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Alicia Pope completed a degree in 
English and Theatre & Media Drama at 
the University of Glamorgan, followed 
by a PGCE at UWE in Bristol.  She is 
currently in her tenth year of teaching.  
Her particular interests include A level 
physical theatre and helping to improve 
the standards of Drama taught at KS3, 
especially by non-specialists.

Introduction
Fences by August Wilson is one of the six set texts for the new Edexcel A level 
syllabus; the set texts form the basis of the ‘Page to Stage’ element of the exam. The 
exam requires students to explore how they would realise key extracts from the 
play. The best way for students to understand how they would play the characters 
in their chosen set text is to have explored them practically and in depth. This 
scheme of work offers a range of different ideas for closely exploring the text to 
enable students to write in the specific, drama focussed way that is required.

Learning objectives
 f To explore extracts from a performance perspective
 f To use devised work, improvisation and practitioner knowledge to explore 
the text

 f To use the exam question to inform students’ notes on their exploration
 f To explore extracts from a design perspective.

Structure
This scheme of work is based around different scenes from the text. Each 
section looks closely at different scenes and how students can explore the scene 
through character work, improvisation, devising or practitioner work. This allows 
students to examine a range of scenes from a practical perspective, which will 
be invaluable for exam writing. This scheme is written with the assumption 
that students have read the text and undertaken some research into its social, 
historical and political context.

The AS exam
The Edexcel/Pearson AS exam is divided into two components. Component 1: 
Exploration and Performance is worth 60 per cent; Component 2: Theatre Makers 
in Practice is worth 40 per cent and is in the form of a one-and-a-half-hour 
written exam.

The exam is in two parts:
 f Section A: Live Theatre Evaluation worth 16 marks
 f Section B: Page to Stage. Two essay questions based on a set text examining 
how you would realise an extract from the text in performance. One question 
is based on performance and one is based on design skills. These questions are 
worth 16 marks each.

Lesson 1: Act 1, scene 1: Performance

Learning objectives
 f To explore Act 1, scene 1 from a performance perspective
 f To use devised work, improvisation and practitioner knowledge to explore 
the text

 f To use the exam question to inform your notes on your exploration.

Warm-up: Tableaux
Divide the group in half. Ask one half to make up the audience while the others 
perform. Ask the performers to find a space in the performance area. When you 

Text used: Fences by August 
Wilson published by Plume, 
ISBN: 9780452264014.

The question: As a performer, discuss how you might interpret and portray 
one of the key roles in the extract. You should use examples from the 
extract to support your ideas and your answer should make reference to the 
performance text as a whole.

Fences by August Wilson
Alicia Pope
AS – Edexcel section B
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count down they should create a frozen image of one of the characters in the play 
in a key moment. They must focus on their physicality and facial expressions 
in order for the audience to guess which character they are portraying. If the 
audience need clues an extension of this might be to ask each character to say a 
word to the audience to help. Swap with the audience and repeat.

The extract: From p. 1 – Bono: Troy, you ought to stop that lying! to p. 5 – Troy: It’s 
the truth! Like you riding on Goodyears.

Troy and Bono get paid on a Friday. It’s their ritual to have a drink after work 
while they talk. They have been friends for more than thirty years and are close. 
We learn from the opening of the text that Troy is the leader of the two men and 
that Bono admires Troy’s honesty, hardworking nature and strength.

Main activity 1: Watermelon
Up to Bono: I ain’t got no time for them kind of people.

The scene opens with Troy telling a story about a watermelon. Ask students to 
stage this opening section giving careful consideration to what they are telling the 
audience about these two men, their relationship and their status by their use of 
movement, gesture, facial expression, vocal skills and proxemics.

Perform: Ask the group to set themselves up in the round and perform around 
the circle one by one.

Discuss: Ask each pair to justify their choices for their performance. Discuss 
which work students found most effective and why.

Devise: A typical Friday night with Troy and Bono. Consider the topics of 
conversation that they might cover, how to show the passing of time, as well as 
the effect that the beer might have on the pair as the evening progresses.

Rehearse and perform.

Links to the rest of the play:
 f Troy and Bono’s friendship
 f Bono looks up to Troy here. How does that change?

Main activity 2: Driving the truck
From Troy: Now what he look like getting mad cause he see the man from the union 
talking to Mr Rand to Troy: Brownie can’t see that. He ain’t got that much sense.

In this section Troy becomes animated about his complaint that only white 
men are permitted to drive the garbage trucks.

Improvise: Improvise the conversation that takes place between Troy and Mr 
Rand. Consider the status of the characters, Troy’s valid argument, as well as the 
historical and political climate. Is Troy deferential to Mr Rand? How will you show 
this in your use of vocals, gesture, eye contact and proxemics?

Perform: As before, ask the group to perform around the circle one by one.
Discuss: Again ask each pair to justify their choices for their performance, this 

time commenting on the changes that have taken place from section one. Again, 
discuss which work students found most effective and why.

Practitioner exploration
Stanislavskian perspective: Use Stanislavski’s emotion memory theory to 
explore a time when you were angry about something but needed to be calm and 
respectful when tackling the issue with someone with higher status.

Artaudian perspective: Artaud was fascinated by the idea of ‘the double’ and 
wanted to explore this in his work. In groups of four explore this concept by 
playing Troy and Mr Rand with both their internal and external voices.

Rehearse and perform.

Links to the rest of the play:
 f Troy’s strength of character
 f Troy stands up for what he believes is right
 f What is the outcome of Troy’s complaint to Mr Rand?

Main activity 3: Alberta
In this part of the scene Bono questions Troy about Alberta. At first he is tentative 
but persistent. We suspect that Troy has been involved with Alberta in some way.

From Bono: How you figure he be making out with that gal be up at Taylors’ all the 
time … that Alberta gal?

Perform: As before, ask the group to perform around the circle one by one.
Discuss: Again ask each pair to justify their choices for their performance, 

again commenting on the changes that have taken place from the previous 
section. Discuss which work students found most effective and why.
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Devise: A split-stage monologue where both Bono and Troy reveal their 

thoughts about the Alberta situation to the audience. What does Bono believe 
is happening? How does he feel about Troy’s suspected indiscretion? How will 
you show this? What does Troy reveal about what is actually happening? How 
does he feel about this behaviour? How will you show this in your use of vocals, 
movement, gesture and facial expressions?

Rehearse and perform.

Links to the rest of the play:
 f What is the truth about Alberta?
 f What effect does this have in the rest of the play?

Lesson 2: Act 1, scene 4: Performance

Learning objectives
 f To explore Act 1, scene 4 from a performance perspective
 f To use devised work, improvisation and practitioner knowledge to explore 
the text

 f To use the exam question to inform your notes on your exploration.

The extract: From p. 50 – Troy: Sometimes I wish I hadn’t known my daddy to p. 55 
Troy: You hear that, Bono. That’s why I love her.

This extract begins with Troy recounting what life was like with his father 
and Lyons’ response to this. Troy tells the story of meeting with a girl when he 
should have been ploughing. When his father catches him, Troy at first thinks 
his father is chasing him away because he is not working but he realises that his 
father wants the girl for himself. This causes 14-year-old Troy to lose his fear of 
his father and he turns his father’s whip on him. When Troy wakes up from the 
beating his father has given him, he knows that it’s time to leave. Troy then tells 
how he tried to rob someone at knifepoint, was shot and ended up stabbing the 
man and going to prison where he met Bono.

Warm-up: Cliff-hanger
Choose two students to begin a scene. It is a good idea to set a scene or at least 
give them a starting line, e.g. Doctor and very embarrassed patient. Alternatively, 
you could use parts of the play as further exploration.

As the improvisation progresses, either you or a member of the class shouts 
‘Freeze!’ When this happens both actors freeze. A student then enters the circle 
and taps one of the actors on the shoulder, which is a sign that they should leave 
the improvisation. The new actor then begins a different scene which takes into 
account their partner’s frozen position. As soon as the scene begins both actors 
interact as before until someone else shouts ‘Freeze!’

Main activity 1: Whole group tableaux with narration
As a whole group, ask students to create the following tableaux. Ask one person 
to start and then others to join the image one by one. Not all students need to be 
in each image. As students join, they should narrate who they are and a line of 
dialogue explaining their role in the image and how their character is feeling.

Students’ images might include:
 f The family at dinner
 f Troy’s father and Mr Lubin
 f An image to illustrate the size of the family
 f Troy’s mother’s feelings towards his father
 f Troy and Joe Canewell’s daughter before and after they get caught by 
Troy’s father

 f Troy’s father whipping him
 f Troy’s father turning on the girl
 f Troy turning on his father
 f Troy’s father attacking Troy – this might be a sequence of images
 f Living under Brady Street bridge

The question: As a performer, discuss how you might interpret and portray 
one of the key roles in the extract. You should use examples from the 
extract to support your ideas and your answer should make reference to the 
performance text as a whole.
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 f The robbery
 f The shooting
 f Prison.

Discuss: What are the limitations of using tableaux here? What are the 
advantages?

Main activity 2: Troy’s daddy
In the opening of the extract Troy describes how kids meant nothing to his father 
and how his father always ate first.

From p. 50 Troy: Sometimes I wish I hadn’t known my daddy to p. 51 Troy: But 
without that responsibility he could have walked off and left us … made his own way.

Devise: In groups of five or six ask students to recreate the opening section of 
the extract showing a family meal in Troy’s family home. Ask students to use only 
nonverbal communication in their scene and focus on the creation of tension 
from when Troy’s father enters to when he leaves. Students should give careful 
consideration demonstrating the family relationships by their use of movement, 
gesture, facial expression, nonverbal sounds and proxemics.

Perform and discuss: Ask each group to justify their choices for their 
performance. Discuss which work students found most effective and why.

Main activity 3: Troy’s coming of age
Devise: In groups of three, recreate the confrontation when Troy’s father finds 
Troy and the girl, up to the moment before Troy’s father whips him. Ask students 
to consider a ‘less is more’ approach. Troy and the girl might just be laughing or 
quietly talking when Troy’s father arrives. Ask students to consider how they can 
change the mood of the scene without using lots of dialogue but with elements of 
nonverbal communication, physicality and proxemics.

Perform and discuss.

Main activity 4: Living under the bridge, the robbery/shooting and prison
In the last section of the extract Troy recounts what life was like when he arrived 
in Mobile and the event that led to his imprisonment.

Practitioner exploration - Brechtian perspective: Ask students to create a 
monologue from the point of view of characters living under the bridge, extending 
the story with their own interpretation of it. They should perform this using 
direct address. In addition, ask students to consider what their character’s gestus 
might be.

Rehearse and perform.
Discuss: What is the effect of direct address? How did students use gestus? 

Was it effective? How?

Links to the rest of the play:
When you explore the life that Troy has come from, does it give you a deeper 
understanding of his character and what motivates him?

Lesson 3: Act 2, scenes 2 and 3: Performance

Learning objectives
 f To explore Act 2, scenes 2 and 3 from a performance perspective
 f To use devised work, improvisation and practitioner knowledge to explore 
the text

 f To use the exam question to inform your notes on your exploration.

The extract: In the previous scene Troy confesses about his affair with Alberta 
and her pregnancy. Act 2, scene 2 is six months later and we learn that although 
Troy and Rose still live in the same house, they are living quite separate lives. 
Troy and Rose argue when Rose reveals that Troy has signed papers to have Gabe 
committed to hospital. Troy reasons that as he can’t read he didn’t know what he 
was signing. The phone rings and Rose tells Troy that Alberta has had a baby girl 
but that Alberta died during the birth. In scene 3 Troy returns to the house with 

The question: As a performer, discuss how you might interpret and portray 
one of the key roles in the extract. You should use examples from the 
extract to support your ideas and your answer should make reference to the 
performance text as a whole.
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the baby and Rose agrees to help him take care of her.

Warm-up: Synchronised interview
Ask for four volunteers. Three people sit on chairs next to each other. These three 
are going to act as one person, they must sit in exactly the same position and 
answer questions as ‘I’ not ‘We’, speaking one word each at a time.

The fourth person is the interviewer and sits slightly to one side. The three 
people are appearing on a chat show to advertise their new book. You could ask 
the audience to write book titles on slips of paper and pick one at random.

The interviewer introduces the show and the guest and begins to ask 
questions. The person nearest the interviewer always says the first word and then 
it continues down the line and then returns back to the first person. The rest of 
the class could also ask questions but the interviewer and guests must stay in 
role. At the end of the discussion, the interviewer thanks the celebrity and invites 
viewers to tune in next week to hear about another new book.

Repeat so that everyone has a go.

Main activity 1: Silent treatment and internal monologue
In the opening pages of the extract we learn that things between Rose and Troy 
have been very strained.

Devise: In groups of four, two people should take on the roles of Troy and Rose, 
while the other two take on the role of their internal monologue. Ask students 
to first devise a scene that shows the strain between Rose and Troy. The extract 
reveals that Troy comes in from work, changes and goes out with his friends. 
The scene should be silent using movement, facial expressions, gesture and 
proxemics to communicate feeling. The two students working on the internal 
monologue should help direct here.

Practitioner exploration - Artaudian perspective: As before, examine Artaud’s 
idea of ‘the double’. When the scene has been planned then ask students to add 
the internal voices of each character.

Perform and discuss: Ask each group to justify their choices for their 
performance. How did characters communicate their feelings nonverbally? What 
was the effect for the audience of adding the internal monologue?

Main activity 2: Sending Gabe away
Troy is adamant that he didn’t know what he was signing when he signed the 
paperwork for Gabe to be taken away. Is he responsible?

Hot seating: In small groups, ask one person to take on the role of Troy while 
the others ask him questions about what has happened to Gabe. The person 
playing Troy must stay in role for the duration of the questions.

Discuss: Share students’ responses and their interpretations of Troy in this 
context.

Improvise: In pairs, improvise the conversation between Gabe and Troy where 
Gabe asks Troy why he has sent him away.

Perform and discuss: What reasons did Troy have to justify his actions? How 
do we feel about him now?

Main activity 3: Troy talks to death
At the end of scene 2, Troy rages to ‘Mr Death’. In groups of five, explore this 
speech with a focus on vocal interpretation including choral voice, movement and 
vocal skills.

Rehearse and perform.

Main activity 4: Rose and the baby
Rose agrees with Troy that the baby is innocent and consents to take care of her.

Hot seating: Ask for a volunteer to take on the role of Rose and answer 
questions from the rest of the group about her life and her decision to accept that 
baby. Encourage students to ask questions that link to the rest of the play up to 
this point, as well as Act 2, scene 3.

Discuss: From your own interpretation and the hot seating, what have you 
learned about Rose’s character?

It would be useful for students to keep 
a detailed log of these activities as a 
comprehensive resource of notes to 
refer back to.
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Lesson 4: Design skills

Learning objectives
 f To explore extracts from a design perspective.

The second question in the exam is a design question. As Fences remains in 
the same location, this section is in the form of some detailed questions to get 
students thinking in depth about how they would use design skills and the 
reasons they would make these choices. These questions can be applied to all 
extracts in this scheme.

Things to consider:
 f Set: The whole play takes place in the Maxsons’ front yard. There is a detailed 
description of the house and yard in the text. What would your interpretation 
of the house and yard tell the audience about the family and their position?

 f Costume: The play is set in the 1950s so you will need to research this time 
period. Troy is not at work but is planning to work in the yard. Cory is going to 
or coming from football practice. Gabe is an unconventional character; how 
might you use costume to highlight this? Lyons is very different to Troy and a 
keen musician. How might costume relevant to the time period be used?

 f Sound: The play is set outside. Would you use the sounds of the city? Can 
people be heard in the background? Birds? Transport? What would this add to 
your interpretation?

 f Lighting: How might you use lighting to show the passing of time? Or to set the 
mood for different events? Will you use naturalistic lighting?

 f Use of space including staging, levels, entrances, exits and proxemics: 
What type of staging would you use and why? Will you use the levels that are 
suggested in the text? Will the porch be an area that is used? Why?

 f Actor/audience relationship: How do you want the audience to engage 
with your interpretation? Do you want to present real life in a naturalistic, 
Stanislavskian interpretation or will you break the fourth wall in a more 
Brechtian approach? Do you want the audience to learn something? With what 
message do you want them to leave?

The question: As a designer, outline how you would use theatrical elements 
to create mood and atmosphere in the extract.

You should use examples from the extract to support your ideas and your 
answer should make reference to the performance text as a whole.

http://www.teaching-drama.co.uk


7Teaching Drama · Summer term 1 · 2016/17www.teaching-drama.co.uk

Scheme of work|AS
RESOURCES

Plot summary
Fences is set in Pittsburgh, in the front yard of Troy Maxson’s house.  At the start of Act 1 Troy 
is having his usual Friday night drink with his best friend Bono. They talk about their work as 
garbage men and Troy’s dispute with their boss who refuses to allow the black employees to drive 
the trucks. Troy’s son, Lyons arrives looking to borrow some money from Troy, who refuses. Rose 
however, is happy to lend Lyons the money.

The next morning Rose is hanging out washing and talking to Troy about his approaching 
meeting at the Commissioner’s office; Troy tries to reassure Rose that he won’t be fired. Cory 
returns from football practice to help Troy with the fence. Cory informs Troy that a recruiter is 
coming from North Carolina to talk to Troy about Cory joining a college football team. Cory also 
tells Troy that he is planning to only work at weekends so that he can go to practice. Troy is angry 
and insists that Cory gets his job back telling him that if he can’t do both then he has to give up 
football.

Troy wins his case and becomes the first black garbage truck driver in the city. Troy recounts 
how he met Lyons’ mother and was sent to prison for killing a man. Cory arrives home furious 
that Troy has told his coach that he can’t play football anymore.

Act 2 begins with Troy bailing Gabriel out of jail for disturbing the peace. Troy finally admits to 
his affair with Alberta and we see Bono’s integrity as he suggests that his friend does the right 
thing by Rose. Troy confesses to Rose and reveals Alberta’s pregnancy, Rose and Troy argue and 
Troy grabs hold of Rose’s arm, hurting her. Cory enters and knocks Troy down, Troy stops himself 
from retaliating.

Six months later Rose informs Troy that Gabriel has been locked away because of Troy; it 
transpires that Troy could not read the papers he was signing. The phone rings and Rose returns to 
tell Troy that Alberta has had a baby girl but that Alberta died during the birth. Troy brings the baby 
home and Rose agrees to take care of her, but not of Troy.

Two months later Troy and Cory have a serious argument resulting in Troy telling Cory to leave 
his house. Cory points out that the house was paid for with Gabriel’s money. Troy advances on 
Cory and the boy picks up a baseball bat. Cory is unable to strike his father and Troy grabs the bat 
but stops himself from hitting Cory.

Eight years later Troy is dead and his family gather in the yard before his funeral. Cory arrives 
and tells Rose that he won’t attend the funeral but talking and singing with Raynell, he changes 
his mind. Gabriel arrives having finally been given the opportunity to blow his trumpet for St Peter. 
The trumpet has no mouthpiece and so no sound comes out, he desperately tries again and when 
no sound comes, begins to dance and howl.
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