her parent/guardian. They are discussing recent 
teenage attitudes. TiR may float in and out to be the other parent and have a go at 
the teenager. Share a selected pair.

Discussion, new learning (15 mins)
Teacher leads discussion about the importance of tension and conflict in making 
interesting drama and that some of the best often comes from intergenerational 
misunderstandings. Each generation often fails to understand the one that 
follows. Why might that be?

Sometimes grandparents get on better with teenagers than their parents. Why?
Teacher reminds students they’ve learned that characters in drama need 

to know how and why they would react to a given circumstance. If they are 
multiroling, this equally applies.

Teacher invites three students across ability range in turn to be their teenager 
at home, at teatime. Topics include washing up, helping in the house, tidying, the 
state of their bedroom, homework, school, friends, social life, a tattoo, noise or 
their selfishness.

At the end of each improv the teenager is either ordered out, grounded, 
apologises or is told he/she is a massive disappointment.

Teacher asks how the students felt with him/her as their parent? Did it help? 
What did the rest of the class think?

The task (30 mins)
In groups of 4/5, students are asked to create and develop a scene which begins 
with TiR as the parent coming into teenager’s bedroom to see him/her hiding a 
suitcase under the bed.

TiR demands to know what’s in the case; teenager refuses to answer.
How does the scene develop and what roles do the rest of the group play?
Are they other adults? Siblings? Neighbours? Friends? Bad influences? 

Narrator(s)?
Possible contents of the case might include a present, drugs, a baby, an animal, 

cash, stolen goods, a treasured memory, childhood toy.
TiR does need to appear again once the scene is underway because he/she has 

set the tone and direction of the scene with a strong steer.

First sharing (20 mins)
Invite selected groups to present work in progress.

First assessment (10 mins)
Peer assessment with a student and/or TiR asked to justify roles played.

Making changes (10 mins)
Each group adjusts their scene in the light of the peer review.

Second sharing (10 mins)
A selected group shares the revamped scene.

Second assessment (10 mins)
Peer assessment with teacher (as TiR or not) commenting.

Plenary and reflection (10 mins)
A round-up of learning this session, particularly on how effective the TIR was 
in the shared work. Did the steer that the TiR gave at the beginning decide the 
flavour of the scene? Was it helpful? How different would it have been with no TiR 
at all or with them entering at a different point?

Forward planning
For next session, gather some memories, images, possible artifacts of a special 
occasion such as a wedding, big birthday, Christmas, religious festival.

Resource
Drama Toolkit, TiR description, suitable 
for all ages: http://www.dramatoolkit.
co.uk/drama-strategies/teacher-in-role

The Teacher
The lead may come from the TiR in 
providing new information or twisting 
the students’ existing plot in a new 
direction. It is never a substitute for 
student devised material, but adds to 
and/or progresses it. The teacher may 
need to multirole within the same 
setting.

Multiroling
Students are encouraged to play more 
than one part to strengthen their 
characterisation skills. There may be 
a contrast between roles; there may 
be the use of other techniques such 
as freeze framing, narrators in and out 
of role and flashbacks to facilitate the 
changes.

http://www.teaching-drama.co.uk
http://www.dramatoolkit.co.uk/drama-strategies/teacher-in-role
http://www.dramatoolkit.co.uk/drama-strategies/teacher-in-role
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Session 3: TiR in devising
Learning objectives
By the end of the session students will have:

 f Explored situations in which a TiR participates to lead devising
 f Developed a piece of TiR into performable material
 f Self and peer assessed and evaluated drama work created by TiR
 f Collaborated with others to make drama and convey meaning to an audience.

Warm-up (5 mins)
Divide class into large groups of about 7 and arrange a still image of a happy 
group at a wedding, christening, religious festivity, birthday or Christmas or 
similar. TiR is the photographer who will take the picture, which must convey a 
thousand words about the people in it.

Repeat with a ‘just one more’ photo before which TiR interacts with one person 
in group, making them into a bit of a character, e.g. ‘A bit chilly in that are you? 
Weren’t you in the pub last night? I can do an extra copy if you want.’

Discussion, new learning (15 mins)
Teacher reminds students that the purpose of TiR is to advance the story, help 
characters develop and bring in fresh dimensions not normally available in 
devising.

Teacher leads a discussion on big social occasions involving lots of family 
members and friends - the importance of the group photo and how hostilities are 
often suspended briefly while the cameras click.

The task (30 mins)
In groups of about 7, ask students to create and develop a scene at a big family 
occasion with a few moments of build up before the TiR arrives to take the photo. 
He/she is a bit weird and/or sinister, but is the best they’ve got for the job.

After the photo, before everyone disperses, TiR asks each group to do them a 
favour, which one student in each must agree to and try to do. The others don’t 
agree.

TiR asks:
 f Group A for a little sealed box to be guarded until it is asked for next week, and 
it should not be opened, but they promise it is harmless.

 f Group B for an antique ring to be bought from them for £100; it has special 
powers which bring good luck to the wearer.

 f Group C for an envelope containing documents to be looked after, unopened, 
until a Mrs Crombie calls for them later when she is released from prison.

TiR leaves them to it having asked for and gained support from at least one of 
each group. He/she probably should not return unless absolutely necessary, and 
then as somebody else.

First sharing (20 mins)
Invite selected groups to present work in progress.

First assessment (10 mins)
Peer assessment with a student and/or TiR asked to justify roles played.

Making changes (10 mins)
Each group adjusts their scene in the light of the peer review.

Second sharing (10 mins)
A selected group shares the revamped scene.

Second assessment (10 mins)
Peer assessment with teacher (as TiR or not) commenting.

Plenary and reflection (10 mins)
A round-up of learning this session, particularly on how effective the TiR was in 
the shared work. Did it help the devising when all that was given originally was 
situation and a few characters? Was the return of the TiR wanted/unwanted?

Forward planning
For next session, research a play or film from the National Theatre, a script on 
YouTube or elsewhere, or a film in which adults act with children or teenagers.

Resource
Dramatic Approaches to Teaching, by Dr 
Rosalind M Flynn, Catholic University 
of America, useful discussion, aimed at 
older students:
http://dramaticapproachestoteaching.
com/post/37087617438/the-teacher-
in-role-drama-strategy-start-with

The Teacher
TiR may wish to return to a scene, either 
to ensure what he/she set up has been 
carried out, or to deal with the situation 
which has gone in a different direction. 
It’s equally valid to set up a situation but 
let students lead it with the TiR part of 
a group.

Still images
The device of starting a scene with a 
still image is always useful and making 
it like the taking of a photo or selfie is 
a good launch for a scene which can at 
once break out into all sorts of hostile, 
uncomfortable directions.

http://www.teaching-drama.co.uk
http://dramaticapproachestoteaching.com/post/37087617438/the-teacher-in-role-drama-strategy-start-with
http://dramaticapproachestoteaching.com/post/37087617438/the-teacher-in-role-drama-strategy-start-with
http://dramaticapproachestoteaching.com/post/37087617438/the-teacher-in-role-drama-strategy-start-with
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Session 4: TiR in the script
Learning objectives
By the end of the session students will have:

 f Explored situations in which a TiR participates in a text
 f Developed a piece of text including TiR into performable material
 f Self and peer assessed and evaluated drama work created by TiR
 f Collaborated with others to make drama and convey meaning to an audience.

Warm-up (5 mins)
In pairs, a situation where A is being awkward and B is trying to do his/her 
job, such as in a restaurant, sweeping near a park bench, delivering a parcel or 
supermarket checkout. TiR may float in and out of a couple of pairs. Share and 
show one pair.

Discussion, new learning (15 mins)
Teacher leads discussion on plays, films and scripts where adults of all ages act 
with pre-adults of all ages, ranging from babies to 18-year-olds.

Ask for examples from students.
Suggestion A: Romeo and Juliet, Act 2, scene 5, where the Nurse is an adult 

getting on in years and Juliet is still a young teenager. Read it through to 
demonstrate the merits of TiR playing the Nurse, then playing Juliet. Comic 
outcome?

Suggestion B: Missing Dan Nolan by Mark Wheeller (2003) where teenagers 
playing teenagers mix with adults playing the parents. Multiroling is encouraged.

The Task (30 mins)
Using a text of your choice or Missing Dan Nolan, in groups of 4/5, experiment with 
TiR playing a part in a script where there is no devising/improvisation, where the 
role of the adults is clearly designated and where the plot is outside the group’s 
determination.

First sharing (20 mins)
Invite selected groups to present work in progress.

First assessment (10 mins)
Peer assessment with a student and/or TIR asked to justify roles played.

Making changes (10 mins)
Each group adjusts their scene in the light of the peer review.

Second sharing (10 mins)
A selected group shares the revamped scene.

Second assessment (10 mins)
Peer assessment with teacher (as TIR or not) commenting.

Plenary and reflection (10 mins)
A round-up of learning this session, particularly on how effective the TIR was in 
the shared work. What was it like with an adult playing such in a script? How 
does it compare with TiR in devised material?

Forward planning
For next session, plan how far TiR could go before it becomes all of the following:
a) Unsustainable, b) Uncomfortable, c) Dangerous, and d) Nonsensical.

Resource
The Guardian, Top ten teen movies, 
which serve to illustrate how natural it is 
for adults and youngsters to act together 
when different generations are needed:
https://www.theguardian.com/film/
filmblog/2013/nov/01/top-10-teen-
movies

The Teacher
In a play text with mixed ages (as many, 
many are), the relationship between 
generations will be spelled out, but they 
still offer useful exercises for students 
to apply TiR in the drama studio to 
benefit their performing skills.

Props, costumes, furniture
More often in text work than devised, 
the use of aids to character such as hats, 
bags, sticks, glasses, wigs, props and 
stage furniture help the development of 
characters of both students and TiR.

http://nfs.sparknotes.com/romeojuliet/
page_124.html

http://www.newwheellerplays.co.uk/
Wheellerplays/Plays/Pages/Missing_
Dan_Nolan.html

http://www.teaching-drama.co.uk
https://www.theguardian.com/film/filmblog/2013/nov/01/top-10-teen-movies
https://www.theguardian.com/film/filmblog/2013/nov/01/top-10-teen-movies
https://www.theguardian.com/film/filmblog/2013/nov/01/top-10-teen-movies
http://nfs.sparknotes.com/romeojuliet/page_124.html
http://nfs.sparknotes.com/romeojuliet/page_124.html
http://www.newwheellerplays.co.uk/Wheellerplays/Plays/Pages/Missing_Dan_Nolan.html
http://www.newwheellerplays.co.uk/Wheellerplays/Plays/Pages/Missing_Dan_Nolan.html
http://www.newwheellerplays.co.uk/Wheellerplays/Plays/Pages/Missing_Dan_Nolan.html
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Session 5: TiR as risk catalyst
Learning objectives
By the end of the session students will have:

 f Developed a piece of drama devised entirely around TiR
 f Self and peer assessed and evaluated drama work created by TiR
 f Collaborated with others to make drama and convey meaning to an audience.

Warm-up (5 mins)
Students sit in straight rows and columns, numbered off and asked to sit and 
wait. TiR as an authoritarian figure walks along lines, exerting high status over 
them, but without defining extent of his/her power. Any comedy should give way 
to an edge of menace.

Discussion, new learning (15 mins)
Teacher explains that this session may not lead to a sharing of ideas; that each 
student is alone and working in a framework the TiR will set up.

Teacher explains that it carries some risk as the teacher is giving up their usual 
status to play as TiR throughout with occasional pauses for control and taking 
stock of what’s been said and done.

Teacher explains that all students are aged 18-25, and they are escapees from 
someone or somewhere; society has assigned them to this new hostel where they 
will be helped to deal with their pasts and face their futures.

The Task (90 mins)
Guidance on how to play this through is given in the Resources at the end of this 
scheme. Teachers will create their own variations if the concept is too 
uncomfortable for some students. The point is that the TiR is fundamental 
thoughout.

Plenary and reflection (10 mins)
How effective was the TIR in this idea of almost continuous participation? What 
has been learned of TiR in this session compared with previous sessions? What is 
the lesson about totalitarianism and dictators?

Forward planning
For next session, write an outline of what you would like to use TiR for in a piece 
that is to be performed in public.

Resource
The Drama Teacher, Take a Risk; 
discussion of the importance or risks 
taking in drama:
http://www.thedramateacher.com/take-
a-risk/

The Teacher
This session will not be for all teachers, 
but if there is a strong, working trust 
with students an experiment on these 
lines is worth trying, even if it’s just as 
an end of term bit of creative fun.

Drama for its own sake
While sections of this idea can be re-run 
and polished, it may be that it has no 
value as a performance, but only as 
development of relationships, ideas and 
characterisation.

Selected moments could be videoed 
by TiR, either in reality or in their 
imagination, filming for their own 
sinister purposes or as an outsider 
documentary film maker.

http://www.teaching-drama.co.uk
http://www.thedramateacher.com/take-a-risk/
http://www.thedramateacher.com/take-a-risk/
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Session 6: TiR in public performance
Learning objectives
By the end of the session students will have:

 f Developed a piece of TiR into performable material
 f Collaborated with others to make drama
 f Conveyed meaning to an actual audience.

Warm-up (5 mins)
In small groups, double-speed discussions about previous TiR sessions, 
remembered fondly or otherwise. Conclude by consensus that a particular one 
will be polished.

Discussion, new learning (15 mins)
Teacher explains that to conclude the series on TiR, the best of the sessions will 
be revisited, polished and presented to a small audience.

It may need narration to explain the process to an audience, but the finished 
presentation is more important. Teacher asks if all agree.

The Task (60 mins)
Groups polish and adapt their chosen scenes and rehearse with the TiR when they 
can, but have to accept there is only one TiR in the room.

A performance
In or out of session time, each group presents their TiR-driven pieces to the 
audience.

Plenary and reflection (30 mins)
Students are invited to comment on and assess their perceptions of their own 
contributions, those of peers and of the TiR and the merits or not of sharing to an 
audience. The TiR does likewise.

What are the lessons from TiR for drama learning generally?

The Teacher
Provided everyone including the teacher 
is happy to share a TiR devised piece 
beyond the drama students, a small 
public presentation may be effective in 
performance confidence building and as 
a recruiting tool for younger students.

Drama techniques
The full range of techniques from 
still images, thought tunnels, thought 
tracking, soundscapes, mime, gesture, 
movement and music, narration, direct 
address, cross cutting, marking the 
moments and forum theatre may be 
deployed.

http://www.teaching-drama.co.uk
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RESOURCES

New Hope Hostel, Part 1 
Stages of the process

Note: this is not exclusively an original idea, but a variation of a number of stimulation and psychological 
drama games played for decades by a variety of teachers and drama companies.
1. The students are told they are all are aged 18-25, escapees from someone or somewhere and 

that society has assigned them to this new hostel where they will be helped to deal with their 
pasts and face their futures.

2. Some are hot seated to allow backstories to take shape, which everyone needs to know as they 
devise. Why are they here? How did they get here? What did they do? What secrets do they 
hold? What do they want now?

3. They are lined up outside the studio and told they are carrying their pathetic possessions, and 
once they go into the hostel they find their room, unpack and await instructions.

4. The rooms are squares on the drama space floor, with a metal bed screwed to the floor, a tiny 
cupboard screwed to the wall and thin wardrobe also screwed against the wall. Nothing else. 
No windows.

5. TIR announcement, perhaps through loudhailer: ‘Good afternoon, I am Mr/Mrs Smith, the Warden. 
Welcome to New Hope Hostel. I am your friend, in fact I am your only friend and you must know that 
you can trust me absolutely. Do not trust anybody else. Rules 1-25 are written inside your wardrobe 
doors. It’s not worth breaking them, trust me. Food will be coming soon. Unpack your things but bring 
valuables to me in my office. Remember you can trust me. No alcohol, no sex, no drugs, no more than 
one in a room at any time. The outer doors are locked for your safety. There will be training and classes 
next week, but you need to adjust for a few days. Await my instructions….’

6. Some are encouraged to offer their valuables. Smith takes them in a friendly way and locks 
them in the safe in the office. All can see the office. Smith eats, watches TV and relaxes.

7. When any inmate comes to ask for food (‘it’s coming’), valuables back (‘no receipt, no 
valuables’) or wants to leave (‘not allowed this week’) or to speak to the manager (‘I am the 
manager’). Smith has records of their previous lives which are sometimes read out and/or 
used against them. When anyone complains they are referred to Rule 26, despite there being 
only 25 rules on the doors.

8. It can play for some time. Eventually food will be delivered in the kitchen area, but not until 
next day. ‘Lights out’ at 9 pm is mandatory, but it is never dark. It should progressively get 
uncomfortable.

9. Periodically TiR stops action by an agreed signal or place to stand.
Stock taking, control and focus points (which could be rehearsed and used if this piece is to 

be shown or recorded).
a) TiR appoints a right-hand person, an enforcer, who is given a paralysis injector to keep 

control.
b) Right hand person is allowed to help a few ‘trusties’ with special favours unless TiR takes 

against them.
c) Individual inmates are prompted to steal food/money or drink illegal alcohol or stir 

dissent and gather like-minded rebels against the regime.
d) Arm-bands help to define the trusties.
e) Some bedrooms are taken for a holding area for miscreants.
f) Treatment and training never starts.
g) Food is always in short supply.
h) Amputation is a sanction which may have to be used.
i) TiR becomes increasingly unbalanced.

10. It may be that a rebellion occurs, a controlled refusal to co-operate. The trusties may be 
replaced or may lead the rebellion. Smith may be incarcerated. Food may be given out as 
appeasement or be stolen by inmates.

http://www.teaching-drama.co.uk
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New Hope Hostel, Part 2 

Stages of the process
1. Students reminded of the TiR rules and the need to stop when teacher is back as him/herself.
2. Back story is given: it’s 6 months later and Smith is in prison. TiR is now Charlie/Carly, the 

simple caretaker. The place is run as a co-operative, most have jobs outside and return at 
night. It’s a totally liberal regime now.

3. Charlie/Carly is easily led astray, working with less involved students to make mistakes, cause 
damage, make fools out of others, to get drunk, to be a pain to everyone.

4. A small number of malcontents are encouraged to sabotage the lifestyle. What is the 
outcome? Is the caretaker hurt?

5. It is possible to project this or another session well into the future where New Hope has 
become a museum and there is a reunion of the original inmates, now all adults.

6. TiR appears as a mysterious, ambiguous stranger who tries to make friends. Could be Smith. 
Or not.

http://www.teaching-drama.co.uk

