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Introduction
It’s said that young people have lost the art of rebellion that so inspired previous 
generations. It may have changed in style, but rebellion is still around as part of 
growing up or growing old, and in drama terms is a ready source of fascinating 
material and stories.

While also suitable for KS4, this scheme offers ways into the new A level 
specifications of the exam boards and serves as a useful introduction to exploring 
themes, devising, directing and analysing performance, considering some set 
texts, understanding contexts, reinforcing teamwork and building confidence.

Scheme in summary
The scheme has six suggested 90-minute sessions using an accelerated 
progression of revolt from doubts up to revolution, followed by ideas for further 
development of the general theme.

It is not directly linked to the new AS/A level specifications, but there are ways 
in which set texts and some practitioners can be studied through this theme, and 
there is an appendix of suitable set texts.

Several set-ups are designed to stir students into voicing dissent to further aid 
the devising and understanding processes.

 f Session 1: Doubts
 f Session 2: Non-conformity
 f Session 3: Dissent
 f Session 4: Riot
 f Session 5: Rebellion
 f Session 6: Revolution.

Learning objectives
By the end of this scheme learners will have:

 f Explored themes through devised drama
 f Undertaken contributory roles as performers, directors, designers
 f Worked collaboratively to develop ideas to performance.

Session 1: Doubts
Learning objectives
By the end of the session students will have:

 f Explored doubts about authority through drama techniques
 f Worked collaboratively to create drama
 f Considered the roles of performer, designer and director.

Warm-up (15 mins)
a. In pairs. One is a small child asking the other as an adult if Father Christmas 

is real, if there is a Tooth Fairy or if ‘wishes really do come true’.
b. Repeat with the child beginning to have doubts when the adult is asked where 

babies come from.
c. In pairs, threes and/or small groups. A series of quick-fire improvisations 

around the authority held by the head of a family. Try it with young children, 
then teenagers then partners. Do not artificially generate opposition, see if 
any arises.

Discussion (10 mins)
At what point does a child first question the absolute infallibility of an adult they 
trust? Is it earth-shattering? Any examples of times you have doubted the word of 
a parent or teacher? Why? How do you cope with that?

Would it happen with a doctor? Do we trust without doubt what a doctor tells us?

New AS and A levels
1. AQA - http://www.aqa.org.uk/

subjects/drama/a-level/drama-and-
theatre-7262

2. Edexcel – https://qualifications.
pearson.com/en/qualifications/
edexcel-a-levels/drama-and-
theatre-2016.html

3. OCR - http://www.ocr.org.uk/
qualifications/as-a-level-gce-drama-
and-theatre-h059-h459-from-2016/

4. WJEC - http://www.wjec.co.uk/
qualifications/
drama/r-drama-gce-asa-from-2016/
wjec-gce-drama-and-theatre-spec-
from-2016-eng.pdf?language_id=1

Resources
 f Teen rebellion films:
 f http://www.indiewire.

com/2013/03/15-classic-teen-
rebellion-movies-100828/

 f Time Out’s 50 Best Youth and 
Rebellion movies: https://www.
timeout.com/newyork/film/movies-
about-youth-rebellion-the-50-best-
youth-gone-wild-films

Useful vocabulary
Doubt, uncertainty about something, 
someone or authority, lack of conviction 
or belief, unsettled, unresolved, fear, 
suspicious, questioning, mistrust, 
qualm, indecision, challenge, dubious, 
disinclined to suspend disbelief.
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Development (30 mins)
In small groups either devise a scene where a young person questions a rule or 
statement from an older person or a scene where an older person has doubts 
about what a younger person in authority is claiming.

Develop it so that the doubt grows into a stubborn, awkward refusal to do it or 
think it, but in a rather subdued, hurt way.

Sharing (20 mins)
All groups share or one only; ask them to improve what they’ve done. Ask the 
director to explain the intentions of the piece and how they worked. Ask the 
designer to explain what lights, sound, effects, costumes, staging, props would 
have been ideal and why.

Plenary (15 mins)
This has been an introduction. We are considering rebellion in terms of an 
ascending scale – from doubt to full scale revolution. What did you learn about 
doubting authority? Is that a possible beginning of later rebellion?

Which sections of any particular texts you have studied could be explored further to 
consider self-doubts through the characters, the plot, design, direction and any particular 
practitioner approaches you have studied?

Next steps
Research non-conformity in religion through the ages, with focus on sixteenth 
and seventeenth centuries in Britain, if too big a topic.

Session 2: Non-conformity
Learning objectives
By the end of the session students will have:

 f Explored non-conformity through drama techniques
 f Worked collaboratively to create drama
 f Considered the roles of performer, designer and director.

Warm-up (15 mins)
a. In pairs. A is a teenager with hairstyle, tattoo, piercing or school uniform that 

doesn’t conform to rules/normality/acceptability. B is horrified.
b. Repeat with both teenagers now looking the same, in conformity.
c. In pairs, threes and/or small groups, quick-fire improvisations around the idea 

that however we dress, disguise ourselves, or whatever we do, we do conform 
to something or someone even as we make a point.

Discussion (10 mins)
Conformity means compliance, acquiescence, agreement and acceptance 
of codes, rules, laws, behaviour and standards of society, organisations, 
communities, countries and key people. Non-conformity is the direct opposite.

As we just saw, often teenagers rush home to get school uniforms off only to 
put on the same casual clothes that make them conform. They go out all looking 
very similar. Adults often wear work uniforms of conformity.

Non-conformity doesn’t lead to violent or radical revolution, though it may 
do. Non-conformists in the Christian tradition did not follow Roman Catholic 
orthodox views, but were more puritan, austere in their beliefs and decoration of 
places of worship.

Non-conformists are often thought of as eccentric, a bit whacky. Others may 
have profound beliefs and refuse to conform in a peaceful manner while still 
making a protest, such as Gandhi and Martin Luther King.

A non-conformist at school may be the youngster who wears the wrong 
uniform, gets the first tattoo, refuses to obey rules that are trivial and in his/her 
view unnecessary or wrong. He/she may be bullied.

The point about rebellion is that it sometimes stems from bloody-mindedness, 
but more often from a deep sense of injustice.

Development (30 mins)
In medium-large groups devise a scene where at least some of the group are 
elderly and in which the authority of one (or two) is subtly, quietly undermined by 
non-conformity, not outright rebellion. It may border on the quietly rude. Bring the 
scene to a climax that is not explosive but incorporates some change in attitude 
along with a lot of hurt feelings, simmering resentment and controlled anger.

On the spot challenge
Ask one student to perform a 
spontaneous 2-minute monologue as 
a junior school pupil wondering if it’s 
safe to disobey an order from a teacher 
because he/she doesn’t agree with it.

A point about rebels
There is always a perceived injustice the 
rebel fights against. He/she may become 
self-righteous about it, as some think 
Joan of Arc was.

Performance
Warn students they must share a 
piece of group work and then choose 
a different piece, so that some may be 
moved to protest.

Collaboration
Continue groups with one director and 
one designer among them, and rotate it 
on a fair and accepted system.

Useful vocabulary
Not to comply, agree, accept, obey, 
follow, accept, promote, swallow, 
harmonise with, toe the line, follow the 
pack and go along with. A maverick, 
heretic, individualist, protestor, 
iconoclast or eccentric.

Resources:
 f About Schmidt (2003), film about 

midlife/old age crisis: http://www.
imdb.com/title/tt0257360/

 f Quartet (2012), film about retired 
musicians in a home: http://www.
imdb.com/title/tt1441951/

 f 10 Great Movies About Old People:  
http://flavorwire.com/101856/10-
great-movies-about-old-people

On the spot challenge
Ask one student to perform a 
spontaneous 2-minute monologue as an 
old person trying to get the authorities 
to deal with noisy, unusual neighbours. 
He/she encounters hate crime, 
discrimination, resistance from human 
rights and equality laws. In the end he/
she refuses to toe those lines.
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Sharing (20 mins)
Designer and director explain their thinking before each group shares and are 
then questioned by the peer audience afterwards. Equally important is that the 
groups should have explored the theme of non-conformity through their 
characters.

Plenary (15 mins)
What did we learn about non-conformity? Is it the next step up from doubting 
authority or control? How did the application of drama techniques help explore 
the theme?

Which sections of any particular texts you have studied could be explored further 
to consider non-conformity through the characters, the plot, design, direction and any 
particular practitioner approaches you have studied?

Next steps
Research occasions when dissent has caused upheavals, where dissent has 
succeeded temporarily.

Session 3: Dissent
Learning objectives
By the end of the lesson students will have:

 f Explored dissent through drama techniques
 f Worked collaboratively to create drama
 f Considered the roles of performer, designer and director.

Warm-up (15 mins)
a. Solos. Beat a tambour and ask all to march in step; then ask one to be out 

of step.
b. In large groups create a scene where some officials (school, 

council,government, organisation) have imposed a new rule that is intolerable 
to you so you are protesting. How do you set it up? What is the outcome?

Discussion (10 mins)
In a democracy we enjoy the right to peaceful protest and to withdraw our labour 
(go on strike). It’s a topic always under discussion as people are affected by it in 
different ways.

However, it’s established that protest is legitimate. Discussion and reasoned 
argument are part of our system. When it goes too far, when it turns violent and 
destructive, then authorities are allowed to react, which at the higher end means 
water cannon, tear gas, restrictions on individuals and arrests.

Many Suffragettes of the early twentieth century went to prison for their beliefs 
in the right of women to have the vote. Yet they were vilified and loathed by many 
men (and some women) for their dissent from the laws of the land.

In some repressive regimes where there is no right to dissent, such as the 
former USSR, the phrase ‘refusenik’ came to describe traitors and those hostile to 
the whole regime.

In the world wars, there were frequently people who didn’t believe in fighting 
– conscientious objectors – and they were rarely admired. They were ‘conshies’ 
to be imprisoned. During the Vietnam War many young men tore up their ‘draft 
cards’ to protest at being forced to fight in a war they hadn’t chosen.

It’s often supposed that the 1960s were the heyday of protest – anti-war, anti-
establishment, anti-conformity, anti-military, anti-capitalist.

Development (30 mins)
In one whole-class group, imagine a sit-in of the school offices (or really do it, if 
it can be arranged!) or blocking the gates over some relevant issue – funding cuts, 
new travel arrangements, a teacher or student suspended for something they’ve 
done or said.

Any research on the 1960s will be useful to inform this one, though it needn’t 
be in that era. It can be contemporary or set in any country.

Sharing (20 mins)
Every group should share with designer and director and be asked to comment on 
other groups rather than their own.

A point about rebels
To many conformists, a rebel is a traitor 
to the cause, belief system he/she is 
rejecting. Winston Smith in Nineteen 
Eighty-Four was just such a traitor 
against Big Brother.

Resources
 f Protests in the 1960s: http://www.

lessonsite.com/ArchivePages/
HistoryOfTheWorld/Lesson31/
Protests60s.htm

 f Why the Sixties were a Golden Age: 
http://www.independent.co.uk/
voices/comment/the-beatles-
protests-with-purpose-and-
optimism-why-the-sixties-were-
nothing-short-of-a-golden-
age-8207697.html

Useful vocabulary
Dissent is to reject doctrines, beliefs, 
practices, rules; to voice a minority 
opinion and to be a protestor, objector, 
opposer and dissident.

Collaboration
Teacher sets up an obviously fixed draw 
in each group to select one director and 
one designer and the rest performers, 
in hope of generating vocal student 
protest.

Performance
Pretend that time has run out and one 
group must perform while they have 
barely started devising. Choose the 
group carefully. Justify yourself and 
enlist other groups to support you.

On the spot challenge
Ask one student to take role of an 
official defending the reduction in the 
chocolate ration for everyone, unless 
they are in ‘essential’ employment.

A point about rebels
Many rebels are prepared to die, to 
make the ultimate sacrifice, for their 
commitment to opposing the regime, 
whatever it is.
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Plenary (15 mins)
What have we learned about the theme of dissent and exploring it through 
devised drama? How timeless is the need to protest and express dissent? Do you 
think people should accept what is laid down for them in all circumstances? If 
not, why not? How should we effect change?

Which sections of any particular texts you have studied could be explored further 
to consider non-conformity through the characters, the plot, design, direction and any 
particular practitioner approaches you have studied?

Next steps
Research famous riots in any country where the outcome has succeeded or failed 
in changing things.

Session 4: Riot
Learning objectives
By the end of the lesson students will have:

 f Explored riot through drama techniques
 f Worked collaboratively to create drama
 f Considered the roles of performer, designer and director.

Warm-up (15 mins)
In large groups create a scene in which a teacher picks on the wrong individual 
and loses control of a traditional academic class set out with desks and chairs 
and a riot follows. At the moment of extreme violence (danger to students and 
equipment) go into slo-mo, mime and still images with narrators.

Discussion (10 mins)
Have they heard the expression ‘reading the Riot Act’ to someone? This stems 
from a 1715 English law which said that after a magistrate had read the Act to 
three or more people committing riot, they must disperse within the hour.

Riot, civil disorder and unrest have always been fears of authorities and they 
keep an arsenal of forces and weapons ready to deal with it. The question is 
always, how justified is riot? Many would argue that in a civilised society it’s never 
justified.

In days gone by it may have been the only way dissent could be registered. 
We tend to think now that discussion and arbitration will come up with some 
compromise, but people who feel they have no other way of making their voices 
heard may carry out riot in some form.

Can you think of any scenario in our country where you would riot? In another 
country?

Development (30 mins)
In the same large groups, devise three scenes:
a. Planning a riot, explaining the causes.
b. The riot itself done in slo-mo, mime and still image.
c. The aftermath.

Give characters depth: Where is it (prison, street, which country)? When is it (day, 
month, year)? How have they tried to be heard? How do the authorities quell the 
riot? Are the media aware or does it fizzle out? Has someone betrayed the rioters?

Sharing (20 mins)
Each group to share highlights in turn with longer time spent on the director and 
designer explaining and justifying the staging of the riot.

Plenary (15 mins)
Discuss what has been learned. What contribution did staging, direction and 
potential design make to the drama of the riot? What improvements could have 
been made?

Which sections of any particular texts you have studied could be explored further 
to consider non-conformity through the characters, the plot, design, direction and any 
particular practitioner approaches you have studied?

Next steps
Research one full scale rebellion against a government, dictator or authority, 
successful or not.

Resources:
 f Top Ten Rebels throughout History, 

including Spartacus, Wat Tyler, 
Stepan Razin, Garibaldi, Pancho Villa 
and William Wallace, http://listverse.
com/2011/05/17/top-10-rebels-
through-history/

 f 10 Famous Riots That Changed History 
http://www.oddee.com/item_99060.
aspx

Useful vocabulary
A riot is a disturbance made by 
a generally unruly mob, usually 
protesting about something if not 
rioting for criminal purposes. Can 
also be boisterous entertainment, a 
dazzling display, behaving without 
control, disorder, confusion, anarchy, 
lawlessness, street fighting, rampage, 
turmoil, tumult and strife.

Collaboration
Each group chooses its own director, 
designer and performers and teacher 
changes them once they start devising. 
Loudest protestors keep their own 
choices.

Performance
The director and designer will be chosen 
by you just as they are about to share, so 
they don’t know who will be called upon 
to defend/explain the group pieces.

On the spot challenge
In pairs, ask two students spontaneously 
to perform an interview between a rioter 
and his/her partner who disagreed.

A point about rebels
Rebels come from all walks of life. The 
normally meek, mild and conformist may 
suddenly snap given provocation, having 
reached the end of their patience they 
become outspoken, violent and refuse to 
obey any longer.
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Session 5: Rebellion
Learning objectives
By the end of the lesson students will have:

 f Explored rebellion through drama techniques
 f Worked collaboratively to create drama
 f Considered the roles of performer, designer and director.

Warm-up (15 mins)
In small groups, one is an official telling others that the legal alcohol age is now to 
be 25 and punishment for breaking the new law is 25 years in jail. How does that 
go down?

Discussion (10 mins)
Rebellion is when people reach the point where they will not obey, they fight 
back at whatever cost. They break laws for what they see as a greater good. Young 
children, teenagers and often adults rebel – it’s a natural human instinct to push 
at boundaries to improve our world.

Any experiences of rebellion that they are willing to share? Theirs or another’s?

Development (30 mins)
Whole class drama, with a larger grouping who are homeless, displaced, refugees, 
aliens who are poor, weak, ill, hungry, bewildered and desperate. The smaller 
group is well-fed, warmly-dressed, armed guards who are just doing a job.

Develop a scene where new arrivals are herded into a compound; only one 
speaks the same language as the guards. Meagre food rations are dished out, 
causing squabbling. Guards taunt them, perhaps harassing one; they search for 
money and valuables and impose oppressive rules.

The migrants rebel and take a guard hostage for food; a migrant is shot. The 
sympathy of the audience would go which way?

Sharing (20 mins)
Teacher highlights some key moments to share, and designer and director explain 
what they planned and if it was harder with whole class drama.

Plenary (15 mins)
This work would serve as a good introduction to Harold Pinter’s Mountain Language 
where one country has invaded another, terrorizes weak locals and forbids them 
from speaking their own tongue.

How did the whole class drama work? Were the director and designer 
necessary? What would you have done better for a performance?

Which sections of any particular texts you have studied could be explored further 
to consider non-conformity through the characters, the plot, design, direction and any 
particular practitioner approaches you have studied?

Next steps
Research revolution in one country, where there was an overturning of the 
government/regime either through a civil war or otherwise.

Resources:
 f Rebel with a cause: Rebellion in 

Adolescence: https://www.
psychologytoday.com/blog/
surviving-your-childs-
adolescence/200912/rebel-cause-
rebellion-in-adolescence

 f The barricade scene from Les 
Misérables movie (different music 
track): https://www.youtube.com/
watch?v=Sk8WCKmVLN8

Useful vocabulary
Organised opposition or resistance, to 
show repugnance, rejection, refractory, 
difficult, mutiny, defy, revolutionary, 
insurgent, outlaw.

Collaboration
Whole class chooses a director and 
designer who have not so far done the 
jobs.

Performance
Teacher takes over the director and 
designer roles for each group by 
slamming each group for some small 
failure previously.

On the spot challenge
In a pair, one is a guard defending what 
they did in front of a tribunal putting 
themselves in the right; the second 
is a migrant struggling to convey the 
counter-argument.

A point about rebels
Rebellion against God is a sin greater 
than any other in the Bible and in many 
cultures. Rebellion can drive acts of 
terrorism and torture. As with all things, 
there are different viewpoints – one 
person’s terrorism is another’s fight for 
freedom.

http://www.teaching-drama.co.uk
https://www.psychologytoday.com/blog/surviving-your-childs-adolescence/200912/rebel-cause-rebellion-in-adolescence
https://www.psychologytoday.com/blog/surviving-your-childs-adolescence/200912/rebel-cause-rebellion-in-adolescence
https://www.psychologytoday.com/blog/surviving-your-childs-adolescence/200912/rebel-cause-rebellion-in-adolescence
https://www.psychologytoday.com/blog/surviving-your-childs-adolescence/200912/rebel-cause-rebellion-in-adolescence
https://www.psychologytoday.com/blog/surviving-your-childs-adolescence/200912/rebel-cause-rebellion-in-adolescence
https://www.youtube.com/watch?v=Sk8WCKmVLN8
https://www.youtube.com/watch?v=Sk8WCKmVLN8


6Teaching Drama · Summer term 1 · 2016/17www.teaching-drama.co.uk

Scheme of work|AS/A level
Session 6: Revolution
Learning objectives
By the end of the lesson students will have:

 f Explored revolution through drama techniques
 f Worked collaboratively to create drama
 f Considered the roles of performer, designer and director.

Warm-up (15 mins)
In small groups, a gang of bikers, teenagers, criminals or assassins, one is obvious 
leader. Another ruthlessly takes over with a revolution and changes everything.

Discussion (10 mins)
We talk about the industrial revolution, the technological revolution, the jobs 
revolution or the societal revolution. It also means the often bloody revolution 
that breaks away from or overturns one regime and replaces it with another – 
which may be just as bad. Can they give any examples?

What causes a revolution? Suffering, injustice, one small event or a series of 
things with a final straw?

Development (30 mins)
Take the warm-up scene and develop it in two large groups, each student sharing 
directorial and design decisions. Model your style on two elements:
a. Influence from a practitioner you have studied, such as Berkoff, Complicite, 

Forced Entertainment, Katie Mitchell, Stanislavski, Kneehigh, Frantic 
Assembly, Grotowski, Punchdrunk

b. Influence from Brecht and/or Artaud.

To expand character features make the one who leads the revolution regarded as 
a traitor in some people’s eyes, even after successfully taking over.

Sharing (25 mins)
Each group shares the entire piece, as time permits and justifying directorial and 
design decisions as they go along.

Plenary (10 mins)
What did we learn about revolution through drama? What would you have done 
differently? How difficult is it to self-direct and self-design?

Which sections of any particular texts you have studied could be explored further 
to consider non-conformity through the characters, the plot, design, direction and any 
particular practitioner approaches you have studied?

Resources
 f Top Ten Revolutions Felt Around the 

World, including Haiti, Iran, Cuba, 
China, Russia, England’s ‘Glorious’, 
France and the USA: http://listverse.
com/2010/10/04/top-10-
revolutions-felt-around-the-world/

 f The Ten Most Notable National 
Revolutions, including Chechnya, the 
Intifada, Kosovo, Bosnia and Egypt:  
http://www.toptenz.net/top-10-
most-notable-national-revolutions.
php

Useful vocabulary
Overthrow of a regime, often violently, 
far reaching change, drastic upheaval, 
successive events in a cycle, coup, 
coup d’état, putsch, mutiny, uprising, 
insurgent, change sides, metamorphosis.

Collaboration
Pre-warn a vocal pair of students to 
shout down every single method of 
selecting a director and designer for all 
groups, except their own.

Performance
Cut the director and designer role just 
ahead of sharing each group and justify 
it on grounds of incompetence in their 
previous choices!

On the spot challenge
Make a speech as the defeated leader 
in a revolution just before facing public 
execution.

A point about rebels
Given that a rebel is not a clear-cut 
character, look at the texts you are 
studying to find where the features 
of rebellion are evident and how they 
play out.

http://www.teaching-drama.co.uk
http://listverse.com/2010/10/04/top-10-revolutions-felt-around-the-world/
http://listverse.com/2010/10/04/top-10-revolutions-felt-around-the-world/
http://listverse.com/2010/10/04/top-10-revolutions-felt-around-the-world/
http://www.toptenz.net/top-10-most-notable-national-revolutions.php
http://www.toptenz.net/top-10-most-notable-national-revolutions.php
http://www.toptenz.net/top-10-most-notable-national-revolutions.php
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RESOURCES

Appendix 1: Further sessions
Perhaps further work could be done on some of the following:
1) Famous rebels and what happened to them. How long-lasting were their revolutions? What 

impact did they have at the time? Develop the characters. You may need to use known fact 
and add some fiction to make it work on stage.

2) Forgotten rebels – real or imaginary – in your locality. Same questions as above. Develop the 
characters.

3) Building a drama around a domestic rebellion/revolution in the home or community. How 
does it affect people? Does anyone rebel against it?

4) Exploring how technology is revolutionizing life, jobs, attitudes and inter-generational 
conflicts. Develop characters. What technology would be needed in your drama?

5) Famous riots/upheavals – such as the 1990 poll tax riots. Focus on some real people caught up 
in it, develop their characters. Use a mix of fact and fiction (faction) to make it work on stage.

6) Famous revolutions – English Civil War, US Civil War, fall of the Berlin Wall. Again, make them 
human beings on stage going through whatever is happening beyond their control.

7) The silent majority. Explore idea of the noisy crowd not really representing the majority view, 
but people are carried along with what they have to accept if they can’t dissent.

8) ‘Be the change that you want to see in the world’ (Gandhi). Develop a drama from some people 
quietly beavering away rebelling from the authority around them and quietly preparing a 
bloodless revolution of peace and harmony. Then it goes wrong.

http://www.teaching-drama.co.uk


8Teaching Drama · Summer term 1 · 2016/17www.teaching-drama.co.uk

Scheme of work|AS/A level
Appendix 2: Texts

A selection of texts from the set lists from the exam boards for AS/A level study, some as 
preparation for written questions on performance, directing, design; some for monologue/
duologue/group performance and some as wider themes.

Edexcel OCR AQA WJEC

Accidental Death of an 
Anarchist (Fo)
Colder Than Here (Wade)
Equus (Shaffer)
Machinal (Tucker)
That Face (Stenham)
Hedda Gabler (Ibsen)
The Maids (Genet)
The Tempest (Shakespeare)
Lysistrata (Aristophanes)
Woyzeck (Buckner)
Fences (Wilson)

Hamlet (Shakespeare)
Oh! What a Lovely War 
(Littlewood)
Live Like Pigs (Arden)
The House of Bernarda Alba 
(Lorca)
Caligula (Camus)
Othello (Shakespeare)
Cloud Nine (Churchill)
Stockholm (Lavery)
The Crucible (Miller)
Woza Albert! (Mtwa, Mbongeni, 
Simon)
The Visit (Durrenmatt)

Accidental Death of an 
Anarchist (Fo)
The Servant of Two Masters 
(Goldoni)
Hedda Gabler (Ibsen)
Caucasian Chalk Circle (Brecht)
Metamorphosis (Berkoff)
Cloud Nine (Churchill)
Our Country’s Good 
(Wertenbaker)
The Glass Menagerie (Williams)
Yerma (Lorca)
Jerusalem (Butterworth)

An Enemy of the People (Ibsen)
A View from the Bridge (Miller)
Ubu Roi (Jarry)
Sweeney Todd (Sondheim)
The Absence of War (Hare)
The Radicalisation of Bradley 
Manning (Price)
Mametz (Sheers)
Mother Courage (Brecht)
A Delicate Balance (Albee)
Vinegar Tom (Churchill)
Shirley Valentine (Russell)

http://www.teaching-drama.co.uk

