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Introduction
This scheme of work is like stepping into Doctor Who’s TARDIS in many ways. It 
offers time travel as well as multiple opportunities to develop and extend each 
individual lesson into its own independent scheme of work.

The history of theatre can often be theoretical and this scheme aims to bring 
alive the development of theatre, both in terms of types of theatre and the 
development of the theatre building itself.

Lesson 1: ‘In the beginning was the 
word, and the word was Greek’
Learning objectives
By the end of the lesson students will have learnt:

 f Where western theatre originated from
 f Some of the key features of Greek theatre.

Entry task (10 mins)
Before the lesson, draw a timeline on the board with the following key dates 
plotted along it: 600BC, 1300, 1500, 1600, 1800, 1900, 21st century.

Start by asking students if they can add any key historical moments to the 
timeline. Follow this with the question of what was happening theatrically at any of 
these times. You can expect that they will have a stab at where Elizabethan theatre 
sits on the timeline and they may identify Greek theatre as the starting point.

Starter activity (10 mins)
Using the images of theatre buildings provided, have students try to put them in 
order. Use one group’s examples to add onto the timeline from the entry task and 
explain that we will be looking at the development of theatre itself alongside the 
development of the theatre building and the impact that this had on performance 
conditions and skills. Focus first on the amphitheatre; ask what would be the 
advantages and disadvantages of performing in this type of space.

Creating a sense of chorus (15 mins)
These exercises will allow students to identify the key elements of working as a 
chorus which they will apply later in the lesson. They can be used individually or 
in a sequence.

Follow the Leader
One student leaves the room. While they are outside the class appoint a leader 
who is going to lead movement for the rest of the class, who remain standing in a 
circle. They can choose any continuous movement such as clapping, jumping, etc., 
and they should keep changing the movement. The student outside comes in and 
has three guesses to catch the leader. The class should keep moving together, like 
a Greek chorus.

Yes Let’s
The class walk around the space and you, as the teacher, shout an instruction 
such as, ‘Let’s hop!’ The class all shout, ‘Yes let’s!’ and then start hopping. The 
instruction keeps changing and the class must shout, ‘Yes let’s!’ each time.

Complicite exercises
There are a variety of exercises that have been developed by the theatre group 
Complicite that encourage the class to work together, again focusing students on 
the idea of working together like a chorus. Two of my favourites are asking the 
class to walk around the space and then, with no given signal, they come to a 
stop together by sensing the slowing pace in the room. Once they have mastered 

Resources
 f Images of historical theatres
 f Choral speech from Oedipus
 f Image of Thespis
 f Extract from Oedipus

Donna Steele has taught drama for 14 
years, starting as a head of department 
in an all boys’ school in Chichester. She 
relocated to the Isle of Wight in 2007 
and has recently taken on the challenge 
of building her own drama department 
from scratch in a new Free School.
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this, you can add in the instruction that once they come to a stop they should 
try to sit on the floor at exactly the same time without it looking like a musical 
bumps round. These exercises encourage students to open their focus to what is 
happening around them in the room.

Discuss with students what these exercises have to do with Greek theatre. 
Show them images of the Greek chorus to prompt answers if they are struggling.

Chorus in performance (15 mins)
Explain that the function of the chorus was to connect with the audience and 
reflect the feelings of those watching while providing context for the plot. Read 
through the choral speech from Oedipus, then link back to the image of the 
amphitheatre. What type of performance would need to be given due to the 
performance space? It would be bold, simple, incorporating large gestures.

Working in groups, students first work on a vocal performance using choral 
speaking. They should identify which words are important and so need emphasis 
or echo, and then add in bold clear movement to support what is being said. 
Students should think about the formation of their group and how this group 
moves through the speech.

Watch examples of students’ work.

Thespians (20 mins)
Show students a picture of Thespis. Who do they think he is? Play them the 
following clip:
https://www.youtube.com/watch?v=u6LxdS7WOEs

Look at the extract from Oedipus. This follows the choral speech from the 
earlier exercise and shows character and chorus working alongside each other. 
Read through as a class and then work to stage the extract.

Exit ticket (5 mins)
Tweet from the point of view of an audience member in Greek times. What sort of 
thing might you tweet if you had just watched a Greek play?

Lesson 2: It’s a mystery to me
Learning objective
By the end of the lesson students will have learnt:

 f Where and how mystery plays were performed.

Entry task (10 mins)
Using the theatre timeline add what we know about Greek theatre from 
the previous lesson and also label the picture of the amphitheatre with the 
advantages and disadvantages of performing in this space.

Whole class tableau (10 mins)
Show students the image of a medieval market square. What century do they 
think we are in? Students should choose a character to become from the picture 
and then one by one they enter the space and recreate the pose of their character. 
Count 3-2-1 and then students bring the image alive. Ask them to freeze and then 
read them the description of a market square. Repeat the image coming to life 
and then freeze again and thought-track characters in the image.

Trade (10 mins)
Explain the importance of having a trade in these times. What jobs would people 
do? Explain that actors then were the tradespeople who were part of different 
guilds and the plays they would perform would reflect their trade. Use the list of 
trades and biblical stories for students to match up. What do they notice about 
the type of plays? All biblical stories explain the role of religion.

Making an entrance (15 mins)
Where do they think plays were performed at this time? Show them the picture of 
the market square again and discuss how difficult this would be as a performance 
venue – remind them how noisy it was from the first activity.

Students should then sort themselves into groups at which point they become 
a guild. They should choose their trade and create an entrance that catches the 
attention of the people in the market square. They can use their voices, bold 
movement and percussion instruments.

Watch examples of their work.

The National Theatre has some 
excellent videos on Greek theatre and 
the Greek chorus which you could add 
to your lessons, especially for KS4 
students: https://www.youtube.com/
watch?v=aSRLK7SogvE

There is so much more to be explored 
with this style of theatre. You could look 
at the genres of comedy and tragedy, 
mask work, etc.

Resources
 f Theatre timeline handout
 f Trades and Bible stories matching 

exercise
 f Percussion instruments
 f Outline of Bible story.

http://www.teaching-drama.co.uk
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Telling a story (20 mins)
Give each guild a Bible story that reflects their trade. These are included in the 
Resources section. They should use their entrance they have created previously 
and improvise a performance of their Bible story.

Lesson 3: Commedia
Learning objectives
By the end of the lesson students will have learnt:

 f The importance of status in playing character
 f How to perform some of the key commedia characters.

Entry task (5 mins)
Using the theatre timeline, add what we know about Greek theatre from 
the previous lesson and also label the picture of the amphitheatre with the 
advantages and disadvantages of performing in this space.

Starter activity (5 mins)
Show students the image of an Italian market square with a commedia troupe 
performing. What century do they think we are in? What similarities and 
differences can they see from the beginning image from last lesson? Put into 
context for the class that we are now in Italy in the 1500s.

Establishing status (10 mins)
Divide the class in half; one half are the actors and the other half are the 
audience. Give each actor a playing card and explain that the number on their 
card determines the status of their character. They can look at their cards but 
not anyone else’s. The higher the number the higher the status of the character. 
Give the actors a location (school playground, restaurant, medieval court, for 
example) and they are to improvise within that location interacting with other 
actors to communicate their status. Swap the class round so both halves get to 
explore status. You can change the nature of the game by attaching the cards to 
actors’ heads so they can’t see their own card, only those around them. This will 
encourage them to indicate others’ status by the way they respond to them.

Discuss how we show status in performance and then link status to stock 
characters in commedia.

Who’s who in commedia (10 mins)
In groups give students a selection of pictures of key commedia characters. From 
their images can students order them according to their status from highest to 
lowest? This can be extended by giving students the character descriptions and 
they can match the description to the picture once they have ordered the status.

Fishing Line (10 mins)
Depending on your space you can split the class in half for this exercise. Half 
undertake the exercise while the other half act as the audience.

Line the class up at one end of the space and they are to imagine that they are 
being reeled across the room by an imaginary fishing hook that has been caught 
on a certain part of their body. Where the hook has landed denotes the body part 
that should lead them across the room. You could start with the stomach and 
then knees, chest and end with the nose. Each time, discuss the type of character 
that is created. Can they find the commedia character from the previous exercise 
who walks or moves in this way? Swap over the halves if you have split the class.

Commedia characterisation (15 mins)
Take four of the commedia characters from the status ladder. I am most 
comfortable using Zanni, Pantalone, the Captain and the Doctor. With each 
character lead the class through how to walk and talk as these four characters.

Understanding lazzi (10 mins)
Discuss what is meant by the term lazzi – short comedic interludes in the main 
story to highlight a character; physical jokes. In threes hand out the scenarios 
below for students to have a go at improvising to practice a short physical 
interlude. Students should mime these. Play appropriate music while they work. 
The soundtrack from The Artist works well.

 f A butler saying ‘Walk this way’ and the guests walk exactly the same way the 
butler walks - mimicking his walk.

Resources
 f Commedia character cards
 f Character descriptions.

This is an excellent link to an overview 
of commedia that would be useful for 
KS4 students, but also KS3, so they can 
see how commedia actors move and the 
sounds they make.
https://www.youtube.com/
watch?v=h_0TAXWt8hY

This video from the National Theatre 
gives a really nice visual instruction 
on how commedia characters should 
move and talk and can be used to lead 
your own class through some of the 
characters:
https://www.youtube.com/
watch?v=JJEwuurzDe4

http://www.teaching-drama.co.uk
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 f A phone or the doorbell rings, a character finds out it’s his/her mother, and 
frantically hides.

 f Someone tries to hide by pretending to be a statue or putting a lampshade on 
their head.

 f Someone eats a corncob or piece of watermelon like a typewriter, from left to 
right, and then snaps back to the beginning.

 f Twins switching places to try to get out of a problem and then end up getting 
into worse trouble than before.

Watch examples of students’ work. Are the performances physical enough? Are 
students exaggerating their characters and characters’ reactions?

Creating a lazzi (15 mins)
Explain that each character has its own lazzi. For example the Lover stock 
character might drop their handkerchief and faint to the floor; Pantalone might 
clutch his heart and pretend to have a heart attack - especially if he finds his 
money has been stolen! However he wouldn’t just drop to the floor there would be 
several steps as part of the lazzi to get to this point

Working in groups of four, students should take one of the stock characters 
that you have explored together and create their own lazzi of surprise. What 
physical movement would the character perform in a moment of surprise?

Once they have this they should then choose a mundane task such as reading 
the newspaper, brushing their hair, eating a piece of fruit and something happens 
to cause surprise: some food gets caught in their throat; they read a shocking 
story that they can’t believe; the hairbrush gets stuck in their hair. They should 
react with their stages of surprise previously created.

Watch examples of students’ work – again play music to support the 
atmosphere of the performances.

Plenary (5 mins)
This can be set as a homework question. What happened to commedia? Why did 
it lose its popularity as a theatre form?

Lesson 4: Kabuki
Learning objectives
By the end of the lesson students will have learnt:

 f The key design elements of Kabuki theatre
 f The relevance and role of make-up in Kabuki theatre.

What do I mean? (5 mins)
Put the word Kabuki up on the board. Does anyone know what the word might 
mean? Explain it means ‘out of the ordinary’. and is the word used to describe 
the seventeenth-century Japanese dance and theatre that we are going to be 
exploring within the lesson.

Kabuki stories (15 mins)
As a class, look at the story of Narukami included in the Resource section. Read 
the class the story and have them recreate it as five key tableaux. The story will 
be used as the basis of the lesson in order to explore some of the key ideas within 
Kabuki theatre.

Hanamichi (10 mins)
Show students a stage design of a piece of Kabuki theatre. What similarities or 
differences do students notice between this and western theatre? They should 
annotate their pictures. Look at the catwalk section that is called the Hanamichi 
and means ‘flowery walkway’. It is used for the initial walk in and for special 
highlights.

Look again at the story of Narukami. Which sections of the story could happen 
on the Hanamichi - students improvise these moments using the catwalk space.

Kumadori (30 mins)
Kabuki characters were very heavily decorated to highlight the facial features of 
the actor. This was called Kumadori. Look at the images of Kabuki actors and, 
using the key characters from Narukami, create a make-up design for these 
characters.

Resources
 f Story of Narukami, the Thunder God
 f Stage make-up
 f Stage design
 f Make-up design sheets.

This TED-Ed talk is a superb summary 
of Kabuki theatre and is well worth 
watching and/or sharing with students 
to establish the key facts of this lesser-
known form of theatre.
https://www.youtube.com/
watch?v=oidE2SSDczw

You have an opportunity here to let 
students apply the make-up, which 
could be an appropriate KS4 extension 
to this task, and they then perform the 
mie in the next activity made up as these 
characters.

http://www.teaching-drama.co.uk
https://www.youtube.com/watch?v=oidE2SSDczw
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Creating mie (20 mins)
Mie poses are an important part of kabuki and an indication of the dance origins 
of its performance. Mie poses are a freezing of a climatic moment in several rigid 
snapshots called mie.

A mie pose is a highlight of a kabuki performance. And while the principal 
actor poses mie, the others on the stage usually stop their movements. The 
full attention of the audience and the actors is focused on the mie pose. Mie is 
considered as a challenge for each kabuki actor due to its rigidity and control of 
movement and can be played only by experienced performers.

Students should look back at the Narukami story and pick a key moment. They 
should improvise this and practice adding in mie.

This is an opportunity for students to experiment with this theatre form, rather 
than creating a completed performance, as there is relatively little known about it.

Lesson 5: Victorian theatre
Learning objective
By the end of the lesson students will have learnt:

 f The development of the theatre building.

Entry task (5 mins)
Show students a picture of a traditional proscenium arch Victorian theatre. What 
do they notice? Many have survived and still exist today but what came between 
this and the market squares of Commedia - show them the images of 
Renaissance, Elizabethan and Restoration theatres to look at the development of 
the theatre building.

Musical interlude (10 mins)
Play students a selection of music. They should then write down how each piece 
of music makes them feel. You can use a wide variety of music from film scores, 
theme tunes, etc.

Discuss the relevance of music during Victorian theatre from music hall and 
then introduce melodrama.

Creating SFX (15 mins)
Explain that creating sound effects is a very technical process, but during 
Victorian times technology was not as advanced and so effects were much 
simpler and often manmade. In groups, give students a copy of the poem 
‘A Thunderstorm’ by Emily Dickinson. One student should read the poem while 
the others create the sound effects any way they can.

Listen to students as they work.

Creating character (10 mins)
Recap the characters they can remember from the commedia lesson and discuss 
the term stock characters. Introduce students to the three stock characters of 
melodrama: the hero, the damsel and the villain. Teach students three stock poses 
for these characters. The hero can stand with hands on hips, chest stuck out; the 
damsel with her hand to her forehead, one knee turned in and bent ready to faint; 
and the villain can rub his hands, hunched, or mime his cloak in front of his face.

Split the class into two teams on either side of the room. Each team should 
decide which character they are going to be, and everyone in the team has to be 
the same. Each team should line up across the room facing the other team. You 
should count 1-2-3 and on each count the teams take a step towards each other. 
After three they perform the pose of their character. The rules are as follows:

 f Hero beats Villain
 f Villain beats Damsel
 f Damsel beats Hero.

Whichever side wins chases the losing team and who ever they capture they keep 
on their team. Play for a number of rounds and with appropriate chase sequence 
music underneath.

Staging melodrama (20 mins)
Read through the short melodrama script and discuss the acting style required. In 
groups of three, students should create this short script as three tableaux to begin 
with in order to establish the basic poses and exaggeration. Watch students’ 
tableaux work. Develop this a stage further so that within each tableau students 

Resources
 f Melodrama script
 f A range of music.

This could become a homework task 
to pick Renaissance, Elizabethan or 
Restoration and create a shoebox project 
of building what the theatre looked like 
during these times.

You can find this poem at: 
http://www.online-literature.com/
dickinson/462/

http://www.teaching-drama.co.uk
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allocate lines from the script. The last stage of this is to use the tableaux like 
punctuation in the piece so the scene can now move, but they must keep these 
posed moments to encourage the correct acting style.

Lesson 6: The rise of naturalism
Learning objectives
By the end of the lesson students will have:

 f Understood the development of naturalism
 f Identified the purpose of naturalism
 f Begun to develop a believable character.

What we know so far (10 mins)
Using the theatre timeline, update what students have learnt from previous 
lessons, and also label the pictures of the theatres with the advantages and 
disadvantages of performing in this space.

Who am I? (5 mins)
Show students a picture of Stanislavski. Who do they think this could be? What 
did he do? Why did he do it? Watch the following short video to introduce them 
to Stanislavski https://www.youtube.com/watch?v=0R8g0k0LJY8 Can they answer 
the same questions after watching the video?

What do you see? (10 mins)
Have five images pinned around the class room and in groups students carousel 
around the image. With each new image they should aim to write ideas down 
about how the picture makes them feel. Once students have been to all the 
images give each group one image each. Explain that the theatre of Stanislavski 
should engage the emotions of the audience.

Creating a character (10 mins)
They should now look at the person in the picture. One student in the group will 
become the person in the picture and the rest of the group will hot seat them to 
begin to create a character. Explain that Stanislavski did not create hot seating, 
but it is a good rehearsal technique to begin to develop character.

Developing narrative (10 mins)
Groups should focus on the character in the picture. Students should start by 
creating a tableau of a moment in the character’s life and then develop this into 
three tableaux showing before, during and after the photograph. Watch students 
work and with each tableaux thought-track the characters. Introduce students 
to the term, ‘sense of truth’; the actor needs to believe the character they are 
playing.

Writing in role (10 mins)
Using the characters from the tableau, students should write a diary entry as this 
character. The diary entry can be based on the events from the tableau or can 
focus on a different moment from that character’s life. They should then share 
this piece of writing with the people in their group.

Creating a sense of truth on stage (20 mins)
Use the following process to workshop students’ pieces of writing to give a sense 
of how actors would have worked with text during the time of Stanislavski’s 
theatre.

 f Super objective: For the piece of text students have written what is their 
character trying to achieve? This should be phrased as an ‘I want …’ statement.

 f Units: Students should break their script into units – this is denoted when 
there is a change of topic or emotion. They should number their units.

 f Objectives: For each unit students should come up with an active verb – 
something the character does - to help them achieve their super objective. For 
example, to help, to hurt, to embarrass - this then gives students an aim for 
each part of the text.

Once students have worked in their script in this way they should work in pairs to 
rehearse the units of the text. You could introduce the use of emotion memory as 
part of their rehearsal process.

Watch students work and evaluate the believability of the performances.

Students could be stretched further here 
by looking at the use of chase scenes 
in melodrama. Within their scene you 
could ask students to include a chase 
sequence. Music is essential for a chase 
scene and The Artist soundtrack has 
some appropriate incidental music on it.

Resources
 f A selection of images.

http://www.teaching-drama.co.uk
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Lesson 7: And then came Brecht
Learning objective
By the end of the lesson students will have:

 f Understood the impact Brecht had on the development of theatre.

Entry task (5 mins)
Pose the following question as students enter the room: If you could change one 
thing in the world what would it be? Their answer must involve people and an 
impact on people so try to steer away from answers such as wanting more 
chocolate in the world!

Seeing in a new way (10 mins)
Students should reform their groups from the previous lesson and be given back 
their image from the previous lesson. Using a different coloured pen to last time 
the group should look again at this image and now write ideas around it in terms 
of what it tells us about people and humanity. For example inequality, poverty, 
etc…

Discuss how this is different to their starting point from last lesson - they 
should be able to establish the difference between emotions and thoughts/
issues. Link this to Brecht as theatre for the brain. (What was he reacting against? 
Theatre of the heart.)

Creating a viewpoint (5 mins)
With the concern or theme that students have created, each member of the 
group should take up a viewpoint regarding this theme. They should write this 
viewpoint down in one sentence which starts, ‘I believe that …’.

Creating the story (15 mins)
Groups should focus on the incident in the picture. Students should start by 
creating a tableau of the incident and then develop this into three tableaux 
showing before, during and after the photograph. In doing this, students should 
establish the specifics of the incident, the who, what, where, when and how. They 
should then write an account of this incident as though they are reporting it 
and are outside of it. This is to encourage the third person narrative and remove 
emotional engagement with the story.

Establishing structure (15 mins)
Using their accounts they should divide the account up into separate episodes. 
Discuss the use of episodic structure in Brechtian theatre. Try and aim for three 
to four episodes and students should give each episode a title that describes the 
action of that episode - again link to Brechtian theatre and the use of titles would 
take away the element of surprise for an audience discouraging emotions and 
encouraging thought. Have students play with the order of these episodes to see 
what effect this has.

Use of music (15 mins)
Have each group pick a nursery rhyme and rewrite the words to this so they are 
relevant and comment on the action of the incident. They should give this song a 
title starting with, ‘The song of ...’ and decide where to put it in their performance. 
Watch students’ completed performances.

Resources
 f Images from the previous lesson.

This lesson is more suited to KS4.

At the end of the unit of work with KS4 
students, I would ask them to begin to 
look for connections and influences 
from each type of theatre; none of these 
theatre forms would have developed 
without what had come before and it is 
good for them to start thinking about the 
connections rather than seeing each one 
as standalone. I have included a mind 
map document in the Resources section 
that you could use to enable students to 
do this.

http://www.teaching-drama.co.uk
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RESOURCES

Resource 1: Theatre buildings
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Resource 2: Choral speech from Oedipus

ANTISTROPH. I (Group 1)
For from Parnassus’ heights, enwreathed with snow, 500
Gleaming, but now there shone
The oracle that bade us, one and all,
Track the unnamed, unknown one.
For, lo! he wanders through the forest wild, 504
In caves and over rocks,
As strays the mountain bull,
In dreary loneliness with dreary tread,
Seeking in vain to shun 508
The words prophetic of the central shrine;
Yet they around him hover, full of life.

STROPH. II (Group 2)
Dread things, yea, dread, the augur skilled has stirred
That leave the question open, aye or no! 512
And which to say I know not,
But hover still in hopes, and fail to scan
Things present or to come.
For neither now nor in the former years 516
Learnt I what cause of strife
Set the Labdacid race
At variance with the house of Polybus.
Nor can I test the tale, 520
And take my stand against the well-earned fame
Of Œdipus, my lord,
As champion of the house of Labdacus,
For deaths that none may trace! 524

ANTISTROPH. II (Group 3)
For Zeus and King Apollo, they are wise,
And know the hearts of men:
But that a prophet passeth me in skill,
This is no judgment true; 528
And one man may another’s wisdom pass,
By wisdom higher still.
I, for my part, before the word is clear,
Will ne’er assent to those that speak in blame. 532
’Tis clear, the Maiden-monster with her wings
Came on him, and he proved by sharpest test
That he was wise, by all the land beloved,
And, from my heart at least, 536
The charge of baseness comes not.

http://www.teaching-drama.co.uk
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Resource 3: Thespis
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Resource 4: Extract from Oedipus

Enter CREON

CREON: I come, my friends, as having learnt but now 
Our ruler, Œdipus, accuses me 
With dreadful words I cannot bear to hear. 540
For if, in these calamities of ours, 
He thinks he suffers wrongly at my hands, 
In word or deed, aught tending to his hurt, 
I set no value on a life prolonged, 544
If this reproach hangs on me; for its harm 
Affects not slightly, but is direst shame, 
If through the land my name as villain rings, 
By thee and by thy friends a villain called. 548

CHORUS: But this reproach, it may be, came from wrath 
All hasty, rather than from judgment calm. 

CREON: And who informed him that the seer, seduced 
By my false counsel, spoke his lying words? 552

CHORUS: The words were said, but on what grounds I know not. 

CREON: And was it with calm eyes and judgment clear, 
The charge was brought against my name and fame? 

CHORUS: I cannot say. To what our rulers do 556
I close my eyes. But here he comes himself.
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Resource 5: Trades and Bible stories
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Resource 6: Bible stories

BY ORDER OF HIS MAJESTY, KING EDWARD OF ENGLAND AND WALES

Your guild are hereby requested to prepare and perform the play of

‘The Sacrifice of Cain and Abel’

In honour of His Majesty Prince Richard, upon the occasion of his visit to this,

One of England’s most valuable market towns

The Sacrifice of Cain and Abel

Sometime after Adam and Eve sinned against God and were forced out of the Garden of Eden, they 
began to have children. The first son was Cain and he was a farmer. The next son was Abel who 
was a shepherd. When it was time to offer sacrifices to God, Cain brought fruit from the ground 
and Abel brought the fat portions from some of the firstborn. God favored Abel’s sacrifice, but He 
didn’t extend that same grace to Cain. This rejection made Cain angry and God admonished Cain 
to do the right thing and his sacrifice would be accepted. Cain was also warned that if he refused 
to do the right thing—sin was ready to consume him.

Cain disregarded God’s admonition and warning. Instead he took out his anger on his righteous 
brother, Abel. In a premeditated manner, Cain invited Abel out to the fields where he murdered 
him! Later God approached Cain about the whereabouts of Abel just as He did with Adam and Eve 
with their sin. Cain (being a child of sin and the devil) lied and countered the all-knowing God with 
the infamous question, ‘Am I my brother’s keeper?’

Cain’s response lacked remorse for his dead brother, but rather that his punishment was too severe and that 
he would be killed in revenge.

God responded quickly with the pronouncement of his punishment: Cain would be driven from 
his people, no longer able to farm the land and he would be a wanderer. Cain’s response lacked 
remorse for his dead brother, but rather that his punishment was too severe and that he would be 
killed in revenge. The Lord God, being full of mercy and grace, put a mark on Cain to keep people 
from killing him. As a result Cain left the presence of God, started a family, and built a city.
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BY ORDER OF HIS MAJESTY, KING EDWARD OF ENGLAND AND WALES

Your guild are hereby requested to prepare and perform the play of

‘The Story of the Loaves and Fishes’

In honour of His Majesty Prince Richard, upon the occasion of his visit to this,

One of England’s most valuable market towns

The Story of the Loaves and Fishes

Some friends came to Jesus and told him that John the Baptist had been killed. When Jesus heard 
this, he went to the Sea of Galilee to be alone, but many people knew where he was and came to 
hear him teach. Jesus taught the people, more than five thousand of them, all day. In the evening, 
it was time to eat, and the people did not have any food. Jesus told the disciples to look for food, 
and they found one boy with five loaves of bread and two fish. Jesus blessed the bread and the fish 
and broke them into pieces. The disciples passed the pieces of food around for the people to eat 
and there was more than enough food for all of them. When they were all full, they collected 12 
baskets of left overs. It was a miracle.
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BY ORDER OF HIS MAJESTY, KING EDWARD OF ENGLAND AND WALES

Your guild are hereby requested to prepare and perform the play of

‘The Last Supper’

In honour of His Majesty Prince Richard, upon the occasion of his visit to this,

One of England’s most valuable market towns

The Last Supper

On the first day of the Festival of Unleavened Bread or Passover, Jesus sent two of his disciples 
ahead with very specific instructions on where to prepare the Passover meal. That evening Jesus 
sat down at the table with the apostles to eat his final meal before going to the cross. As they 
dined together, he told the twelve that one of them would soon betray him.

One by one they questioned, ‘I’m not the one, am I, Lord?’ Jesus explained that even though he 
knew it was his destiny to die as the Scriptures foretold, his betrayer’s fate would be terrible: ‘Far 
better for him if he had never been born!’

Then Jesus took the bread and the wine and asked God the Father to bless it. He broke the 
bread into pieces, giving it to his disciples and said, ‘This is my body, given for you. Do this in 
remembrance of me.’

And then he took the cup of wine, sharing it with his disciples and said, ‘This wine is the token of 
God’s new covenant to save you - an agreement sealed with the blood I will pour out for you.’ He 
told all of them, ‘I will not drink wine again until the day I drink it new with you in my Father’s 
Kingdom.’ Then they sang a hymn and went out to the Mount of Olives.
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Resource 7: Commedia stock characters

Zanni

Bottom of the pecking order, the eternal unfortunate. Dispossessed worker and the peasant.

Mask: The longer the nose the more stupid he is

Props:  The temporary custodian of anything (letters, bags, valuables, food, etc)

Stance: Low centre of gravity, earth based with arched back

 Knees bent and apart and feet splayed

 Support knee is bent with the other leg extended, toe pointed.

 Changes repeatedly whilst talking or listening within the same position and 
without his head bobbing up and down

 Elbows bent, arms half lifted

 Vertical sleeping is done standing on one bent leg with the other foot crossed over 
the knee.

Movements:  Dynamic, exaggerated. Head constantly moving independent of body

Gestures:  Urgent gestures, appears nervous, talks a lot and head moves constantly

 Hands are constantly expressing and illustrating what is being said

 All the Zanni’s body functions are instant and loud – snoring and farting

Speech: Loud and open mouthed, coarsened voice of someone who makes a living 
outdoors by making themselves heard

Relationship to audience:
He can speak directly to the audience

Walks:
1. Little Zanni walk: This is a development of the basic stance, foot changing but taking a small 

step forward on each shift. The shoulders down, elbows forward, feet pointed. The knees 
come high off the ground and to the side. Use a two-time rhythm in even beats with the head 
pecking like a chicken, but still without bobbing up and down. Zanni uses this walk when 
going somewhere, but with no great purpose.

2. Big Zanni walk: A curved lumbar is first achieved by sticking chest forward and the backside up. 
With the feet in fourth extended, bend the support knee and lower the centre of gravity. Raise 
the front foot and turn the sole in, pointing the toes. The arms curve, alternately front and back, 
and make a scything motion when walking, with the hands also curving to meet the opposite 
foot. This walk is purposeful: for example slowly trying to cross the stage without being noticed 
or quickly escaping the consequences of an action without drawing attention to it.

3. Zanni running: A swift movement with legs kicked alternately to the front with pointed toes. 
Arms move with opposite legs.

4. Zanni jubilant: A skipping movement on the toes with centre of gravity shifting from side to side. 
Rest hands on belt, which is roughly at hip level. Head able to move independently, as always.

5. Vain Zanni: Steps are a smaller version of the big walk, hands again resting on the belt. When 
the leg lifts, the chest is thrust forward and the arms brought back in chicken strut. Used 
when he has a new button or a feather in his cap.

6. Soldier Zanni: Hold a stick cupped in one hand and leant over shoulder like a rifle. In the 
march, shoulders move up and down in two-time but the feet do 3 beats.
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Pantalone

Top of the pecking order, Pantalone is money: he controls all of the finance available. He is the 
employer.

Mask: Long, hooked nose with bushy eyebrows, sometimes also a moustache. Dynamic 
profile, deep rings circling the eye sockets.

Props:  Gold chain around the neck with a large medallion. Dagger.

Stance: Lean and scrawny. His back bends the other way to the zannis, giving him an 
old man stoop, protecting his purse and his penis and effectively restricting the 
motion of his legs. The feet are together, toes apart, knees well bent and facing 
apart creating a focus on the crutch.

Movement:  Can mimic those of any other character, but only in a form diminished by age. 
Sometimes falls flat on his back on hearing bad news (usually financial). Like a 
beetle he cannot then right himself.

Gestures:  Old in body, but his head, feet and hands are still active. The hands (which he can’t 
keep to himself) flutter continuously, gesticulating each thought as it comes into 
his head. The only way he can stop this is to hold them behind his back.

Speech:  High-pitched chicken squawk.

Animal: Chicken or turkey.

Relationship to audience:
Occasionally aware that they are there and can make asides to them giving them full attention. 
But always completely absorbed in the action.

Walks:
The same as little Zanni but with smaller steps

He can only walk at one pace: whatever his feet do his legs cannot go any faster, whatever the 
motive or stimulus.
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Il Dottore

A bachelor or widower. When he does marry he is immediately cuckolded. Often father to one of 
the Lovers. Black academic dress, ruff around the neck with a very wide-brimmed black felt hat. 
Fondness for the bottle!

Mask: Covers the nose and forehead only. Bushy eyebrows and rounded nose.

Props:  White handkerchief.

Stance: Weight back on heels, belly forward, hands gesturing in front. 

Movement:  Relatively static in front of the audience.

Gestures:  Needs all the space to himself and gains it by gesturing out from the body as if 
sowing seed.

Speech:  ‘Parps’ like a trombone. Pronounces ‘S’ as ‘Sh’.

Animal: Pig. Later a lizard.

Relationship to audience:
Needs a context in order to make a direct address – the giving of a lecture for example.

Walks:
Walks in figures of eight, using tiny, mincing steps. His walking posture descends while he thinks 
(out loud, of course) and rises up again on the solution of the problem. The later French version 
walks like a lizard, leaning forward, using his head.

http://www.teaching-drama.co.uk


24Teaching Drama · Summer term 1 · 2016/17www.teaching-drama.co.uk

Scheme of work|KS3/4
Il Capitano

A loner. He is always a traveller and newcomer to any town. So he is able to pretend to be quite 
high status. His downfall to the level of his actual social standing is an essential part of the 
storyline. Military in profession, he often wears over-large boots or an exaggerated ruff.

Mask: Long nose, often unambiguously phallic.

Props:  Long sword. Use of his weapon is part of his personality.

Stance: Feet planted apart in order to occupy maximum space; chest pushed forward, back 
straight, hips wide. 

Movement:  Relatively static in front of the audience.

Gestures:  Extravagant and sustained.

Speech:  Loud basso profundo, turning to castrato squeak when frightened. 

Animal: Hunting dog. Peacock who has moulted all but one of his tail feathers.

Relationship to audience:
The whole world is an audience. Stops whenever he sees the actual audience and makes a 
salutation so that he can be admired.

Walks:
1. Mountain walk: The heels of his high boots come down first, then the foot rolls on to the ball. 

Straight back, unlike the zanni. Big strides. Step off on ball of foot giving lift and bounce to 
step. Feet on ground, head in clouds. (Rises up with each step so head comes above clouds in 
order to see!) The actual steps are small (he is in no hurry to get there, but wants to do so with 
maximum effect).

2. Promenade walk: Toes down first, strutting and preening with the head.
3. Chest walk: A side-to-side movement of the trunk, the shoulder commences. Used in confined 

spaces.

http://www.teaching-drama.co.uk


25Teaching Drama · Summer term 1 · 2016/17www.teaching-drama.co.uk

Scheme of work|KS3/4
Characters in Pictures

Zanni

Pantalone

Il Dottore

Il Capitano
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Resource 8: The Story of Narukami

Angered by the Emperor’s refusal to dedicate a temple to him, Narukami uses his power to 
imprison the Dragon Gods thus preventing rain from falling on the earth. The play opens with a 
comic scene as White Cloud and Black Cloud, Narukami’s disciples, discuss the situation over rice 
wine and Octopus, both delicacies forbidden by Buddha’s commandments.

The scene shifts to Narukami’s retreat above towering rock cliffs adjoining a waterfall. While 
Narukami meditates, Taema, an astonishingly beautiful woman, calls to the God Fudo for aid. 
Unbeknownst to Narukami, Taema has been sent by the Emperor to seduce him and release the 
Dragon Gods. Claiming to be recently widowed, Taema says that she has come to the shrine to 
cleanse herself from carnal memories so she can start a new life.

Her description of her past love causes the saint to faint, and she obligingly revives him with 
water carried to his mouth by her own lips. Narukami becomes suspicious of her motives, but his 
hesitation is soon overcome as he is seduced by Taema’s beauty and asks her to marry him.

Following their nuptials, Narukami falls asleep, and Taema releases the Dragon Gods. 
Discovering the treachery, Narukami transforms into a terrible Thunder God vowing to pursue 
Taema in revenge for her deception.
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Resource 9: Kumadori design
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Resource 10: Melodrama script
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