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Introduction
Teenagers may not realise that two generations ago DNA information was not
available. In the past, people rarely knew with absolute certainty who their
biological parents were or where their ancestors came from.
In the digital age, DNA testing, gene therapy and manipulation, paternal/
maternal confirmations are taken for granted. They tell us so much about our
lives now including physical, medical, psychological, emotional and geographical
structures that make us individuals, determine who we are.
From genesis (beginning), genes tap into that massive stream of dramatic ideas
in and around hereditary issues. Traits are passed on across generations and we
may be unable to escape what predetermines us.
Free-standing ideas are suggested for each session, or a single theme could be
worked on, perhaps leading to a performance by the end.

Learning objectives
By the end of every session learners will have:
f f Developed their drama-devising repertoire on the theme of genes
f f Worked collaboratively to explore how tension, emotion, atmosphere and
meaning drive three characters who shape the plot
f f Improved drama skills through characterization.

David Porter, former head of performing
arts at Kirkley High School, Lowestoft,
teacher and one-time children’s theatre
performer, writes (has self-published
a novel, short story collection and
drama resources) in between senior
assessing for A level drama and theatre,
moderating IGCSE drama and examining
GCSE drama.

Development

Ideas for five 90-minute sessions are
supplemented with alternative/different
ones in Additional Material 2. Ideas may
be mixed and matched – e.g., there could
be a crime/DNA angle in more than one
idea, or misunderstanding character
traits in all of them.

The sessions

Session 1: Who’s the father?
Introductory session to establish possible jealousies and suspicions leading to a
DNA test.

Session 2: Nature versus nurture
Exploring the age old debate about inherited genes or circumstances being most
influential on people.

Session 3: Blood is thicker than water
Family ties and loyalties outweigh outside friendships, but should they?

Session 4: Leaders are born, not made
Do good leaders carry those genes within them or are the skills learned?

Session 5: Just like her grandmother

Gender

Dealing with genes, there might be
assumptions about male and female
roles, but students may experiment with
contemporary diversity and teachers will
be aware of sensitivities surrounding
how some may identify themselves in
gender terms.

A look at hereditary genetic disorders and pressures on parents.

Stretching and challenging

Teachers will sense good moments in
a session to ask the most able to work
with the least able; to multi-role; to lead
on peer assessment; to be far-reaching
on self-evaluation and to direct, act and
design.

Useful terms for the general
theme

DNA, genes, genomes, genetic
code, genetic engineering, genetic
counselling, genetic fingerprints,
genetic profiling, genetic map,
hereditary, inherited, characteristics,
self-replicating, chromosomes, viruses,
illegitimacy, adoption.
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Session 1: Who’s the father?
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Characters

Learning objectives
Learning objectives are listed on p.1 of this scheme, and apply to every session.

Warm-up (10 mins)
a) In pairs show a few moments in the life of siblings who share certain genetic
traits that some may find challenging.
b) Merge pairs to add two biological parents, one of whom shares same traits.

Discussion (10 mins)
Teacher leads by asking whether students understand anything about DNA and
how genes are passed on through bloodlines. Examples?
They need to understand that in a world without DNA, there was often
mistrust, suspicion, lies and deceit, sex outside marriage, covering up, murder
and violence in the name of a pure bloodline, of a man ‘knowing’ that his children
were his, had his blood in their veins, were going to turn out like him.
There is some evidence that in previous generations many men raised children
that were not their own in large families, where childhood mortality was high.
Some did it knowingly, but said nothing.
When men returned home after both World Wars, some wives were either
pregnant or had had children by other men.
Even with DNA testing available, men still get jealous and suspicious.
Consider The Jeremy Kyle Show, which often features doubting men.

Drama idea development (25 mins)
In groups of 4/5, teacher asks each student to create a character in a family. They
may be married/unmarried, dysfunctional, nuclear; there might be an older
generation living with them.
f f Every character must be believable, realistic and sustainable.
f f There must be a woman who’s just had a baby.
f f There must be the father of that baby.
f f There must be one teenager who now has a much younger sibling.
f f What could other members of the group play to drive the story forward?

In creating and developing characters,
there are certain traits carried down a
bloodline which explain and support
behaviour, attitudes, perceptions,
emotions and physical appearances.
Every person is a mix of genes from both
sides of his/her family.

Resources

Further suggested research and
resources are listed in Additional
Material 1.

History

Consider how throughout history
paternity mattered so much in royalty
and nobility; while adultery (usually of
the women) and ‘pure’ bloodlines have
caused such suffering, even wars.

Baby blog

Useful blog on how a newborn baby will
look; good intro on what people expect
and why:
https://www.babble.com/pregnancy/
baby-appearance/

Debate on DNA tests

Are they always right? What if one
party doesn’t agree? Can they settle
child welfare payments disputes?
How reliable are they? Do they spread
mistrust or give peace of mind?

Use the TEAM template:
f f Tension: Caused by the new baby
f f Emotion: Post-natal stress, family pressures, noise and mess
f f Atmosphere: What is it like in the house?
f f Meaning: What is the point of the scene? To establish a family.
Add in one or more moods that drive the dad:
He suspects the baby is not his. Wonders about having a DNA test, but is not sure
he wants to know. How does that show? Why does he think as he does? What is
the impact on the rest of family?
Add in one or more moods that drive the mum:
She is anxious that he should not think the baby isn’t his.
How does that show? What is the impact on the family?
Add in one or more moods that drive the teenager:
How does he/she feel about having such a young sibling? Does he/she have the
‘drama queen gene’? Does he/she take sides with dad or mum? What is the
impact on the family?
By the end of the scene, dad begins to feel something for baby.

Work in progress (35 mins)
Share a few moments from selected groups, looking to see if they have used the
moods, the team approach, and made characters that tell a story and present the
man’s dilemma effectively.

Summary (10 mins)
Teacher leads discussion on suspicious adults, teenagers caught in the middle,
needs of newborn baby and issue of whether a DNA test would be good or
bad. How did the ideas work in a dramatization? Did the team work; were the
characters believable? What needed improvement?

Stretch and challenge

Teacher asks an able student to
improvise a minor role within a group
he/she has not been part of. Perhaps
a less able student joins the first in
developing a story that was not their
own originally.

Next steps
Research the term ‘nature versus nurture’; genes being overcome by the way someone
is brought up, and think how it might be applied to a group scene next session.
www.teaching-drama.co.uk
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Session 2: Nature versus nurture

Boys and girls’ genes

Warm-up
In pairs, devise a scene where siblings (who have different fathers) show that
either good breeding and lifestyle don’t stop one from turning into a criminal or
bad role models and poor lifestyles don’t stop one from rising above their
environment to do well.

Discussion (10 mins)
Teacher leads a class discussion on whether nature or nurture is the most
effective influencer on children growing up and whether good or bad inherited
traits are automatically carried on in the next generation.
Are we the sum of all our life experiences, regardless of how we have been
‘programmed’ by our genes?
Students might share examples from their own family lives to support one side
or another. If no conclusions are drawn, are both extremes equally valid?

Drama idea development (25 mins)
Students now choose whether to opt for development of the last session’s idea, or
start with a new one altogether, remaining in groups of 4/5 for both.
Option A
Option B
Developing a one-off drama idea in this session Developing one main drama idea session by
session
How people are brought up is more of an
influence than the predetermining genes within
them? Or is it?

|KS3/4

A BBC TV clip looking at nature vs
nurture through children and their
gender toys/stereotypes:
https://www.youtube.com/
watch?v=8mvZ4EbPbME

The Selfish Gene

Without approving or condemning
Dawkins’ theories, the ideas are
worth thinking about in the genes,
evolution, survival of mankind debate.
https://www.goodreads.com/book/
show/61535.The_Selfish_Gene

Debate on nature versus nurture

Which has greater impact on human
behaviour – traits inherited through
genes or the environment in which
we live? Good Therapy blog is a useful
introduction: https://www.goodtherapy.
org/blog/psychpedia/nature-versusnurture

The man’s (justified?) suspicions grow.

Option A
Those working on a new idea build a scene around the warm-up exercise, that
environment does not necessarily lead to a foregone behavioural conclusion.
Every character must be believable, realistic and sustainable.
f f There must be one older person who is a role model to a teenager.
f f There must be one teenager influenced by the older person.
f f There must be one person who is an opposite character from the role model.
f f What could other members of the group play to drive the story forward?
Use the TEAM template:
f f Tension: Caused by the behaviour of the role model and the opposing view of
the person who disagrees with it.
f f Emotion: Some big disappointments are displayed, wounds opened.
f f Atmosphere: What is it like in the house?
f f Meaning: What is the point of the scene? To explore nature versus nurture.
Add in one or more moods that drive the role model:
What does he/she do that is either very good or very bad for the teenager to see?
Does he/she care? How does that show? Why does he/she think as they do? What
is the impact on the rest of family?
Add in one or more moods that drive the teenager:
Is there conflicting loyalty between following one person, but also being swayed
by another? How does that show? What is the impact on the family?
Add in one or more moods that drive the role model opponent:
How does he/she feel that the teenager is being influenced? What does he/she
decide to do to ‘rescue’ the teenager? Does he/she take sides with dad or mum?
What impact is there on the family?
By the end of the scene, there may be some conclusion in the nature versus
nurture debate.

Option B
Groups developing the last session’s ideas keep the same characters and build
a scene in which the new dad has his suspicions (How? What?) and becomes
convinced that the mother is a serially unfaithful woman because her mother
was unfaithful.
These suspicions make everyone’s lives uncomfortable.
Every character must remain believable, sustainable and develop through
the scene.
www.teaching-drama.co.uk
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inevitable in certain people? Is addiction
passed on though the genes?
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Work in progress (35 mins)
Share a few moments from selected groups in both options, looking to see if they
have used the moods, the team approach and made characters that tell a story that
explores nature vs nurture. How effective were they in using drama techniques?
What would have improved them?
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Stretch and challenge

Invite a student to act as narrator-in-role
without advance warning as his/her
group shares progress so far.

Summary (10 mins)
Teacher and/or selected students suggest how effective they were in using drama
techniques. What would have improved them?

Next steps
Watch Blood Brothers on YouTube (and/or research the script) https://www.youtube.
com/watch?v=FcqaOUO6tEU

Session 3: Blood is thicker than water

Identical twins

Warm-up (10 mins)
In pairs, using ideas from Blood Brothers of identical twins separated soon after
birth and raised in different ways, create a scene in which twins (male or female
or one of each) meet years later and discover they’re siblings.

Discussion (10 mins)
Teacher leads discussion on the play and/or musical Blood Brothers, the different
worlds each grew into from humble beginnings, their unknowing encounters
during childhood, and their tragic deaths.
Any examples of twins in the school community?
While identical twins don’t share precisely identical DNA, many character
traits will be the same.
What of multiple births, triplets and more?
How could a story be developed that’s not simply retelling Blood Brothers?
Ask students if they’ve heard the expression ‘Blood is thicker than water’.
What might it mean? What does it mean? It asserts that family always come
first, ahead of friendship, love, work links and sharing things with other nonblood relatives.

Drama idea development (25 mins)
Option A
Option B
Developing a one-off drama idea in this session Developing one main drama idea session by
session

It’s commonly assumed that identical
twins share DNA, but it’s not the case.
For dramatic purposes the original
assumption may serve well.
http://www.sciencefocus.com/article/
human-body/do-identical-twins-haveidentical-genes.

Epigenetics

Additional information layered on
sequences that make up DNA; also
describes what cannot easily be
explained in genetics. See YouTube
on twins Lucky Lyle and Troubled Tim;
leads on from nature versus nurture into
looking at identical twins:
https://www.youtube.com/
watch?v=k50yMwEOWGU

Blood is thicker than water

An old expression meaning that
family ties and loyalty should always
take priority over any non-family
relationships, no matter what.

Torn loyalties between young person’s family
Dad is far from perfect; the test kit arrives.
and his/her friends. The choice of the teenager’s
preference has an unhappy outcome.

Students choose whether to continue development of the previous idea or start
with a new one altogether, remaining in groups of 4/5 for both.

Option A
Those working on a new idea build a scene where a young person’s social circle
causes family friction so he/she must choose when things come to a head.
Every character must be believable, realistic and sustainable.
f f There must be an older family member putting pressure on the teenager.
f f There must be one teenager who is torn both ways.
f f There must be one teenage friend who can’t understand why family comes
before friends.
f f What could other members of the group play to drive the story forward?
Use the TEAM template:
f f Tension: Caused by conflicting pressures of friends and family.
f f Emotion: Some copious tears and rage over the dilemma.
f f Atmosphere: What is it like in the house?
f f Meaning: What is the point of the scene? To explore the claim that blood is
thicker than water.
Add in one or more moods that drive the older person:
Family history, traditions, unspoken rules, siblings have needs, public face. How
does he/she pressurise teenager? Why does he/she think that? What is the impact
on the rest of the family?
www.teaching-drama.co.uk
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Add in one or more moods that drive the teenager:
How does he/she cope with being pulled both ways? How do we see the love he/
she has for siblings and family? What is the temptation offered by friends? How
does that show? What is the impact on the family?
Add in one or more moods that drive the teenage friend:
Friend has no sympathy for family situation, having no family of their own. Needs
the teenager to do things his/her way. How does it show? What is the impact on
the family?
By the end of the scene there is a decision on loyalties that has a bad outcome.

Option B
The dad gets his way and a test is done. While waiting for the result mum’s friend
thinks it’s outrageous and says she knows something about the dad.
The dad begins to suspect the child is his own brother’s.
The test result arrives on the mat at the end, as yet unseen.

Work in progress (35 mins)
Share from selected groups in both options, looking to see if they have used the
moods, the team approach and made characters that tell a story that explores the
question of whether blood is thicker than water. How effective were they in using
drama techniques? What would have improved them?

Summary (10 mins)

Stretch and challenge

Invite a character monologue on the
theme of while blood may be said to be
thicker than water, siblings do actually
kill each other (Cain and Abel in the
Bible; The Godfather).

Selected pairs of students suggest how effective they and others were in using
drama techniques. What would have improved them?

Next steps
Devise a short piece of mime showing the determination of leadership. Find a
piece of music (without lyrics) to go with it.

Session 4: Leaders are born, not made

Great leaders

Warm-up (10 mins)
In small groups, share ideas from homework; choose the best and develop a short
mime with music about leadership.

Discussion (10 mins)
Teacher leads discussion on leadership, what is it?
What defines good, bad, weak or overpowering leadership?
In a family? In a school? In a country? In the world?
‘Cometh the hour, cometh the man’ (or woman). Leaders like Winston Churchill
come along once in a generation. While far from perfect human beings, they
have in their personalities the ability to take risks, a strong vision, an absolute
commitment and the gift of making people follow them.
Ask students who are the natural leaders they can think of in public life and in
the school. Can the wrong person find him/herself in a position of leadership?
How lonely do you think leadership is?

Drama idea development (25 mins)
Option A
Option B
Developing a one-off drama idea in this session Developing one main drama idea session by
session
Situation where somebody seizes control but
proves absolutely useless, with disastrous
consequences.

Tension rises; no results yet.

It’s said that great leaders are
born; they’re not made by life and
circumstances:
www.dailymail.co.uk/news/
article-2307900/Natural-leaders-Studyclaims-proof-commanding-figuresChurchill-born-great.html

Born to greatness

Shakespeare’s Twelfth Night: ‘Be not
afraid of greatness. Some are born great,
some achieve greatness, and others have
greatness thrust upon them.’ This quote
could start a scene about the genes each
of us carry.

Weak and bad

What describes a bad and/or weak
leader? Power-crazy? Indecisive?
Inconsistent? No vision? Uninspiring?
Cowardly? Deceitful? Corrupt? Lazy?
Selfish? Cruel? Jealous? Spiteful?
Immoral? Sexist? Racist?

Students choose to continue development of the previous idea or start with a new
one altogether, remaining in groups of 4/5 for both.

Option A
Those working on a new idea build a scene where one person of any age takes
control of a place, institution or family, but is not up to it. Flaws are embedded in
that person’s genes.
Every character must be believable, realistic and sustainable.
f f There must be a leader by default, who quickly proves inadequate.
f f There must be one person intent on rebelling, wishing to be leader.
www.teaching-drama.co.uk
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f f There must be one person who cares for leader but is bitterly disappointed.
f f What could other members of the group play to drive the story forward?
Use the TEAM template:
f f Tension: Caused by conflicting pressures of weak leadership.
f f Emotion: Some big tears and disappointments.
f f Atmosphere: What is it like in the house?
f f Meaning: What is the point of the scene? To explore nature of leadership.
Add in one or more moods that drive the leader:
False self-impression; is just not up to it. No friends. Trusts no one. Gives
contradictory orders. How does he/she show poor leadership and self-delusion?
What is the impact on the rest of the community?
Add in one or more moods that drive the rebel:
How does he/she cope with being bossed by poor leadership? How does that
show? How does rebellion emerge? What is the impact on the community?
Add in one or more moods that drive the leader’s friend:
Friend has sympathy for the leader, but is disappointed and begins to wonder if
the rebel would be better. How does it show? What is the impact on the family?
By the end of the scene, the leader must be replaced or cling on.

Option B
Tension rises while they all await the DNA results. Mum’s friend talks to dad and
says he will expose him as a liar and hypocrite. He throws her out.
At the very end, the mother gets to the results on the doormat first, but she
hides the envelope without opening it.

Work in progress (35 mins)
Share from selected groups in both options, looking to see if they have used
the moods, the team approach and made characters that tell a story exploring
leadership as a consequence of genes. How effective were they in using drama
techniques? What would have improved them?

Summary (10 mins)
The teacher summarises learning on genes so far and invites students to give
and justify grades for their own and others’ work on content, presentation and
credibility of characters.

Genetic leadership link

There may well be a predisposition in
some genes to assume the position
of leader, even if it is criminal, evil or
repressive: http://www.psyarticles.com/
group/genetics-leadership.htm

Stretch and challenge

Pit two natural class leaders against each
other in a debate where the reward is
kingship for an hour and losing means
serfdom and humiliation. They must win
votes by any means.

Next steps
Research some of the hereditary diseases that afflict individuals and families and
if there are any likely cures in prospect. Focus on one that is not well known, such
as Charcot-Marie-Tooth disease.

Session 5: Just like her grandmother

Hereditary diseases

Warm-up (10 mins)
In groups, stage a family event where a young child is showing signs of being just
like Uncle This and Grandad That, causing great pride in everyone.

Discussion (10 mins)
Teacher leads discussion on research students have done about inherited diseases
and faulty genes and generational issues to do with managing them. Not all
inherited conditions are genetic, but many are.
Any examples from their own experiences?
For example, Charcot-Marie-Tooth disease, which affects 1 in every 2500
people: https://www.genome.gov/11009201/learning-about-charcotmarietoothdisease/
One of the things the sessions have discovered is that genes can bring us good
news and/or bad news from our ancestors. While there are only a few certainties,
we will hand on a mix of all sorts in our genes to our descendants.

These are conditions passed down
generations through faulty genes. There
is a very good explanation and a list of
diseases at HealthHearty:
https://healthhearty.com/hereditarydiseases-list

One day

Research is ongoing on many genetic
conditions and there is hope that
eventually it will bring cures. Check
out one of the human genome research
projects:
https://www.genome.gov/

Debate: What changes?

What changes in the world – technology,
health, medicine, entertainment, values,
perceptions and knowledge? But do
some things stay the same? What
priorities should humankind have in
next twenty years when we are all so
bound up by the genes that direct us?
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Drama idea development (25 mins)
Developing a one-off drama idea in this session Developing one main drama idea session by
session
A hereditary illness is bad, despite optimism of
medical science in future. Should a couple have
a baby?

A child finds the letter, should he/she open it?

Students choose to continue development of the previous idea or start with a new
one altogether, remaining in groups of 4 or 5 for both.

Option A
Those working on a new idea build a scene where a couple wants a baby and have
themselves tested. They find one of them may pass on a genetic condition (one in
four chance) and doesn’t want to take the risk. The other one is willing to risk it.
Their family is divided over the issue which causes tension.
An alternative is that a same-sex couple wants a baby but the woman they
chose to help them has a genetic condition.
Every character must be believable, realistic and sustainable.
f f There must be one person who is the carrier of a genetic condition.
f f There must be one person who wants a child, come what may.
f f There must be one person who is torn by the dilemma and has to advise both
potential parents, hoping medical science will advance.
f f What could other members of the group play to drive the story forward?
Use the TEAM template:
f f Tension: Caused by conflicting pressures of weak leadership
f f Emotion: Some big tears and disappointments
f f Atmosphere: What is it like in the house?
f f Meaning: What is the point of the scene? To explore the impact of genetic
disorders.
Add in one or more moods that drive the baby-wisher:
Long-standing yearning to be a parent; aware of the problems, but others have
coped. How does the wavering between choices show, and what is impact on the
rest of the family?
Add in one or more moods that drive the baby-rejector:
How does he/she cope with prospect of a disabled child? How does that show?
What is the impact on the family?
Add in one or more moods that drive the one in the middle:
Friend can see both sides; knows an older family member managed the condition,
but doesn’t want it to happen again. How does it show? What is the impact on the
family?
By the end of the scene, the problem is solved when she accidentally falls
pregnant.

Option B
The teenager finds the letter where the mum hid it. Should he/she open it?
Should they tell mum or dad?
After much soul-searching, he/she does one of following:
f f Opens it privately, it is his child.
f f Opens it privately, it’s not his child.
f f Opens it in front of everone before he/she can be stopped, it’s his child.
f f Opens it in front of all before he/she can be stopped, it’s not his child
f f Destroys it so nobody ever knows.

Work in progress (35 mins)
Selected presentations of aspects of the scene that students feel best highlight
the dilemmas and are conveyed to the audience in the best dramatic ways.

Summary

Ethics of genetic screening

Discussion of ethical, legal, economic
and social aspects of screening before
birth for genetic disorders: https://
www.healthknowledge.org.uk/publichealth-textbook/disease-causationdiagnostic/2c-diagnosis-screening/
ethical-legal-aspects

Stretch and challenge

Monologue from the child that was or
was not born with the condition in a
moving address to his or her parents.

Peer and self-reviews with some teacher comments on these performances and
on the theme generally.
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Additional material 1
BBC Bitesize for those who want the scientific background
http://www.bbc.co.uk/schools/gcsebitesize/science/add_edexcel/cells/dnarev1.shtml
BBC Bitesize – Who discovered DNA?
http://www.bbc.co.uk/schools/gcsebitesize/science/add_edexcel/cells/dnarev3.shtml
The Discovery of DNA
https://www.yourgenome.org/stories/the-discovery-of-dna
How to get a DNA test
https://www.gov.uk/get-dna-test
YouTube How a DNA test works
https://www.youtube.com/watch?v=IAH5TDfF--w
How a DNA test works
http://www.healthlinkdna.com/how-does-dna-testing-work/
The Guardian, What I learned from home DNA testing
https://www.theguardian.com/science/2017/jul/23/what-i-learned-from-home-dna-test-kits-arethey-accurate-or-worthwhile
Disputes regarding paternity: who’s the daddy?
http://www.lindsays.co.uk/news-and-insights/insights/disputes-regarding-paternity-whos-thedaddy
My Heritage, real life stories
https://stories.myheritage.com/
Ancestry UK
https://www.ancestry.co.uk
The Guardian, Genetic study reveals 30 per cent of white British DNA has German ancestry
https://www.theguardian.com/science/2015/mar/18/genetic-study-30-percent-white-british-dnagerman-ancestry
The Independent, Revealed – scientist who sparked racism row has black genes
https://www.independent.co.uk/news/science/revealed-scientist-who-sparked-racism-row-hasblack-genes-764104.html
Atlanta Black Star, 8 Incredible Things about Black Genetics That Will Amaze You
https://atlantablackstar.com/2014/12/23/8-incredible-things-about-black-genetics-that-will-amazeyou/
Newborn blood spot test
https://www.nhs.uk/conditions/pregnancy-and-baby/newborn-blood-spot-test/
We are what we eat; very American article, but moves away from pure genes to describe how the
human body is affected
https://www.ecoliteracy.org/article/we-are-what-we-eat
The Jeremy Kyle Show: cheats, lies, anxieties and DNA tests
www.itv.com/jeremykyle/
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Long Lost Family, TV show putting lost relatives back in touch though painstaking research
and DNA
https://www.imdb.com/title/tt1932099/episodes?season=1
Celebrities and paternity testing
https://mydnatest.com/blog/celebrities-and-paternity-testing/
The Guardian, The rise of DNA analysis in crime solving, is it ethical?
https://www.theguardian.com/politics/2010/apr/10/dna-analysis-crime-solving
Simply Psychology, the Nature vs Nurture debate
https://simplypsychology.org/naturevsnurture.html
MailOnLine, Intelligence is based on nature and nurture
http://www.dailymail.co.uk/sciencetech/article-3011356/Intelligence-based-nature-nurture-Studyfinds-environment-plays-significant-role-smart-are.html
BBC Bitesize, the individual and society
http://www.bbc.co.uk/schools/gcsebitesize/english_literature/dramabloodbrothers/4drama_
bloodbrothers_themerev2.shtml
Machiavelli’s The Prince, a guide for leadership (or how not to lead, if it’s satire)
http://www.sparknotes.com/philosophy/prince/summary/
Genetic Inheritance, Mutations
https://www.nhs.uk/conditions/genetics/inheritance/
Artificial Intelligence in Genetic Testing of Inherited Disorders
https://blueprintgenetics.com/podcast/artificial-intelligence-genetic-testing-inherited-disorders/
What is Gene Therapy? Is this the future?
https://www.yourgenome.org/facts/what-is-gene-therapy
Gene Therapy information
http://www.genetherapynet.com/
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Scheme of work

Additional Material 2

|KS3/4

Further ideas for development
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

Adopted child, (knows it or not) later tries to find a biological parent.
Accidental discovery that someone unexpected is a person’s parent.
An error in the DNA testing lab leads to unfortunate outcomes.
Deliberate sabotage of results in the DNA lab leads to a bad outcome.
Mix up, loss, falsifying DNA evidence from a crime scene.
Celebrity cases where people claim to be the child of a celebrity for money.
Traits skip a generation sometimes – children and grandparents enjoy a closeness youngsters
do not have with their parents.
Before DNA came along – dramas about misunderstandings, false accusations, inconvenient
babies being murdered and money illegally changing hands to cover things up.
Gene therapy in the future works brilliantly.
Gene therapy in the future goes horribly wrong.
Artificial Intelligence sorts out genetic problems.
Artificial Intelligence and robots create humanoid with perfect genes.
Black genes are stronger than white.
The struggles and victories of mixed race children.
The Drama Queen Gene.
The Saint Gene.
The Devil Gene.
The Moron Gene.
The Genius Gene.
The sins of the father shall be visited unto the seventh generation.

www.teaching-drama.co.uk

Teaching Drama · Autumn term 2 · 2018/19

10

