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Practically exploring play texts: 
Noughts and Crosses, Act 1
Rhianna Elsden
GCSE

Introduction
This scheme explores Act 1 of the popular play text Noughts and Crosses as a 
stimulus. The scheme offers ideas on how to work with play scripts practically, 
with both on and off-text ideas and activities. The activities outlined develop an 
understanding of the characters, plot and themes for the opening Act. Some exam 
specifications at GCSE level in Drama, for example AQA, have the play as a set text 
for the written exam. The scheme could also be used if students were seeing the 
play or using it for a stimulus for other Components in other specifications and 
many of the activities could be adjusted to inspire the exploration of other texts.

Learning objectives
By the end of this scheme all students will:

 f Have developed their understanding of how to develop characterisation and 
realise scenes according to a writer’s intentions

 f Have developed their ability to work in groups to develop character and 
perform scenes from a text

 f Have explored the actor-audience relationship
 f Have developed their ability to work effectively with scripts, including how to 
deconstruct meaning and interpret a writer’s craft

 f Have used a variety of rehearsal techniques and exploratory strategies to 
interpret characters, themes and plot within a play text

 f Have explored the range of themes in the text practically and then through 
reflective question and answer opportunities.

By the end of this scheme some students will:
 f Have developed their ability to direct others
 f Have developed their creative writing skills and their ability to write in-role.

Lesson 1: Developing an understanding 
of the wider themes within the play
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop characterisation skills – aural and physical
 f How to use exploratory strategies to develop understanding.

Starter
Put PowerPoint slide 1 on the board as students enter.

Ask, what do you get from the cover in terms of potential plot, themes, ideas, 
characters?

PowerPoint slide 2 could then be used if students have mentioned that they 
know something of the play; perhaps they read the book series for themselves or 
in English.

PowerPoint slides 3/4 introduce the author and her intentions for the books.
PowerPoint slide 5: complete a still image for the word ‘Slavery’ and then ask 

students to evaluate this using the key terms from PowerPoint slide 6.

Main activity
Ask the students to write down in groups a list of five Human Rights that 
they think everyone throughout the world should have. Discuss the lists and 
differences between groups.

Resources
 f Noughts and Crosses (the edition to 

be used for page references is the 
NHB 2012)

 f PowerPoint
 f Internet access.

If your room is big enough, a whole-
class game of noughts and crosses with 
students as the lines and counters could 
energise here as part of the starter.

Rhianna Elsden has been a qualified 
teacher of Drama since graduating from 
Cambridge in 2002. She has worked 
in four schools and extensively for 
Edexcel/Pearson. Having previously 
been a Head of Drama and Faculty, she 
is now Assistant Principal at an Academy 
in London. She is also a published writer 
of educational books and play scripts 
and currently undertaking a PhD with 
the University of Birmingham exploring 
verbatim theatre.
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Show students the following which outlines the Bill of Rights (PowerPoint 

slide 7): https://www.equalityhumanrights.com/en/human-rights/what-are-
human-rights

What are the reactions to the video?
Do the students believe that the world is working together to secure individual 

Human Rights? What do they know, if anything at this point, about countries that 
have better or less effective reputations for protecting Human Rights? Is it always 
the country’s ‘fault’ if they have a bad record or are there other factors that should 
be considered?

Show the students the list of Human Rights on PowerPoint slide 8.
Each group is given one of them and they have to show a scene with speech 

and dialogue that somehow relates to it. (PowerPoint slide 9) This is deliberately 
very broad, and it could involve realism or stylised responses.

Plenary
The devised mini-scenes are shown to the whole class and are evaluated. Key 
words are used within the peer evaluation.

Lesson 2: Exploring the opening and its use of 
narration to communicate themes and narrative
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop characterisation skills – aural and physical
 f How to communicate meaning/messages to an audience, including through 
use of narrator/direct address

 f How to use exploratory strategies to develop understanding
 f How the writer affects and establishes mood and atmosphere through the 
writing and staging.

Starter
Read scene 1. Show PowerPoint slide 13.

 f What happens?
 f What is the mood?
 f What is the style (realistic, modern)?
 f How does it gain our attention?
 f Who are our main characters – what are they like/what do we know 
about them?

 f What do we know so far of the futuristic world that is being presented to us?
 f What does Callum worry about?
 f How are he and Sephy friends?
 f Sephy is of high status; in what two ways is she of higher status than Callum?

On a piece of A3 paper, each student draws a gingerbread man outline and 
completes a role on the wall for opening impressions: one for Sephy, one for Callum.

Around each, put things that you can tell about them on the outside for 
Scene 1; then on the inside things they are holding back.

In each lesson, scene-by-scene, add to this in a different coloured pen and have 
a key so that it shows how the information builds up and the perspectives change 
as the play progresses.

Main activity
PowerPoint slide14. In pairs, take a section of roughly 6 lines, where both Callum 
and Sephy speak.

Practise delivering the lines. (Sat down as in the picture? It’s up to students; 
they can move around if they choose instead.)

Think especially about these key words:
 f Body language, posture, eye contact, facial expression
 f Voice – tone, pitch, pace, volume, pauses.

Plenary
Perform, evaluate (PowerPoint slide 15).

Extension
This text is featured on some exam specifications, but even if the scheme is not 
being followed for this purpose, students writing about their practical work is 

Extension
PowerPoint Slides 10-12: get students 
to try presenting their work in a stylised 
way such as in the Ancient Greek chorus.

http://www.teaching-drama.co.uk
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important to develop their knowledge and skills and to reinforce Drama as an 
intellectual as well as creative subject.

Pick one line of the text from the scene and ask students to outline how they 
performed it and then follow PowerPoint slides 16-21 to take this from verbal 
into written.

Lesson 3: Exploring Callum’s home life 
and family
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop characterisation skills – aural and physical
 f How to communicate meaning/messages to an audience
 f How the writer foreshadows events and themes
 f How to write in role to deepen understanding of characterisation and 
narratives.

Starter
PowerPoint slide 22: questions to generate reflection.

Read Scene 2. Discuss what is learnt.

Main activity
Stage the scene adding your own movement so that it doesn’t just all take place 
around a table, which could look very static.

Extension 1
Try this with different staging, e.g. in the round, traverse – and consider how the 
actor-audience relationship is challenging in these spaces’ set-up, but also the 
benefits and opportunities they present.

Plenary
Each group is asked to reflect on what they feel the rehearsal did in terms of 
developing their understanding. They then show a section of their work.

Extension 2
A group shows all their work, but at any point the audience can call out ‘pause’ 
and a name of one of the characters; the person playing the part then has to come 
up immediately with a thought track for their character at that moment. The 
person can bounce it back to a different member of the audience just once (like 
a ‘phone-a-friend’) if they are not sure what to say, or to keep the audience also 
reflecting on the sub text.

Lesson 4: Exploring Scene 3 focussing 
on staging and physical skills
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop characterisation skills – physical
 f How to communicate meaning/messages to an audience
 f How to write in role to develop an understanding of character.

Starter
Improvise in groups the arrival of Callum and two other Noughts to Heathcroft.

Watch after the improvisations have been run through a couple of times by 
each group, and maybe enforce ‘no fighting’ or ‘no physical contact’ if this seems 
necessary.

One person is to play Sephy, the rest are other Crosses and anybody else – it is 
outside the school just before the school day starts.

Watch the improvisations. PowerPoint slide 23 has some questions to then 
reflect upon alongside the improvisations to see what students think will happen.

Read the scene and then reflect on the outcomes versus the discussions and 
the improvisations.

This could be tweaked to fit your exam 
specification’s wording, or the area you 
would like students to most develop in 
terms of their evaluative skills.

Extension/alternative starter
As a practical starter, create 3 still 
images that represent posters enforcing 
rules for Noughts in Malorie Blackman’s 
dystopian future society. Each one has a 
slogan, or rule, i.e. ‘Noughts must not …’ 
or ‘Noughts must ...’.

Again, this information can be added to 
the role-on-the-wall, as with each scene 
explored.

This could run over two lessons to get 
students more ‘off-text’; alternatively, it 
would stay in one lesson as a rehearsed-
reading with planned movement.

http://www.teaching-drama.co.uk
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Main activity
Mime the arrival of Callum, Colin and Shania, leaving out the monologue by 
Sephy – deliberately none of the dialogue is spoken. The mime ends with Callum 
turning towards the audience as if to say his monologue to end the scene.

Encourage groups to consider slow motion to mark key moments and 
to consider carefully how to use the space effectively so that it looks like a 
choreographed/effectively blocked ‘riot’ scene, and so that key action isn’t missed.

Rehearse and show.
PowerPoint slide 24 then gets students to think about developing the scene 

using design.

Extension
Taking this into another lesson, get students to prepare and use some design 
to enhance the scene and to learn the lines and perform it according to stage 
directions and using all the dialogue.

Homework
Students write a monologue from Callum’s perspective or Sephy’s after this 
incident/scene, especially reflecting on what she said and did.

Lesson 5: Using in-role writing and 
cross-cutting to develop understanding 
of characters and themes
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop characterisation skills – aural and physical
 f How to communicate meaning/messages to an audience – the power of words
 f How to use exploratory strategies to develop understanding and performance 
skills – cross-cutting.

Starter
Pair students up; those who wrote from Sephy’s perspective, those who wrote 
from Callum’s.

Get students to read their work to each other.

Main activity
Prepare it for performance in terms of using cross-cutting and overlapping 
dialogue. Ask students, after they have performed, to try to articulate why they 
chose to do what they did with the cross-cutting and overlapping and audience 
reflects on the outcomes.

Plenary
Read Scene 4 and Scene 5. Discuss what is revealed in terms of plot, and also the 
convention the writer uses to present news footage in the play.

Lesson 6: Using in-role writing and 
cross-cutting to develop understanding 
of characters and themes
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to develop characterisation skills – aural and physical
 f How to communicate meaning/messages to an audience
 f How to use exploratory strategies to develop understanding and performance 
skills – angel and devil.

Starter
PowerPoint slide 25, angel and devil improvisation. Get four students up at the 
front: one is Sephy, with an angel and devil either side of her and then further to 
the side someone is sat playing Callum.

There could be an opportunity to discuss 
the alternative of using screens and 
projections – why might this be more/
less effective?

http://www.teaching-drama.co.uk
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Imagine this is the dining hall at school. Does/should Sephy go over and talk 

to him?
Instant improvisation with the angel and devil speaking their case to persuade/ 

dissuade Sephy. Callum looks on.
Time is halted on the improvisation and the person playing Sephy either walks 

up to Callum (angel has won) or past him (devil has won). Everyone reflects and 
then Scene 6 is read where we see what does happen in this scenario.

Main activity
What happens next?

Split the class into groups of 5, half the groups do activity A, half do activity B.
 f A: Create a naturalistic scene showing Sephy going up to her friends after 
Scene 6 – devise what they say and what happens in terms of action.

 f B: Create a more stylised scene in which we see Sephy going up to her friends 
but then they communicate their feelings through techniques such as a 
conscience alley, or circling her, or as a chorus.

Rehearse; evaluate the results and the differences.
Read Scene 7. Ask, are you surprised where it led? What do you think will now 

be the outcome for Sephy and what will Callum do?

Plenary
Read Scene 8 to see what Callum does and Scene 9 with Sephy’s reaction. Update 
the role-on-the-walls, and potentially set a written homework in which students 
have to write about how they would perform a key line from today’s lesson.

Lesson 7: Exploring the use of reportage in 
the play
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to use exploratory strategies to develop understanding – reportage.

Starter
Students read Scene 10 and discuss the new information on Lynette and Callum’s 
family as a whole.

Main activity
PowerPoint slide 26. Turn the scene into a news report outlining the attack on 
Lynette. Some create a news report that outlines things the way Ryan outlines it; 
some create the news report in the way they think it would be presented on the 
biased Cross-led TV station.

Students work in groups having a news reporter in the studio, maybe some still 
images as footage from CCTV, some interviews with witnesses or statements from 
police.

Devise, show and evaluate; especially reflect on the idea of TV that is 
propaganda rather than giving a fair account.

Plenary
Discuss the state of our media and whether it reports fairly on similar issues or 
whether there is a bias.

Lesson 8: Exploring characterisation 
and subtext using thought tracking
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to use exploratory strategies to develop understanding – thought tracking 
and marking the moment.

Starter
Read Scene 14 with Lynette’s death – are students surprised by these events? Why 
did Lynette choose to kill herself? What else is learned about the family in this 
scene and what changes when they hear the news?

Not all scenes need exploring in depth. 
Maybe some could be set as homework, 
or as plenaries – for example read 
Scenes 11, 12 and 13.

http://www.teaching-drama.co.uk
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Main activity
Stage the next scene without reading it – Lynette’s wake. Devise the action with 
the family grieving at the wake, include speech and movement. Then show Sephy 
arriving and freeze to mark the moment, with clear physicalisation from everyone 
on how they feel about her arrival. Do they all feel the same way?

Unfreeze and have Sephy speaking to the family/someone and then the action 
re-freezes and we hear thoughts from each family member and Sephy.

Devise, rehearse, perform.

Plenary
Read Scene 15 and compare the reactions to what was just developed by each 
group.

Update role-on-the-walls for Callum and Sephy.
Read Scene 16 to see how the events are reconciled for Sephy and Callum and 

bring them closer.

Lesson 9: Exploring the themes and ideas 
linked to extremism and terrorism in the play
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to use off text devised material to explore themes and messages – 
terrorism and extremism in the play.

Read Scene 17 in which we learn that Ryan and Jude are now attending meetings 
of the Liberation Militia, a Nought terrorist group.

Divide the class into small groups. Half write an oath that all new members 
must repeat as part of their joining the group. Think about the oppression 
Noughts have faced – what would the oath be like?

The other half write a speech that the leader would give to inspire those who 
join and what is demanded of them.

How extreme do you imagine the terrorist group will be?

Main activity
Put two smaller groups together, share what has been written and then show a 
rally in which we hear the speech and then we see the new recruits taking their 
oath. What might this look like? Is there anything further as an initiation?

Extension
Show Ryan and Jude being initiated and devise a speech from each of them that 
outlines their motivations.

Plenary
Discuss how the play’s developing plot is making connections with today’s world, 
even though it is set in an imagined dystopian future.

What do students now expect in terms of the plot, given the new information 
on Ryan and Jude’s terrorism involvement? Will Callum join up?

Lesson 10: Exploring the divided society 
and race issues raised by the text
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to direct a scene
 f How roles in theatre work together to put on a production.

Starter
Read Scene 18 and Sephy’s observations on the divided society.

In small groups, ask them to prepare a series of still images that link to certain 
words in her speech. The teacher re-reads and each group shows their poses for 
the key words.

Discussion: Is this reflective of Britain today? Are we a divided society?
https://www.theguardian.com/world/2017/may/30/why-im-no-longer-talking-to-
white-people-about-race

http://www.teaching-drama.co.uk
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Either print out a section, or show it on the projector. What are the points made 

and do you agree with them? What is the evidence supporting your opinion?
Read Scene 19. What does it reveal? If Callum now goes to help Sephy, what 

could be the various consequences? (Think immediate and maybe longer term.)

Main activity
Groups rehearse the scene with a director. Students should only do what the 
director suggests, even if they have their own ideas, they should try to be neutral 
until directed otherwise.

After the process has been run, small sections can be shown and students 
reflect on what it was like to be directed or doing the directing. What is better/
more challenging about having someone in position as a director?

Plenary
Reflect on all the different roles within theatre and how they work together. 
http://www.theatrecrafts.com/pages/home/topics/jobs/ can help facilitate such 
discussions and also will help students to think about roles they might consider 
for their future careers.

Lesson 11: Concluding Act 1 explorations
Learning objectives
By the end of these lessons students will have learnt:

 f How to work collaboratively with others in discussion and practical work
 f How to use a variety of exploratory and off-text activities to consolidate 
understanding of plot, character and themes.

Starter
Immediately begin by reading the last scenes for Act 1. Discuss the events that 
have unfolded.

Main activity
Complete a hot seating exercise as if Jude and Ryan have been taken in for 
questioning about the terrorist bombing incident. What do you think they would 
say? Would they cover for each other? Would they admit to being involved in the 
group in any way? Would they be proud of what has happened and unrepentant?

Then hot seat Callum imagining he is under suspicion (which he will be) for 
having been in the area. The coincidence of him getting Sephy out has also been 
noted on CCTV, which the police will want to know about. What would he say?

With all the hot seating consider the character’s reactions to the police, given 
what has already happened in their lives and the divided society, i.e. they may be 
cooperative, or their manner may make them more suspicious.

Form a conscience alley, two lines facing each other with the whole class. One 
person stands at one end as Callum, someone stands at the other as Sephy. They 
walk towards each other and as they pass each person, the thoughts that must 
be going around in their heads are spoken until they meet in the middle. The two 
students that meet then reflect on thoughts they heard everyone say and what 
they felt were the most successful in reflecting how each character must now be 
feeling as the Act closes.

Each student then writes a mini monologue, using their own ideas and those 
from the conscience alley to outline how they are feeling, what they are thinking 
and what they want to do next.

These are read and shared and discussions look back on all the plot events and 
thematic developments.

The role on the wall is updated and again the students reflect on where the 
characters are now and all that they have gone through.

Predictions could be made as to what will happen in the second Act.

There need to be very clear boundaries 
in place to ensure everyone gets a 
chance to speak and that opinions are 
respected. Many of the conversations 
might be difficult, but it is better to have 
the difficult conversations than shy 
away from them as the play very much 
warrants the expansive conversations.

http://www.teaching-drama.co.uk
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RESOURCES

Noughts and Crosses PowerPoint presentation

1

What do you know already about 
the play?

2

Malorie Blackman

Author Malorie Blackman wanted to write a book about slavery, race and racism, and 
called it noughts and crosses because ‘it’s a game that once you’ve grasped its 
objective and tactics, it invariably ends in a draw – a no-win situation. I think that pretty 
much sums up racism. Ultimately no one wins.’ 

3

Noughts and Crosses series
◦ Set in a hostile alternative society, the pale-skinned noughts are treated as inferiors by 

the ruling dark-skinned crosses. The noughts are continually discriminated against in 
matters of civil rights and education and consequently their jobs, access to healthcare 
and places of entertainment.  Their colour also affects friendships. 

◦ The first book Noughts and Crosses revolves around Callum (a nought)
and Sephy (a cross). In their world of prejudice and distrust, highlighted by violent 
terrorist activity by noughts, they don’t fit. But a childhood friendship has grown into an 
intense love which descends to its fatal conclusion. The story continues into the next 
generation over the next three books. 

◦ The books were inspired also by Shakespeare’s Romeo and Juliet and have been 
turned into both TV and theatre versions.

4

Still Images
Create a still image for the word slavery
Consider –
◦ Eye-contact
◦ Spatial relationships
◦ Use of space
◦ Physical contact
◦ Gesture
◦ Posture
◦ Gait
◦ Energy
◦ Demeanor
◦ Facial expression
◦ Levels

5

Still images – peer evaluate
Key words to refer to in your positive evaluations:

Eye-contact
Spatial relationships
Use of space
Physical contact
Gesture
Posture
Gait
Energy
Demeanor
Facial expression
Levels

You might phrase your evaluations:
‘the use of (physical contact) is really good because...’  ‘The (facial expression) communicates to me...’

6

http://www.teaching-drama.co.uk
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Before we begin reading...
◦ https://www.equalityhumanrights.com/en/human-rights/what-are-human-rights

◦ What is your reaction to this video?

7

A selection from the universal 
declaration of Human Rights
◦ Article 1: We are all born free and equal. We all have our own thoughts and ideas. We 

should all be treated in the same way.
◦ Article 2: These rights belong to everybody, whatever our differences. 
◦ Article 3: We all have the right to life, and to live in freedom and safety.
◦ Article 7: The law is the same for everyone. It must treat us all fairly. 
◦ Article 19: We all have the right to make up our own minds, to think what we like, to say 

what we think, and to share our ideas with other people. 
◦ Article 25: We all have the right to enough food, clothing, housing and health care.
◦ Article 26: We all have the right to education. 
◦ Article 29: We have a duty to other people, and we should protect their rights and 

freedoms. 

8

Practical work
◦ Take one of the Human Rights from the slide and present it in some way – this could be 

in a realistic/naturalistic acting style, or something stylized

◦ Your ‘performance outcome’ must last between 30 seconds and one minute

◦ You have the freedom to choose the style/way you present the work – there is not a 
‘right way’ nor a ‘right answer’.  Be brave. Be original!

9

Choral performance
◦ Ancient Greek Chorus – 12-50 people (men at the time as women weren’t allowed to 

act!) who would dance, move as one, speak as one - unison, often in masks
◦ They would reinforce messages for the audience, comment upon the action, re-cap 

the plot 
◦ The use of a large number doing the same actions at the same time and speaking as 

one created impact – Ancient Greek Theatres were huge 
◦

10

Practical work – using the Ancient Greek 
Choral style to present the Human Rights 

You have chosen one of the Human Rights articles to present
Come up with movements that you will all do in unison as you speak the sentence to us
Try to have a movement for every word
Think about impact upon the audience 

Unison – all doing the same thing at the same time – ‘as one’

11

Practical work – using the Ancient Greek 
Choral style to present the Human Rights -
Extension

Now add new layers to this work to increase the impact for the audience and to 
showcase more of your creativity

Consider – canon – what is this?
Consider repetition – of words, of movements
Consider varying volume
Consider varying how you use unison ie splitting the group, or having some moments not 
in unison

Be creative. Be original. Take risks. Experiment fully with this new style.

12

Scene 1 – what did 
we learn?
◦ What happens?
◦ What’s the mood?
◦ What’s the style (realistic, modern)?
◦ How does it gain our attention?
◦ Who are our main characters – what are they like/what do we know about them?
◦ What do we know so far of the futuristic world that is being presented to us?
◦ What does Callum worry about?
◦ How are he and Sephy friends?
◦ Sephy is of high status; in what two ways is she of higher status than Callum?

13

Acting
◦ In pairs, take a section of roughly 6 lines, where both Callum and Sephy speak 

Practise delivering the lines (sat down as in the picture? Up to you; you can move around 
if you want.)
Think especially about:
Key words
◦ Body language, posture, eye contact, facial expression
◦ Voice – tone, pitch, pace, volume, pauses

14

http://www.teaching-drama.co.uk
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Positive evaluations
Put your hand up to give a performer a compliment – only positives at this stage please, 
not suggestions for improvement

Key words – use these in your positive evaluations
◦ Body language, posture, eye contact, facial expression
◦ Voice – tone, pitch, pace, volume, pauses

15

From practical to written 
You are performing the role of Callum.  Describe how you would use your physical skills to 
perform the line below and explain the effects you want to create:

Callum:

Sephy, do you ever dream of just…escaping?  Hopping on the first  boat or plane you 
come across and just getting away from here?

16

Building a response – step one
◦ Let’s have a go together:
You are performing the role of Callum.  Describe how you would use your physical skills to 
perform the line below and explain the effects you want to create:

Callum:

Sephy, do you ever dream of just…escaping?  Hopping on the first  boat or plane you come 
across and just getting away from here?

First you would need to explain what is going on at this moment.  This is to be concise but still 
comprehensive - the response needs to get into the next stage as quickly as possible….

17

Step one – there’s way too much 
here, but things you might consider 
writing... 
◦ The audience learns that this is a futuristic world in which Noughts (Callum) – white, and 

Crosses – black (Sephy), are separated with Crosses having the higher status and all the 
privileges.  

◦ In the rest of the scene they talk about the world they are in, about how they are 
divided and whilst Callum says it is unfair, Sephy is more idealistic and says they can 
overcome any problems.  

◦ At this specific moment, it is clear that Callum feels the pressure of the divided society 
and his lower status and wants to escape to a more equal society/ world.  

◦ The line is about escaping rather than changing the world.
◦ If I was Callum I would deliver the line….

18

Building the response – step two
◦ Let’s continue with:
You are performing the role of Callum.  Describe how you would use your physical skills to perform the line  
below and explain the effects you want to create:

Callum: Sephy, do you ever dream of just…escaping?  Hopping on the first  boat or plane you come 
across and just getting away from here?

Second and main part
Here you would write down what you would do physically, nothing verbal - (because in this particular 
example its just physical)
Crucial – you must justify why in terms of the intended effect upon the audience.

19

Step two - things you might write – this is not ‘right and wrong’ 
response - justify your way of performing the line successfully, 
and you will be as ‘right’ as me

◦ In terms of my physicality, I will be sat cross-legged in quite a relaxed position, as I have just kissed Sephy
and we are now talking.  However, the conversation has gone back to reminding us that we are in a 
divided society, which upsets me and so my physicality is going to change.

◦ On the word ‘Sephy’ I will be facing the audience but then I am going to turn to her, firstly just my head, 
but by ‘hopping’ I am fully turned towards her and on my knees.  This, plus the faster delivery and an 
upright posture, will show my keenness in the idea, that I am passionate that she understands me (though I 
don’t really mean that we are going to run away).  Being on my knees at the same level as her shows the 
audience how here we think and respond to each other as if we are equal, not like society as a whole 
views us.  The fact that we are close in the space also shows the audience our connection.

◦ For my eye line I will look ahead just before speaking the line, but when I speak I have turned my head and 
begun to look at Sephy.  By the work ‘hopping’ I will have locked eyes with her as well as facing her – as if 
to search that she feels the same way and to further form a connection that the audience can see.

◦ My facial expression and body language at the end will be positive – smiling at Sephy, getting broader as 
the idea takes shape in my mind.
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Try it independently with this similar 
question:
You are performing the role of Callum.  Describe how you would use your acting skills to 
perform the line  below and explain the effects you want to create:

Callum: Sephy, do you ever dream of just…escaping?  Hopping on the first  boat or 
plane you come across and just getting away from here?

Here ‘acting skills’ means you can talk about physical and verbal/vocal skills.

21

Starter – they might be more complex 
than TRUE/FALSE…

◦Callum got into his new school on his own 
TRUE/FALSE?

◦Sephy is fine about speaking to Callum at school 
but he thinks her friends won’t approve 
TRUE/FALSE?

◦Sephy’s mum and Callum’s mum are friends, 
which is why Sephy and Callum are friends TRUE/ 
FALSE?

22
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Sc 3
◦ What do you think the Headmaster will do when the Noughts arrive?
◦ Has Callum said anything already that indicates what is likely to happen?
◦ Has the author foreshadowed the events to follow or just given hints as to the likely 

outcomes?
◦ What will Sephy do if her friends aren’t welcoming?
◦ We she manage to break down any initial mutterings by going up to Callum and the 

group?

23

Staging Sc 3 – Design aspects

◦ How would you use design to enhance the riot scene when Callum and his two Nought
friends attend school for the first time?  Think about lighting, music, costume, props and 
anything in terms of staging or the backdrop?

24

Sc 6 Angel and Devil - what will 
Sephy do (what would you do)?

25

Reportage 
◦ ... is a drama technique that presents events through the medium of documentary or 

TV news report.
◦ Reportage enables us to explore an issue and focus on the different points of view 

contained in any event. 
◦ This technique can also be used to explore how events can be distorted by the media. 

consider who presents the news, who runs the interviews, who is 
interviewed, are there any reconstructions or filmed reports, CCTV, 

is there perhaps even a theme tune? 
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