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Introduction
With the recent reform in GCSEs, a student’s ability to read and understand 
language has become just as important, if not more so, than the content of 
the course. If a student cannot read the words of the exam paper it becomes 
irrelevant what they do or don’t know. With this in mind, it is the aim of this 
scheme of work to break down the language of Drama as a subject, working with 
key terms practically, and debugging what some of the more advanced words 
mean in both theory and practice.

I have based this on a list of key terms provided by the OCR exam board, but 
believe it to be of benefit regardless of the board you study in your schools.

Learning objectives
By the end of this scheme students will have:

 f Understood the foundation of the GCSE course
 f Practically explored key terms
 f Developed their confidence with the language of drama.

Lesson 1: A is for Actor and Audience
Learning objectives
By the end of the lesson students will have learnt:

 f The key skills of acting
 f Have explored the term proxemics and its links to the skills of acting.

Entry task (5 mins)
As students enter, show them images of a range of famous people and ask them 
what they all have in common. Explain that they have all studied GCSE Drama. 
Lead in to a discussion on their expectations of the course and what they want to 
get out it. Give each students a Post-it note on which they write what type of work 
they think they will be doing on the course.

Warm-up: Mill and Grab (10 mins)
Mill and Grab around the space; once in groups students make letters of the 
alphabet. In larger groups (you could split the class in half), make a drama word 
that the other group has to guess. Link this to our focus over the half term: Power 
words of Drama. What drama words can we think of that begin with the letter A? 
Mind map these on a board or piece of flipchart paper.

Being bad to be good (20 mins)
Ask students what is the worst performance they have seen. If they haven’t seen 
a bad one, what do they imagine the worst performance might look like? Gather 
their ideas.

Following discussion on bad performances, briefly look at the assessment 
criteria for performance from the exam board – the wording may be quite 
challenging. In groups, challenge students to create the weakest performance 
they can – they should be encouraged to do all the things they know they 
shouldn’t. They are aiming to score the lowest marks on the grid. Watch students’ 
work and ask them to try to score it against the criteria.

A good basis for this is to use a well-known fairy tale to give students 
something on which to base their performance.

Follow this with a discussion of what makes an effective performance - create 
success criteria to sit alongside the performing criteria from the exam board.

This is a scheme of work that I teach at 
the beginning of Year 9, which helps to 
establish the basics of the specification 
and language that students encounter 
during the course of their GCSE study. 
I support this unit of work with a 
language wall that students add to as 
the scheme develops.

Resources
 f Drama Glossary (Resource 1)
 f Selection of monologues
 f Skills Audit for acting (Resource 2).

Assessment criteria is fairly similar 
between the exam boards, but use the 
performance criteria relevant for your 
students.

Donna Steele has taught drama for 14 
years, starting as a head of department 
in an all boys’ school in Chichester. She 
relocated to the Isle of Wight in 2007 
and has recently taken on the challenge 
of building her own drama department 
from scratch in a new Free School.
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Actors’ baseline (20 mins)
Using this as a starting point, what then makes an effective performer? Use the 
skills audit handout in the Resources section to label the skills of acting and what 
makes effective performance.

As a baseline all students will perform the same monologue (different ones for 
male and female students). Working in pairs, they have 10 minutes to create their 
performance of the monologue.

Look at the skills audit with students and following their performance they 
self-assess the skills they demonstrated. From this, what is their performance 
target? They can record it either in their drama folders or books and it can 
be reviewed as the year progresses. This is not levelled, but the aim is to give 
students a focus on becoming better/ more consistent performers.

Language of learning (10 mins)
Give students the glossary from the Resources section. Explain that this covers 
the key terms used in the course. Look at the acting terms and, as a plenary, ask 
how many they already know.

Lesson 2: Proxemics (part 1)
Learning objectives
By the end of the lesson students will have learnt:

 f What is meant by the term proxemics
 f How to use proxemics to communicate meaning to an audience.

Entry task (10 mins)
As students enter, give them an image showing two people in different scenarios. 
What can they see in their image? For example, two people holding hands might 
show they are in love. How do they know the people feel that way? Guide them to 
looking at the use of space. Don’t tell them the key term of the lesson yet.

Starter (10 mins)
Play shield and bomb with students. This is a well-known game, but just to recap, 
students should silently pick out two people from around the room; one will 
be their bomb, who they are aiming to stay as far away from as they can, and 
the other is their shield, who they should keep close to and in between them 
and their bomb. Tell the class to start walking around the room; when you say 
‘Change’ students switch the roles of the two students.

Following the game introduce them to the term proxemics. Can they link the 
previous two exercises to understanding this term?

Exploring proxemics (15 mins)
To explore proxemics, sit the class as an audience and ask for a volunteer to sit 
in the middle of the stage on a chair. The class gives this student a role (mother, 
queen, pope, etc.). Now add in a second volunteer, again given a role by the group 
(daughter, king, servant, etc.). The class should decide where the second person 
would be in the space in relation to person 1. Discuss their decision and how it 
relates to proxemics.

This can be developed into a whole class activity to check understanding. 
Put one volunteer in the middle and decide who their character is. Everyone in 
the class picks a character related to the person in the middle. Create a whole 
class tableau using proxemics. Then, thought-track students for them to explain 
who they are and how they feel in relation to the person in the middle. Keep 
evaluating throughout how use of space can be used to show our relationships.

Reducing the space (20 mins)
Split the class into groups of 4. They should improvise a short scene from one of 
the following: bank robbery; family day out; fire alarm practice; breaking up with 
boyfriend/girlfriend; job interview. Have masked-off areas of different sizes for 
students to work in and tell them they should only use this space. They group, 
then carousel around the spaces, staging their scene in the different sized areas. 
In their groups students should then decide which size space best suits their 
performance and perform back to the class.

Discuss the effect of working in different sized spaces and the things it 
encourages and what it can make difficult.

Resources
 f Proxemic images (Resource 3)
 f Masking tape to mark out 

performance areas
 f Chair.
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Lesson 3: Proxemics (part 2), theatre space
Learning objectives
By the end of the lesson students will have learnt:

 f How to apply proxemics to a scripted scene
 f The advantages and disadvantages of a variety of theatre spaces.

Entry task (10 mins)
As students enter give them a key term on a piece of paper. This will be a part of 
the theatre. Students should go and put this label in the part of the room they 
think it refers to.

Starter (10 mins)
Play Captain’s Coming, but using stage positions. This is to consolidate the key 
areas of the stage with students. (We sometimes take for granted they know the 
basics such as this.)

Different spaces (10 mins)
Show students images of the key theatre spaces with mixed up titles - can they 
match them up?

Once they have established what they are called they should consider the 
advantages and disadvantages of each space; this can be extended to consider it 
from the point of view as director, designer and actor. They should collect their 
ideas on the sheet included as the last slide of Resource 4.

Further exploration (20 mins)
Using the spots/cones, set out the area of the different stage spaces. Using their 
scenes from last lesson, students carousel around the spaces adapting their scene 
to fit the staging type.

Performing back (10 mins)
Students should again select the space that best suits their scene and perform it 
back to the class. This can lead on to a discussion on actor-audience relationship 
and why they might choose one space over another.

Lesson 4: Audience and semiotics
Learning objectives
By the end of the lesson students will have learnt:

 f More of what is meant by semiotics
 f How to use semiotics in their lighting.

Entry task (10 mins)
Ask students to imagine that the classroom is a stage. Give each student a Post-it 
note and ask them to look at something in the room. On their Post-it note they 
should write a question about that object something like ‘Who left the object 
there?’, etc. They then place their Post-it note on the object. They should go to 
someone else’s Post-it note and give a creative answer to that question. Feed back 
questions and answers.

Introduce the term semiotics. Link to previous task and ask students for a 
definition; at this point don’t clarify it for them, just listen to their responses. It is 
important that they discover the meaning for themselves.

Symbolic storytelling (15 mins)
Students should work in pairs for this activity. Provide the class with a bag of 
coloured fabrics/clothes/objects/coloured card; put it into the centre of circle. 
Using the story in the Resources section, read it out to the pairs. When they hear 
a change of emotion they should nominate one of the pair to grab an object/fabric 
whose colour represents that emotion. If you have used objects, emphasise that 
the objects are only there for their colour and students should ignore what they 
are. Then repeat reading out the story again, and groups simultaneously hold up 
the colour they think symbolizes that emotion. Ask pairs to justify their choices.

Ask again what they understand by the term semiotics – listen to them 
developing answers.

Resources
 f Theatre space key terms (Resource 4)
 f Spots or cones (I borrow these from 

the PE department)
 f Theatre Space advantages/

disadvantages sheet (included at the 
end of Resource 4).

I have included example labels in the 
Resources section but you may want to 
amend them depending on the type of 
space you have available.

Resources
 f Selection of coloured material/ paint 

chips or charts
 f The Selfish Giant by Oscar Wilde 

(Resource 5)
 f Access to studio lighting
 f Technical terms of lighting 

(Resource 6).

Prior to students entering the classroom, 
ensure that there are enough objects 
around the space that could provide a 
point of interest.

The above exercise would also work well 
with a selection of coloured paint charts 
cut up that they can sort through and lay 
out. A good story to use is Oscar Wilde’s 
The Selfish Giant. I have included a copy 
of this story in the Resources section.

http://www.teaching-drama.co.uk
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Symbolism in lighting (15 mins)
Ask pairs to join up and make fours. Using lighting available, show students 
three washes of colour. Working in their groups, they create a 3-bullet point 
story to match the colour/mood of the lighting in order. First show through once 
or twice and allow groups to discuss ideas for 2 mins. Then flash through more 
slowly so groups can note down ideas; then, go through one more time. Students 
should then get up on their feet and present their story as three tableaux. Watch 
examples and listen to students’ justifications of how they matched their scene to 
the colour of light.

Ask again what they understand by the term semiotics. Listen to them 
developing answers.

Developing own lighting ideas (25 mins)
Working in the same groups, students will create an improvisation using 3 or 4 
symbolic lighting states to reflect the emotions/mood of each scene. Students 
could also use the fabric and objects from the opening task. This could be set as 
a challenge activity. Students perform their work back; encourage those who are 
watching to question each other on colour choices

Special effects in lighting (20 mins)
I have added this as an additional task in case you want to extend the lesson 
further.

Using students’ scenes from the previous exercise, introduce them to the term 
‘gobo’. Show them a series of example gobos from the lighting you have or by 
using production shots.

Give each group a piece of black card and demonstrate how they can cut their 
own gobo into the card. Using a torch or an OHP (if you have this now archaic, 
but still useful, bit of kit) you can then project the image across the stage. Get 
students to add in one gobo to one of their scenes.

Watch examples and discuss the effect of the gobo.
At the end of either of the above activities, finally clarify with students what is 

meant by semiotics. I tend to stick with this definition: the reading of signs and 
symbols on stage to understand meaning.

Lesson 5: Semiotics again
Learning objectives
By the end of the lesson students will have learnt:

 f How to apply semiotics into reading props and set design.

Entry task (10 mins)
As students enter give them an image of an everyday object. Ask them to write 
about the semiotics of that object if it were alone on the stage. What would it tell 
the audience? Who owns it? What might be the story behind it? Symbolism of its 
colour?

As you take the register, students feed back their ideas on their objects.

A pen is not a pen (5 mins)
As a warm-up, play this simple game with students. Pass a whiteboard pen around 
the circle. Students take the pen and say, ‘This is not a pen it is a …’, and they can 
turn the pen into anything they like but they must mime the object. We will come 
back to this idea later in the lesson but discuss how it is linked to semiotics.

A chair is not a chair (10 mins)
Give each student the semiotics of a chair handout from the Resources section. 
Put a chair centre stage. Ask students what it is. Then push them to look in more 
detail – what semiotics might we read from that chair if it were on the stage? 
Once students have grasped the task, adjust the position of the chair - what could 
be read into it now? Each time students should complete the next part of their 
handout. Ask them to feed back their thoughts. Try putting the chair on its side, 
facing away from the audience and then upstage in one corner.

Consolidating the idea (10 mins)
Working in a group of 4 or 5, students should create three tableaux where in each 
one they use the chair in a slightly different way to communicate the meaning of 
the scene to the audience. Watch examples and discuss how clear the semiotics 
would be for the audience.

I have included in the Resources section 
a presentation on the technical terms 
of lighting. You could follow the lesson 
with this and then go back to the 
glossary to start looking at the technical 
elements.

Resources
 f Chair
 f Semiotics of a chair handout 

(Resource 7)
 f Object images for entry task.
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Building the piece (20 mins)
Working in the same groups, give a stick as a prop to each group. Students should 
use the stick in their previous images, but each time use it to represent something 
different. It is their job to make their semiotics very clear to an audience. They 
can then build in coloured lighting again to support their semiotics further. Point 
out that the reason for no movement or speech is to force them to rely more on 
colour/object/proxemics to communicate.

Watch students work back.

Exit task (5 mins)
Go back to the glossary of terms and ask them to add the definitions they can 
now fill in.

Lesson 6: Designer
Learning objectives
By the end of the lesson students will have learnt:

 f How to look at theatre from the point of view of a designer
 f How to use design and costume linked to semiotics.

Entry task (10 mins)
Students enter to a selection of furniture arranged in the space. Give each person 
a Post-it note and ask them to imagine they are one of the objects. If it could talk, 
what would it say? Students write on their Post-it and label the furniture. What 
did they base their ideas on? Get them to zoom in on the detail of the furniture.

Warm-up (10 mins)
Mill and Grab with students and each time ask them to create physically an item 
of furniture. Thought-track the furniture. What would it say? Encourage more 
detail in students’ creations: what type of chair are they, etc.

If walls could talk (15 mins)
Show students an image of Harry Enfield’s creations, Wayne and Waynetta Slob. 
Ask, what type of house they think this couple would have. Their answers may 
draw on stereotypes, but should not be derogatory. In groups, they now physically 
create one of the rooms. Ask them to go to imagine that they are watching an 
argument between the characters, which they should narrate. How would the 
furniture talk? What accent? Posture? What vocal quality would it have? Give 
students time to work on their narration. Watch examples and then discuss what 
does this have to do with design? Link back to semiotics and how design needs to 
convey an attitude/a mood that fits the world of the play.

Putting pencil to paper (20 mins)
Have around the room stage directions from a variety of plays that focus on set 
design, costume and if possible lighting and sound. Each set of directions should 
have plain paper and the students attempt to draw what is there. They should 
carousel around the instructions trying to draw under each skill

Adding the detail (10 mins)
It is likely that students will not be very skilled at drawing and this is a good 
thing. It is an opportunity to highlight the importance of annotations and labels. 
This links to the OCR specification where students’ drawings don’t gain the 
marks, but their annotations provide some important details. Students now go 
back round the stage directions and add labels to their drawings.

Watching live theatre (30 mins)
Using a recorded production of your choice, watch the opening 20 minutes. Assign 
students an area of design to watch. After watching the opening, they make notes 
on their area of design. As students feed back, encourage them to reflect on the 
semiotics and the meaning of what they have seen.

Drama glossary plenary (10 mins)
Go back to the glossary and look at the design terms. See how many students can 
now fill in.

Use of lighting must be kept simple – 
one person in the group who is narrating 
can also work the lighting board.

This lesson could stretch into two, 
depending on the length of your lessons.

Resources
 f A selection of furniture
 f A variety of stage directions
 f Access to National Theatre Live or 

Digital Spy or other recorded forms 
of theatre.

As you work through the lessons you can 
set students homework to define key 
terms from the glossary so that through 
the unit they fill in as much as they can.

http://www.teaching-drama.co.uk
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RESOURCES

Resource 1 – Glossary: GCSE Drama Language for Learning
A-Z of Key Terms
Over the course of three years you will develop your use of drama vocabulary. It is important 
you can use key terms with confidence in your written and verbal work in order to show an 
understanding of the subject.

Acting Key Terms
AD LIB

ASIDE

BLOCKING

CHARACTERISATION

CORPSING

DICTION

GESTURE

INFLECTION

MIME

PACE

PITCH

PROJECTION

RAPPORT

STILLNESS

TONE

http://www.teaching-drama.co.uk


7Teaching Drama · Autumn term 1 · 2018/19www.teaching-drama.co.uk

Scheme of work|GCSE
Script Work Key Terms
ACT

ANTAGONIST

ANTI-CLIMAX

CHARACTER

CHORUS

CLIMAX

COMIC RELIEF

DIALOGUE

DRAMATIC IRONY

DRAMATIC TENSION

DUOLOGUE

EPILOGUE

EXPOSITION

FLASHBACK

GENRE

INTERIOR MONOLOGUE

LIBRETTO

MONOLOGUE

NARRATION

PLOT

PROLOGUE

PROTAGONIST

RISING ACTION

SCENE

http://www.teaching-drama.co.uk
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SCRIPT

SETTING

SOLILOQUY

STAGE DIRECTIONS

STEREOTYPE

STOCK CHARACTER

STRUCTURE

SUBPLOT

SUBTEXT

Performance Style Key Terms
COMEDY

EPIC THEATRE

EXPRESSIONISM

FORUM THEATRE

MELODRAMA

METATHEATRE

NATURALISM/NATURALISTIC

PHYSICAL THEATRE

REALISM

STYLE

STYLISED

SYMBOLISM/SYMBOLIC

THEATRE IN EDUCATION
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Performance Space Key Terms
AISLE

AUDITORIUM

BACKSTAGE

CENTRE STAGE

CIRCLE

DOWNSTAGE

HOUSE

HOUSE LIGHTS

OFFSTAGE

RAKED AUDITORIUM

RAKED STAGE

ROSTRUM

STAGE

STAGE DOOR

STAGE LEFT / RIGHT

STALLS

TRAP

TREADS

UPSTAGE

WINGS

http://www.teaching-drama.co.uk
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Performance Venues Key Terms
AMPHITHEATRE

APRON STAGE

BLACK BOX

END ON

IN THE ROUND

PROMENADE

PROSCENIUM ARCH

SITE-SPECIFIC THEATRE

THRUST

TRAVERSE

http://www.teaching-drama.co.uk
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Devising Key Terms
BACK STORY

CROSS-CUTTING

FREEZE FRAME

HOT SEATING

IMPROVISATION

ROLE PLAY

ROLE REVERSAL/ROLE TRANSFER

ROLE-ON-THE-WALL

STILL IMAGE

STIMULUS

STORYBOARDING

TABLEAU

TECHNIQUE

THOUGHT TRACKING

WRITING IN ROLE

http://www.teaching-drama.co.uk
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Theatre Roles Key Terms
ACTOR

AMATEUR

ASM

AUDIENCE

CAST

CHOREOGRAPHER

COMPANY

COSTUME DESIGNER

DANCER

DIRECTOR

DRAMATIST

ENSEMBLE

LYRICIST

PLAYWRIGHT

SOUND DESIGNER

STAGE CREW

STAGE MANAGER

UNDERSTUDY

USHERS

http://www.teaching-drama.co.uk


13Teaching Drama · Autumn term 1 · 2018/19www.teaching-drama.co.uk

Scheme of work|GCSE
Understanding Theatre Key Terms
ARTISTIC INTENTION

ATMOSPHERE

AUDITION

CONTEMPORARY

CONTEXT

CONVENTION

CULTURAL CONTEXT

FORM

HISTORICAL CONTEXT

PROXEMICS

REALISATION

REPERTOIRE

SEMIOTICS

SOCIAL CONTEXT

SUSPENSION OF DISBELIEF

VISION

Costume Key Terms
BLACKS

COSTUMES

DRESSING ROOMS

MAKE-UP

MASK

QUICK CHANGE

WARDROBE
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Lighting Key Terms
BACKLIGHT

BARNDOORS

BLACKOUT

CROSS FADE

FADE

FLOOD

FOLLOWSPOT

GENERAL COVER

GOBO

LANTERN

LIGHTING PLOT

LFX

http://www.teaching-drama.co.uk
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Set Key Terms
BOX SET

CLOTH

COMPOSITE SETTING

CYCLORAMA (CYC)

DOOR FLAT

DRESSING (the set)

ENTRANCE

EXIT

FLAT

FOURTH WALL

GAUZE

MARKING OUT

MODELBOX

PROPS

SET

Sound Key Terms
ACAPELLA

ACOUSTICS

AMBIENT NOISE

MICROPHONE

RADIO MIC

SOUND CHECK

SOUNDSCAPE

SFX

http://www.teaching-drama.co.uk
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Resource 2 – Skills audit: What are my drama skills

Skill
1 – H

ELP!!!!!!!!!
2 – N

ot really sure
3 – I’ll be okay

4 – I’m
 good at this

5 – I’m
 the best

Vocal  - Volum
e

I can’t hear you!
I heard som

e of it.
You can be heard.

You use volum
e to show

 
em

otion.
You use volum

e to show
 

em
otion and character.

Vocal – C
larity 

W
hat did you say?

I understood som
e of it.

I understand you.
Your em

otion is clear.
Your em

otion and 
character are clear.

Vocal – Speed/Pace
Too fast!

Som
e bits are too fast, 

som
e bits are tw

o slow
.

I understand you.
You use pace to show

 
em

otion.
You use pace to show

 
em

otion and character.

Physical  - Control
Keep your feet still! Stop 
laughing! 
Stop show

ing 
em

barrassm
ent.

Keep your feet still!
You have physical control.

You control your 
m

ovem
ents to show

 
em

otion.

You change your 
m

ovem
ents to suit 

the changes in your 
character.

Physical - Interaction
W

hy w
on’t you look at the 

other actor?
You don’t w

ant to get close 
to the other actors.

You seem
 com

fortable.
I can see w

hat you are 
trying to do in term

s 
of how

 you show
 your 

relationships.

I believe your 
character’s relationships 
w

ith the other 
characters.

Physical - G
esture

H
ands fiddling w

ith 
sleeves, in pockets, no 
sense of gesture.

W
hat do I do w

ith m
y 

arm
s? (A

t least you are 
asking the question!)

G
estures are appropriate.

G
estures show

 em
otion.

G
estures show

 em
otion 

and character.

Physical - Posture
You are show

ing 
em

barrassm
ent  or an 

unw
illingness to be on 

stage. (hands in pockets, 
slouching)

Tendency to forget about 
posture.

Posture is appropriate.
Posture show

s em
otion.

Posture show
s em

otion 
and character.

C
haracterisation

D
on’t know

 w
hat this 

m
eans.

Know
s w

hat a character is 
but doesn’t do m

uch about 
it.

Likes to have a go at 
changing voice.

C
hanges self to suit 

character, m
ainly em

otion 
w

ill be played.

Researches character, 
w

here are they from
? 

H
ow

 w
ould they speak/

m
ove?

Line learning
I have no m

em
ory. I w

ill 
need the script on stage.

Er …
 line please!

Pauses to rem
em

ber line.
Fluent. Know

s ow
n lines 

and cues.
Know

s lines, cues, order 
of scenes, w

hole play. 
W

here character is at 
any point.

H
igh

ligh
t th

e boxes th
at ap

p
ly th

e m
ost to you

. W
h

at cou
ld

 you
 d

o to im
p

rove?

N
am

e of Stu
d

en
t:…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…

…
…
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Resource 3 – Proxemics images lesson
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Resource 4 – Theatre spaces
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Resource 5 – The Selfish Giant by Oscar Wilde

The Selfish Giant
Oscar Wilde

Every afternoon, as they were coming from school, the children used to go and play in the Giant’s garden.
It was a large lovely garden, with soft green grass. Here and there over the grass stood beautiful flowers like

stars, and there were twelve peach-trees that in the spring-time broke out into delicate blossoms of pink and
pearl, and in the autumn bore rich fruit. The birds sat on the trees and sang so sweetly that the children used to
stop their games in order to listen to them. “How happy we are here!” they cried to each other.

One day the Giant came back. He had been to visit his friend the Cornish ogre, and had stayed with him for
seven years. After the seven years were over he had said all that he had to say, for his conversation was limited,
and he determined to return to his own castle. When he arrived he saw the children playing in the garden.

“What are you doing here?” he cried in a very gruff voice, and the children ran away.
“My own garden is my own garden,” said the Giant; “any one can understand that, and I will allow nobody to

play in it but myself.” So he built a high wall all round it, and put up a notice-board.

TRESPASSERS WILL BE PROSECUTED

He was a very selfish Giant.
The poor children had now nowhere to play. They tried to play on the road, but the road was very dusty and

full of hard stones, and they did not like it. They used to wander round the high wall when their lessons were
over, and talk about the beautiful garden inside. “How happy we were there,” they said to each other.

Then the Spring came, and all over the country there were little blossoms and little birds. Only in the garden
of the Selfish Giant it was still winter. The birds did not care to sing in it as there were no children, and the trees
forgot to blossom. Once a beautiful flower put its head out from the grass, but when it saw the notice-board it
was so sorry for the children that it slipped back into the ground again, and went off to sleep. The only people
who were pleased were the Snow and the Frost. “Spring has forgotten this garden,” they cried, “so we will live
here all the year round.” The Snow covered up the grass with her great white cloak, and the Frost painted all the
trees silver. Then they invited the North Wind to stay with them, and he came. He was wrapped in furs, and he
roared all day about the garden, and blew the chimney-pots down. “This is a delightful spot,” he said, “we must
ask the Hail on a visit.” So the Hail came. Every day for three hours he rattled on the roof of the castle till he
broke most of the slates, and then he ran round and round the garden as fast as he could go. He was dressed in
grey, and his breath was like ice.

“I cannot understand why the Spring is so late in coming,” said the Selfish Giant, as he sat at the window and
looked out at his cold white garden; “I hope there will be a change in the weather.”

But the Spring never came, nor the Summer. The Autumn gave golden fruit to every garden, but to the
Giant’s garden she gave none. “He is too selfish,” she said. So it was always Winter there, and the North Wind,
and the Hail, and the Frost, and the Snow danced about through the trees.

One morning the Giant was lying awake in bed when he heard some lovely music. It sounded so sweet to his
ears that he thought it must be the King’s musicians passing by. It was really only a little linnet singing outside his
window, but it was so long since he had heard a bird sing in his garden that it seemed to him to be the most
beautiful music in the world. Then the Hail stopped dancing over his head, and the North Wind ceased roaring,
and a delicious perfume came to him through the open casement. “I believe the Spring has come at last,” said the
Giant; and he jumped out of bed and looked out.

What did he see?
He saw a most wonderful sight. Through a little hole in the wall the children had crept in, and they were

sitting in the branches of the trees. In every tree that he could see there was a little child. And the trees were so
glad to have the children back again that they had covered themselves with blossoms, and were waving their arms
gently above the children’s heads. The birds were flying about and twittering with delight, and the flowers were
looking up through the green grass and laughing. It was a lovely scene, only in one corner it was still winter. It
was the farthest corner of the garden, and in it was standing a little boy. He was so small that he could not reach
up to the branches of the tree, and he was wandering all round it, crying bitterly. The poor tree was still quite
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covered with frost and snow, and the North Wind was blowing and roaring above it. “Climb up! little boy,” said
the Tree, and it bent its branches down as low as it could; but the boy was too tiny.

And the Giant’s heart melted as he looked out. “How selfish I have been!” he said; “now I know why the
Spring would not come here. I will put that poor little boy on the top of the tree, and then I will knock down the
wall, and my garden shall be the children’s playground for ever and ever.” He was really very sorry for what he
had done.

So he crept downstairs and opened the front door quite softly, and went out into the garden. But when the
children saw him they were so frightened that they all ran away, and the garden became winter again. Only the
little boy did not run, for his eyes were so full of tears that he did not see the Giant coming. And the Giant stole
up behind him and took him gently in his hand, and put him up into the tree. And the tree broke at once into
blossom, and the birds came and sang on it, and the little boy stretched out his two arms and flung them round
the Giant’s neck, and kissed him. And the other children, when they saw that the Giant was not wicked any
longer, came running back, and with them came the Spring. “It is your garden now, little children,” said the
Giant, and he took a great axe and knocked down the wall. And when the people were going to market at twelve
o’clock they found the Giant playing with the children in the most beautiful garden they had ever seen.

All day long they played, and in the evening they came to the Giant to bid him good-bye.
“But where is your little companion?” he said: “the boy I put into the tree.” The Giant loved him the best

because he had kissed him.
“We don’t know,” answered the children; “he has gone away.”
“You must tell him to be sure and come here to-morrow,” said the Giant. But the children said that they did

not know where he lived, and had never seen him before; and the Giant felt very sad.
Every afternoon, when school was over, the children came and played with the Giant. But the little boy whom

the Giant loved was never seen again. The Giant was very kind to all the children, yet he longed for his first little
friend, and often spoke of him. “How I would like to see him!” he used to say.

Years went over, and the Giant grew very old and feeble. He could not play about any more, so he sat in a
huge armchair, and watched the children at their games, and admired his garden. “I have many beautiful flowers,”
he said; “but the children are the most beautiful flowers of all.”

One winter morning he looked out of his window as he was dressing. He did not hate the Winter now, for he
knew that it was merely the Spring asleep, and that the flowers were resting.

Suddenly he rubbed his eyes in wonder, and looked and looked. It certainly was a marvellous sight. In the
farthest corner of the garden was a tree quite covered with lovely white blossoms. Its branches were all golden,
and silver fruit hung down from them, and underneath it stood the little boy he had loved.

Downstairs ran the Giant in great joy, and out into the garden. He hastened across the grass, and came near to
the child. And when he came quite close his face grew red with anger, and he said, “Who hath dared to wound
thee?” For on the palms of the child’s hands were the prints of two nails, and the prints of two nails were on the
little feet.

“Who hath dared to wound thee?” cried the Giant; “tell me, that I may take my big sword and slay him.”
“Nay!” answered the child; “but these are the wounds of Love.”
“Who art thou?” said the Giant, and a strange awe fell on him, and he knelt before the little child.
And the child smiled on the Giant, and said to him, “You let me play once in your garden, to-day you shall

come with me to my garden, which is Paradise.”
And when the children ran in that afternoon, they found the Giant lying dead under the tree, all covered with

white blossoms.
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Resource 6 – Lighting design

Lighting design Why is lighting design important?

Why is it important? 
What might lighting design achieve?
Discuss in pairs 5 mins.

1 2

Lights can be useful for: 
• defining different locations on the stage
• Creating mood and atmosphere
• Highlighting key moments of action and directing 

the audience’s focus. 

Lighting can denote time of year or day and can also 
be used in an abstract or symbolic way, such as 
using a red light to symbolise danger or passion.

Illumination: The simple ability to see what is occurring 
on stage. Any lighting design will be ineffective if the 
audience has to strain to see the characters; unless this 
is the explicit intent.

3 4

Focus: Directing the audience's attention to an 
area of the stage or distracting them from another.

Mood: Setting the tone of a scene. Harsh red light has a 
totally different effect than soft lavender light.

5 6
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Location and time of day: Establishing or altering position in 
time and space. Blues can suggest night time while orange and 
red can suggest a sunrise or sunset. Use of gobos to project sky 
scene, moon etc

7 8

Projection/stage elements: Lighting may be 
used to project scenery or to act as scenery 
onstage.

Composition: Lighting may be used to show 
only the areas of the stage which the designer 
wants the audience to see, and to "paint a 
picture". 

9 10

Lighting State: the overall lighting effect you have created.

11 12
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Examples of lighting

Look at these pictures and in pairs discuss what 
the light is portraying. Mood? Focus?  
Atmosphere?

13 14

15 16

Job of lighting designer

The lighting designer must also know the play 
very well. They work closely with the director to 
understand what they want to communicate in 
each scene and where the focus of the action 
onstage should be. They also work closely with 
the set designer, as they both play such a large 
role in the visual impact of a production. Often 
the realisation of the set designer’s artistic 
vision depends greatly upon the way their set is 
lit.

• The lighting designer designs lighting cues. 
That means they decide when to move from 
one lighting state to the next. A sudden 
change to a different lighting state is called a 
snap and a slow change where one state 
overlaps another is called a fade.

• Just like set design, the style of lighting must 
suit the production. 

17 18
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A naturalistic production of a Chekov play would 
not use symbolic lighting. 

A non-naturalistic might use lighting that was 
more abstract and stylised.

19 20

Technical stuff

Lighting is a very technical area and there are 
many types of lights (or lanterns).

21 22

FLOODS are used to provide large area washes of light. They come equipped 
with a gel frame and are especially useful for lighting backcloths.  The beam 
cannot be shaped, so generally other lantern types are more flexible.

• Flood - produces a clear wide-angled light, but 
there’s little control over the spread of the 
light. Coloured filters can be used with this 
lamp.

23 24
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FRESNEL lanterns give a soft-edged beam with large size variation.  
Used to create large washes of light (like the flood), sometimes highly 
colored, but as beam size and shape can be altered it is preferable to 
the Flood. They have external barn doors, which shape the beam but 
don’t sharpen it like the shutters on the Profile.  

• Fresnel - used for a softer edged effect, with a 
diffusing lens in front of the lamp. It's useful 
for good overall light when used with others. 
Coloured filters can be used with this lamp.

25 26

PROFILE SPOTS will give you a sharply defined image in outline of any 
object.  They are fitted with shutters, usually four, which can be pushed 
into the light beam, shaping its appearance on stage.  

The  beam can be focused from very hard-edged to very soft. There is usually a slot cut 
into the body of the lantern, which accepts Gobo’s – cut out metal patterns whose 
image is projected onto the stage.

Spot - has a hard-edged 
effect, used to light 
characters or elements on 
the stage. Coloured filters 
can be used with this 
lamp.

27 28

Coloured Gels

A color gel or color filter, or a lighting gel or simply 
gel, is a   transparent colored material that is used 
to colour light and for colour correction

Coloured gels can be added to the front of some 
lanterns so that they throw coloured light onto 
the stage. 

29 30
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Gobos

Some lanterns can also be fitted with what is 
known as a gobo. This is a sheet inserted on a 
frame at the front of the light with a design cut 
into it. It filters the light, creating a picture effect 
on the stage. For example, a gobo could be used 
to create a dappled lighting effect to look like 
the leaves of a forest, or could be cut to create 
strips of light onstage which look like the bars of 
a prison.

Examples of Gobos

31 32

33 34

Home Learning

Discuss how lighting contributes to the 
effectiveness of your devised piece (25 marks) 

35
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Resource 7 – Semiotics of a chair

Look at the photos of the four chairs below. Imagine that they were used as part of a stage set 
design. How would the audience ‘read’ them on stage, using semiotics? What do they suggest to 
the audience? Think about:

 f Time period/era
 f Social class/wealth
 f Location
 f What characters would sit on the chair?

Description of chair Semiotic analysis of that chair

CHAIR 1

CHAIR 2

CHAIR 3

CHAIR 4
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