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KS3
Introduction
This scheme of work for KS3 students involves storytelling and character work 
suitable for all stages of KS3. Many of the activities within the scheme can be 
extended in a number of ways to push older students and encourage them into 
devising their own work based thematically on the stories. It begins to explore 
techniques such as ensemble work and choral voice, working on and off the text 
and giving students the opportunity to explore their own ideas. Lots of the work 
can lend itself to a variety of the fables, so the scheme could be used for a number 
of lessons or a whole term.

Aesop was believed to have lived from around 620 to 560BC, but his life has 
always been a mystery and there has been some debate as to whether he really 
even existed. It is reported that he was a slave who gained his freedom because of 
his literacy and storytelling abilities; he evaded punishment many times during 
his life by using fables to highlight the irony of the situation he was caught in. 
His death is as mysterious as his life and it is said that after stealing a golden 
cup he was thrown from a cliff. Aesop is credited with writing more than six 
hundred stories.

Timings
This scheme has been divided into sessions based on the story. Each session will 
give you enough work for around ninety minutes, but with the extension ideas 
and allowing students to develop their own explorations each session would offer 
enough material for several lessons.

Session 1: The Hare and the Tortoise 
Learning objectives

 f To explore creating the Hare, the Tortoise and the Fox
 f To explore how to change voice to represent a character
 f To devise a piece of drama showing what happens next.

Warm-up: One-sentence stories 
The Tortoise and the Hare is the fable with which students are probably most 
familiar. Ask students to sit in a circle. You can either number them, or work your 
way around the circle. You begin the story and at the end of the first sentence 
call out a number and that student takes over (or moves it on to the next person). 
Allow the story to develop, giving hints, helping out or adding sentences as 
necessary. Use the moral from the story ‘Speed isn’t everything; there are other 
ways of winning’ to bring the story to a close.

Main activity 1: Creating the animals
In pairs or groups of three after reading the story. Ask students to take on the 
roles of Hare, Tortoise and Fox. In their groups they should discuss the following 
questions:

 f How should your animal stand? Think about your posture and how you hold 
your head, your arms, and how you position your legs.

 f How would your animal move? Consider speed and agility.
 f What sort of facial expressions would your animal use? Think about your eyes, 
eyebrows, mouth.

 f How would your animal speak? Think about volume, pitch, pace and accent.
 f After some discussion time students should create their characters and 
rehearse walking and talking in role, as well as improvising the beginning of 
the story.

For this scheme of work I have used The 
Orchard Book of Aesop’s Fables written 
by the 2003 -2005 Children’s Laureate 
Michael Morpurgo, published by Orchard 
Books, ISBN: 978-1-843-62271-0.

Alicia Pope completed a degree in 
English and Theatre & Media Drama at 
the University of Glamorgan, followed 
by a PGCE at UWE in Bristol.  She is 
currently in her tenth year of teaching.  
Her particular interests include A level 
physical theatre and helping to improve 
the standards of Drama taught at KS3, 
especially by non-specialists.

Aesop’s Fables
Alicia Pope
KS3
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Main activity 2: The Animal Parade
Ask the class to stand in a circle divided into their three groups - Hares, Tortoises 
and Foxes. When you are ready to begin everyone should stand in role as their 
animal. When you introduce each group they should walk around the inside 
of the circle in character, moving and greeting other animals while remaining 
focused and in character. They should walk once around before returning to their 
places at which point you introduce the second group and so on.

An effective performance might see you in role as a ringmaster with the 
popular circus music ‘Entry of the Gladiators’ by Julius Fučík playing as a 
soundtrack.

Main activity 3: Retelling the story
In pairs with the part of the Fox omitted, or in threes with the Fox as a small 
role. Using the decisions they made on how to create the physicality and vocal 
skills for their animals, ask students to use the script (see Appendix at the end 
of this scheme) to create a retelling of the story. They need not play the same 
animal as they have previously; they might want to explore another student’s 
representation of an animal or have a new idea of their own.

Performance and feedback.
After each performance ask the class for positive comments on the work they 
have seen. Encourage students to think in drama terms about what they like or 
think has worked, e.g. ‘Lucy’s facial expression was strong. I could see that she 
was really happy because she was smiling widely and her eyes were wide open’, 
rather than ‘It was good’. Equally, with points of constructive criticism, try to 
encourage students to offer practical suggestions of how to improve work.

Further ideas
 f Hot seating either animal after the race
 f Creating a scene before or after (or both) at home with the Hare and the 
Tortoise and their families

 f The Hare bumping into a friend and lying about what happened; the friend 
taunts the Tortoise but finds out the truth and confronts the Hare. This could be 
done as animals or perhaps more effectively as humans.

Session 2: The Dog and his Bone 
Learning objectives

 f To create a careful, effective mirror work
 f To explore the use of narration
 f To devise a retelling of the story
 f To explore some ideas using ensemble work.

Warm-up: Animal Crackers
This is a variation of the game Fruit Bowl, using animals instead of fruits. Sit all 
students in a circle. Label them alternately around the circle: dog, cat, sheep, cow, 
bear, or whichever animals you choose from the stories. The person who is ‘It’ sits 
in the centre. They shout the name of one of the animals, e.g. If ‘hare’ is called, all 
the hares must change places, and the person in the centre moves too, regardless 
of their animal. No one is allowed to sit back down on the chair they have just left. 
Whoever is left without a chair then sits on the chair in the middle and chooses 
the next animal. (The idea is to avoid sitting in the middle.) If the person in the 
centre shouts ‘animal crackers’ then everyone must change places. It’s always fun 
to ask students to make the relevant animal noises as they move.

Main activity 1: Mirror work
In pairs. Students stand facing each other with their arms raised in front of them, 
palm to palm but not touching. One person, A, is chosen to be the reflection of the 
other so when A leads, B follows. It is important that the pair work together. The 
aim is not to trick the other person but to concentrate so that it is impossible to 
tell who is leading. After a while, they can change and then B leads A. Discuss the 
challenges of mirror work.

Main activity 2: Retelling The Dog and his Bone
Discussion 
After reading The Dog and his Bone, what examples can you give from your own 
experiences that illustrate the moral of the story ‘Enough is as good as a feast. 
Don’t be greedy.’
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Now read the story. In pairs, using what they have learned from their mirror 

work, ask students to recreate the part of the story where the dog sees the other 
dog. See some work in progress.

Ask pairs to join into fours taking on the roles of two narrators, the dog and the 
butcher/dog’s reflection.

Points and ideas to consider
Introducing the story: Perhaps the whole group can work as a chorus here.

Narrators: How will you use your vocal skills to tell the story? A story is meant 
to be engaging and draw a listener in. Consider your pitch, pace, tone, pause, 
volume and how you use emphasis. How will you divide the text – consider the 
effect of saying some words or lines together.

Staging: How will you position yourselves in the space? Where will the 
narrators stand and where will the action take place? 

Characters: How will you create the character of the narrator so that they are 
different from yourself? How will you create the dog? Think about how you 
will move, stand, use your facial expressions and your voice. Remember that 
two people play the dog towards the end of the story. The mirror work must be 
carefully done, try not to make it too fast or too complicated. How will you create 
the character of the butcher?

Extension: This story lends itself to introducing students to the idea of ensemble 
work. Discuss with them the idea of coming away from the text at the beginning 
of the story and creating the butcher’s shop with different characters or how they 
could create the river as an ensemble.

Rehearse, perform and feedback.

Further ideas
 f Many of the activities in this session can be used to explore The Dog in the 
Manger. Students could have fun exploring how to switch between playing 
narrators and cows. 

 f Younger students might enjoy creating different versions of the story using a 
range of animals or even humans.

Session 3: Belling the Cat
Learning objectives

 f To improvise a simple scene as humans, cats and mice
 f To focus on the creation of the characters of the cats and the mice
 f To devise a retelling of the story using a split stage.

Warm-up: The empty chair 
This is a fun and energetic physical warm-up. Students should sit on their chairs 
around the space. One person is ‘It’ and stands at one end of the room. At the 
other end there should be an empty chair. The object of the game is for the person 
who is It to get to the empty chair and for the rest of the class to stop them. They 
stop them reaching the empty chair by sitting on it. When someone sits on the 
empty chair, it means that the empty chair will move to somewhere else in the 
room meaning the person who is It has to change where they are going to get to 
the new empty chair. It can move quite quickly as people swap places.

Rules:
 f The person who is It can only move using tiny pigeon steps or walking as if 
their knees have been glued together.

 f If students are moving, they must move if they get even a centimetre off their 
chair, they can’t stand up then sit down in the same chair.

 f The game is over when the person who is It gets to the empty chair.

Main activity 1: Creating mice and cats
In groups of four, ask students to improvise the following simple scene. It is 
breakfast time and three of the four family members are in the kitchen having 
breakfast and talking about their plans for the day. Each person should say what 
they plan to do. The fourth person enters and starts an argument with someone, 
e.g. accuses them of taking something; is rude about their appearance; etc. 
Someone else in the family stops the argument, and everyone gets ready to leave. 

You could offer a range of different simple scenes for this activity or ask 
students to give ideas of their own.

Watch some pieces of work.
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Discussion

 f What characteristics would you take on to become a cat? Consider movement, 
posture, gesture, facial expressions and vocal skills.

 f Now ask students to recreate the scene as cats.
 f What characteristics would you take on to become a mouse? Again, consider 
movement, posture, gesture, facial expressions and vocal skills.

 f Now ask students to recreate the scene as mice.

Remember that although the cats or mice will have many of the same 
characteristics, they should all have different personalities. 

Rehearsal, performance and feedback.
Watch half the groups perform as cats and half as mice.

Main activity 2: Retelling the story
Read the story. Get into groups of six to eight. The script (see Appendix) has six 
mouse parts and a cat is needed, but the mice parts can be combined and it 
would be possible to adjust the script to work with two cats.

Ask students to rehearse the script using a split stage.
Stage left: The mice discuss their plan and try to decide what to do. It is 

important that everyone stays in role as mice for the whole performance 
especially when they are not speaking.

Stage right: The cat (or cats) should create their part of the scene by miming 
cat-type things. They might groom themselves; catch an imaginary bug; stretch; 
jump; curl up; have a game; etc. The role of the cat suits differentiation well, as 
it offers a non-speaking role to students who find script work challenging, but it 
also offers an opportunity to use skilful mime and imaginative ideas for students 
who are more able.

Rehearse, perform and feedback.

Further ideas
 f Ask students to use the text to add narration to the performance. 
 f The theme of this story lends itself to devising a people-based story. Perhaps 
the cat is a bully and mice are the children in a class. The split stage could be 
used to show the bully being nasty to a range of different people. This could be 
attempted as a whole class/large group ensemble piece.

Session 4: The Travellers and the Bear
Learning objectives

 f To use clear and definite mimes
 f To experiment vocally to create a sound sequence
 f To devise a version of a story using mime and sounds
 f To explore adding narration to the story.

Warm-up: What’s in the Box?
Ask students to sit in a circle with one volunteer in the centre. You mime giving the 
volunteer a box of whatever size. They open the box, react to it and take the object 
out, performing a mime that allows the rest of the class to guess what is in the 
box. When the contents have been guessed the next person enters the circle and 
the previous volunteer hands them a new box. It’s fun for students to experiment 
with good and bad contents, things to play with, things to wear, things to eat, etc.

Main activity 1: Sound sequence
Ask students to stand in a space around the room and position yourself in the 
middle. Explain that the whole class is going to make a series of sounds, they 
must always try to keep to the same volume and intensity of sound and cannot 
use any words. Students will need to listen carefully because you might change 
the sound at any time. As soon as you say ‘Stop’ they must go immediately quiet.

Sound sequence:
Shhh ... whispering ... hissing ... mumbling ... grumbling ... groaning ... praying ... 
chattering ... muttering ... roaring ... shouting ... STOP

Repeat the sequence backwards:
Shouting ... roaring ... muttering ... chattering ... praying ... groaning ... mumbling ... 
hissing ... whispering ... shhh ... STOP

In addition to this you could raise and lower your arm to act as a volume control.
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Main activity 2: Devising the story
Read the story and discuss what mimes and sound effects might be most 
effective. 

In groups of three, ask students to recreate the story using mime, sound effects 
and some gibberish. 

Points to consider
Character: Who are the travellers and where are they going? We know they are 
friends but how close is their relationship?

Facial expression: How can you show how your character feels through your 
facial expressions? 

Movement: How will your character move around the space? How will they hold 
themselves? What gestures might they use? This might change during the story.

Voice: What are the travellers talking about? How will you use your voice 
to show how your character feels? Remember that you can’t use real words. 
Consider pitch, pace, tone and pause.

Audience reaction: How do you want the audience to feel about your character in 
this scene?

Rehearse, perform and feedback.

Main activity 3: Adding narration to the story
Ask groups to join together to form into groups of six. In these larger groups 
they should choose the most effective parts of their mimed stories to create a 
collaborative version, again with three students playing the travellers and the 
bear. Three students will use the text of the story (or this can be improvised) to 
add narration to their work.

Rehearse, perform and feedback.

Further ideas 
 f Improvise the scene that follows where the travellers have escaped from the 
Bear and discuss what has happened. 

 f Hot seating of the travellers.
 f The Bear arrives home without any lunch for the family.
 f A scene where someone translates the Bear’s growling throughout the scene. 
Perhaps in the initial exchange the Bear’s growls weren’t aggressive at all, 
perhaps the Bear was inviting the travellers for a cup of tea and a rest.

Session 5: The Wind and the Sun
Learning objectives 

 f To explore ideas of what characteristics the sun and the wind would have
 f To improvise a job interview playing the part of the sun or the wind
 f To recreate the story of The Wind and the Sun using ensemble work.

Warm-up: Magic Shoes  
Ask students to imagine that they are wearing a pair of magic shoes which will 
take them on a journey.  You could go around the class and ask them to describe 
what their shoes look like.

You then call out various weather conditions and floor textures and the class 
must physically respond to those conditions. For example: 

 f A lovely sunny day, gets gradually hotter and hotter, walking through a desert, 
feet sinking into the sand.

 f The sky clouds over and it becomes gradually windier and windier until they 
are fighting against the wind.  They suddenly stand in a huge puddle.

 f The puddle becomes a river that they are wading though, against the current.
 f It starts to rain and the river becomes muddier until they are wading through a 
very murky bog where each step is a struggle.

 f The weather gets colder until it is freezing and the bog they are walking on 
becomes a frozen lake, which is extremely slippery.

Students should try to emphasise their facial expressions and whole body 
physicality to create their location.

Main activity 1: Interviewing the Wind and the Sun
Discussion
Read the story. What personality traits would the Sun and the Wind possess if 
they were people? How would they move, speak, interact with others? How would 
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other people feel about them and around them? (Some silly fun can certainly be 
had here with the potentially ‘windy’ nature of the Wind.) What would happen 
if the Wind and the Sun were at a job interview? Below are some ideas for job 
advertisements, but students could write their own.

In pairs, one student should take on the role of the Sun and one person should 
take on the role of the Interviewer. Ask students to improvise the interview. After 
some time ask students to swap roles so that the Interviewer becomes the Wind 
and the Sun becomes the Interviewer and repeat the improvisation. Ask students 
to rehearse one of their improvisations for performance.

Perform and feedback.

Main activity 2: Retelling the story
Discussion
In what ways can you create the Sun and the Wind using ensemble work? 
Consider how you might use synchronised movements and choral voice to create 
one character using three or four people. 

In groups of seven, three people playing the Sun, three playing the Wind and 
one playing the Shepherd, ask students to use the script to recreate the story.

Rehearse, perform and feedback.

Further ideas
 f Improvise the conversation that the Sun and the Wind have after the sun has 
won.

 f Create a scene where the Wind gives the Sun another challenge. 
 f Create a scene based on the moral of the story that ‘gentle persuasion is often 
the best’.

 f Explore The Peacock and the Crane using the same techniques.

Wind wanted
Job description: To huff, puff and blow to create a range of weather 

conditions, including blowy, breezy and gale-force.

You will be involved with other weather conditions, but will largely work 
independently to create whatever intensity you like.

Sun wanted
Job description: To shine brightly in the sky. You must be able to shine in 
a variety of ways to create a range of temperatures including ‘warm for 

the time of year’, ‘lovely’ and ‘boiling hot’.

You must be able to work well with other weather conditions including 
wind, snow and rain. The ability to work closely to create rainbows 

is essential.
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RESOURCES

Appendix: Aesop’s Fables Scripts
The Hare and the Tortoise
(Part of the Fox character can be omitted.)
Hare: Can’t you go a little faster? I mean, how do you ever arrive?
Tortoise: Oh, I arrive. I always arrive and sooner rather than later. Maybe sooner than you imagine.
Fox: True. I’m telling you, as tortoises go, this is a very speedy tortoise.
Hare: Speedy tortoise! No such thing!
Tortoise: (Impatiently) Listen, Hare, I get where I want fast enough, thank you. I’ll prove it to you if 
you like. How about a race? You and me. First one to the river is the winner.
Hare: (Laughing) A race! You and me? No problem. I’ll beat you easy peasy. You won’t see me for 
dust. I’m ready.
Fox: I’ll set you off. Ready, steady, go!
Hare races away and leaves Tortoise behind. 
Hare: There’s no point showing off if no one’s watching. I’ll just lie down here in the sun and have 
a nap and wait until Tortoise comes. No worries.
Tortoise arrives and sees Hare fast asleep under a tree.
Tortoise: Hare looks tired out with all that running, poor old thing. Best not wake her.
Hare wakes, looks around, remembers the race and speeds off. Hare arrives to find Tortoise drinking at the 
river.
Tortoise: What kept you Hare?
Hare walks away in a huff. Fox laughs all the way home.
All: Speed isn’t everything. There are other ways of winning.

Belling the Cat
Mouse 1: Something has to be done! That cat with his sharp eyes and sharp claws has killed off so 
many mice that aren’t many of us left.
Mouse 2: Kill him!
Mouse 3: Squash him!
Mouse 4: Pull out his claws!
Chief Mouse: Fellow mice, let us be sensible. We can’t kill him, or squash him, or pull out his 
claws. He’s too strong, too big, too cunning. Wherever we go, he’s always waiting to pounce – that’s 
our problem. Now if we knew where he was, then he couldn’t creep up on us like he does and 
surprise us.
Young Mouse: Why don’t we … why don’t we wait till the cat’s fast asleep? Then we could creep 
up on him and tie a bell round his neck. That way we’ll always hear him coming and we can run 
off before he catches us. Am I brilliant or what?
Mouse 1: Yes! 
Mouse 2: Brilliant!
Mouse 3: That mouse is a genius!
Mouse 4: Let’s do it! Let’s do it!
Chief mouse: That sounds like a fine plan, but there’s just one little thing that worries me. Which 
of you will put the bell around the cat’s neck?
Silence.
Chief mouse: Pity. We’ll have to think again, won’t we?
All: Saying something should be done is one thing. Doing it is often altogether more difficult.
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The Wind and the Sun
Sun: I can out-shine you.
Wind: I can out-blow you.
Shepherd enters.
Sun: All right, let’s settle this once and for all. Whichever of us 
can somehow part this shepherd from his cloak is the stronger. 
Agreed?
Wind: Easy, watch this.
Wind takes a deep breath and blows with all his might. The more the 
wind blows the tighter the shepherd holds onto the cloak.
Sun: My turn, watch this.
Shepherd gets hotter and hotter.
Shepherd: I can’t go on in this heat.
Shepherd removes the cloak and sits under a tree.
Sun: Well?
Wind snorts.
Shepherd: Phew, it’s a glorious summer’s day!
All: Gentle persuasion is often the best.
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